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ABSTRACT 
Christian Religious Studies is one of the subjects taught in Nigeria. It has been 
seen as one of the core subject areas because of its role in the inculcation of 
morality, ethics and self preparation for life. It therefore centres its ideas around 
man and his environment. The need for religious education is high at all times 
and most especially at this age of cultism in our society. Therefore, this paper 
examines the effective domain of Christian Religious Studies as a universal cure 
to cultism, while some recommendations are proffered that could be adopted. 

INTRODUCTION 
Objectives are to organise human action what destinations are to planned journeys. The success, 

therefore, of any rational enterprise can be measured by the extent to which it has defined objectives and 
the extent to which these objectives are attained. Any undertaking which does not envisage any objectives is 
doomed to die still - bom, while an activity that does not meet its set objectives can be described as a veritable 
miscarriage, because of what it means for the individual man in terms of all - round development, and to 
society at large as "an instrument per excellence for effecting national development" (Nation Policy on 
Education 1977 p. 3). 

Christian Religious Knowledge as a part of the curriculum for secondary education must set out to 
achieve some objectives. To the extent to which is the instrument of secondary school in Nigerian education 
geared towards the inculcation of Christian religious standards for the better life of the citizens. It is the 
instrument of the school for the inculcation of the religious ideals. The excellent performance of students of 
Christian Religious Knowledge in the Senior School Certificate examination issued by West African 
Examinations Council and the not - so - good life - style of such students in school and out of school raises 
the question of how successfully the aims of the subject are met in schools. The problem is not obscured, 
rather it is sharpened all the more, by the fact that many studies have shown before that in most schools 
almost the entire student population offered Christian Religious Knowledge and subsequently leave the W A 
E C halls of examinations with colours in the subject. But now, the number of candidates that enrolled with 
West African Examinations Council (W A E C) each year in Christian Religious knowledge show that there 
has been a sharp fall and the standard beyond average compared with decade ago. Most students preferred to 
choose some other subjects in place of Christian Religious Studies unlike when it was made compulsory. The 
few who offered it as make up required credits for gaining admission into tertiary institution lacked the 
recommended text books that is the Holy Bible. Moreso, parents and guardians preferred science subjects for 
the children and wards to offer in the Senior School Certificate Examination. Christian Religious 
Knowledge is considered a weak subject hence unimportant since anyone can read up the Bible all by 
himself. This has also been the attitude of students offered provisional admission into tertiary institution of 
learning in Christian Religious Studies. Some considered themselves as second class citizens of such a 
community. Christian Religious Knowledge should not mean merely knowledge about or the Bible but 
MORESO, an assimilation of ideals and spirit of Christian perfection. And this precisely is where the 
problem lies: that there would seem to be a sharp contrast between excellent performance of students of 
Christian Religious Knowledge in examinations and the, not - so - good life - style of such students in school 
and out of school. 

The outcome of this has been that the country has been polluted with many social vices like 
smuggling, corruption, bribery, theft, fraud, raping, examination malpractices, cultism and all sorts of 



juvenile deliquencies. 

Therefore, it is the concern of this paper to critically examine the issue of affective domain of students of 
Christian Religious Knowledge in the of increase in practice of cultism in Nigerian society today and more 
especially in the nation's tertiary institutions of learning. 

Furthermore this paper considered the effective teaching and learning of Christian Religious Studies 
emphasizing the affective domain more than the cognitive using the narrative exploration and evaluation 
approach. The paper proffered some recommendations as to how best to achieve this. The purpose is to 
examine the relevance or role of Christian Religious Knowledge, the security of the populace and the feasible 
hope of the country in achieving sustainable democracy and political stability by raising a crop of responsible, 
dedicated and God - fearing citizenry, of which the nation seems to be, at present, in dire need. 

CHRISTIAN RELIGIOUS KNOWLEDGE: In this paper Christian Religious Knowledge is seen as that 
subject in 
the curriculum which aims at inculcating Christian religious ideals as contained in Holy Bible. It is the 
instrument for attaining sound moral character and deep sense of religion. Malefijt (1968) opined that 
"Religious Knowledge is particularly important because it codifies and expresses the cultural values of the 
society as a whole.. It supplies answers to otherwise unanswerable questions; it reinforces social values by 
divine sanctions; it provides hopes and consolation" 

For Akinpelu (1975) Christian Religious Knowledge has been subjected to distorted aims, "obsolate 
contents, out moded methods... which tend to make Christian Religious Knowledge an anachronistic 
discipline at best tolerated in most schools". And Apasa (1977) said after the Government take- over of 
schools opined that, 'it would seem as if Christian Religious Knowledge is not considered as one of the 
important subjects". Consequently, be went on to say that "the objectives in teaching Christian Religious 
Knowledge in secondary schools are not being realised. In such a situation, incentives would be minimal, 
motivation lacking and productivity, in terms of out- puts of education, would be less than satisfactory. 
Teachers and students alike would go through the course perfunctorily, while the latter would lose the 
information they need in order to be able to address the challenges of life adequately in relating to their fellow 
men and the world. This has encourage cultism and other social vices in our schools, colleges and institutions 
of higher learning today. 

CULTISM: According to Kolawole (1998:2) the word "cult" is from the Latin word "culms" and in modern 
Italian "cults". From this we can say that cultism according to Arohunmolase (1999) is the practice and 
activities of members of a cult who performs roles and functions as laid down by their cults. Cults are groups 
of people who believe in certain ideologies, worship or faith. In traditional Yoruba society, we had cults like 
Ogboni (Fadipe 1970) Opa and so on to mention a few. These cults as in Oyo Empire and Egba (and, helped 
the Alaafin and the Alake in the administration of these towns (Ajisafe 1972, Fadipe, 1970). In this 
scholarly work of Arohunmolase (1999) he examined views of scholars on cultism, various newspaper 
reports on cultism in Nigeria, the origin and suggested proffered way out of cultism or how to curb or stop the 
menace in our society. Among the suggested panacea was that of Kolawole (1999) who opined that if we 
want to curb the wave and menace of cultism in our campuses, we must go to the grassroots. He went 
further to say that children of members of Ogboni Confraternity will easily join secret cults in the campuses. If 
his view is correct one can argue that children are initiated to the secret cults that are the society from their 
youths. This is why the writer or this paper is in total agreement with the opinion of Nwana (1979) who 
opined that: 
Most books on educational objectives however, place more emphasis on the affective domain than on 
either the cognitive or the psychomoior. Many philosophers, scholars and leaders consider 
education more a means of making a good man', a man a 'well - behaved man1, 'a disciplined man' 
than a man of intellectual achievements and physical prowess. Where there is a neglect of this 
important remark continues Nwana, (Ibid), 

The result is that schools, colleges, tertiary institutions have produced thousands of highly 



let-Nigerian  
lered graduates, most of whom are hardly educated in the real sense of the word 
Religious education probably is the most specialised subject in which this 
imbalance can be offset. 

EDUCATIONAL OBJECTIVES: Education is a system by which people are methodically integrated 
into the society. For the most part, it deals with the young, who must be equipped with necessary knowledge, 
skills, attitudes and values for the tasks of life. In this position, education and school play a predominant role 
in the formation of the young. Hence, for education in general, and any part of it, to be fruitful, the aims and 
desirable outcomes need to be set m advance. That was why Boyd (1938) said "there is little comfort, when 
we don't know where we are going, in being assured that we are on our way and travelling fast". 

Furthermore, Tyler (1971:18) maintained that "educational objectives are the criteria by which 
materials are selected, content is outlined, instructional procedures are developed, and the test and 
examinations are set." 

Confronted with evidence such as these can be little doubt that the justification of any subject in the 
school curriculum depends on the worth and the value of the objectives it seeks to accomplish to the benefit 
of the learner. 

CLASSIFICATION OF EDUCATIONAL OBJECTIVES: 
Educationalists have grouped education objectives into the cognitive domain, the affective domain, and the 
psychomotor domain. The first applies to learning as improvement of the mind, in other words acquisition of 
knowledge. The second deals with the will in such respects as feelings, interests, attitudes, values and 
beliefs.  The third touches mainly on the physical activities and skills that need the body for their operation. 
The domains are, of course, closely related and often work together. The cultivation of one domain often 
leads to the cultivation of another. Yet, sometimes the overemphasis on one could impede another.  Bloom 
(1964:20) who has conducted what could be the most extensive studies on the classification of educational 
objectives had this to "under some conditions, the development of cognitive behaviours may actually destroy 
certain desired affective behaviours and that, instead of a positive relation between growth in cognitive and affective 
behaviour, it is conceivable that there may be an inverse relation between growth in the two domains. 

The various subjects in the school curriculum are apt to develop, one more, the other less, of 
behaviours of one domain than another. Certain subjects develop the behaviours of two or more domains, as 
Milliard (1963:191) observed that; 

Religion from the beginning must be 'seen to concern real people and real 
events.  The intellectual respect of the maturing adolescent must be won ay 
well as his feelings touched. 

In the context of Hillard's work, this assertion means that emphasis should be laid on the affective 
domain It is likely that this was a reaction to a 1959 report of the Consultative Committee on Secondary 
Education to Her Majesty's Stationary Office, London, to the effect that teaching Religious Knowledge with 
the purpose of securing an accurate understanding of the original and historical meaning of the Bible is 
normally the soundest basis for Religious Education in secondary schools. The report obviously lays 
emphasis on the intellectual or cognitive domain. Where, Milliard's reaction is to posit a shift of emphasis 
towards the development of affective domain is the speciality of religion. Bloom (Ibid: 16), also noticed, that 
hence they said: 

...we found a rather rapid dropping of the affective objectives from the 
statements about the course and an almost complete disappearance of efforts 
at appraisal of student growth in these (-) domains. 

Eitherway, Religious Knowledge still retains the speciality to develop especially the affective 
behaviours, since its main objects include belief, attitudes, values and so on. 

This classification shows among others things, that any teaching process in Christian Religious 
Knowledge that achieves only, or even, more of, the intellectual development of the child than the affective, 



has failed to reach its desired goal. Nwana (1979:3) in support of this view wrote: 
Most books on educational objectives, however, place more emphasis on the affective 
domain 
than on either the cognitive or the psychomotor. Many philosophers, scholars 
and leaders consider education more a means of making a good man', a "well- 
behaved man', a 'disciplined man', than a man of intellectual achievements and 
physical prowess. Where there is a neglect of this important remark, continues 
N\vana, (Ibid) 
The result is that schools, colleges and tertiary institutions have produced 
thousands of highly lettered graduates, most of whom are hardly educated in the 
real sense of the word. 

Nwana assertions fit Nigeria squarely. There is therefore the need for self examination on the part of 
the past,present and future feasible hope of the country in achieving sustainable democracy and political 
stability as President Obasanjo administration is currently out for this. 

Religious Education and Christian Religious Knowledge probably are the most specialised subjects 
in which this imbalance can be offset. 

Christian Religious Knowledge being essentially an aspect of religious education which deals with 
beliefs, values interests, attitudes, appreciation to mention a few would seem to have the affective 
development of man as its speciality. This seems to have been elbowed completely out from the programme of 
studies to which secondary school and tertiary institution students are so vigorously applied. Students would 
study Christian Religious Knowledge just to pass examinations, while continuing to miss out on the very 
personality formation which is the special domain of Christian Religious Knowledge. 

The moral decadence off students in Christian Religious Knowledge in particular may be said to 
have resulted from negative attitudes to the subject. Shortage of trained teachers in the subject, non 
availability of teaching materials, level of qualifications, mastering of the subject matter by the teachers 
and religious background of the parents among others. 

A necessary corollary to this is the need to assign qualified teachers of religious studies only, the 
task of teaching Christian Religious Knowledge in our schools. The importance of this can hardly be over- 
emphasized as such teachers would not only be more effective, but would also serve as models to their 
students in other areas of their living which need their expertise as Apasa (1977:34) urges: 

Agricultural science practicals are generally supervised by Agricultural Science 
masters.   The Science Masters supervise the experiments of the students in the 
laboratory.  Therefore, Christian Religious Knowledge teachers should preside 
over the school worship... 

Furthermore, it would appear to be more proper for the Governments both at the Federal and state 
levels, through their various Ministries of Education to. draw up syllabuses with their objectives, in 
accordance with those of the National Policy on Education while W A E C takes responsibility for the 
evaluation only. 

RECOMMENDATIONS: 
Although many scholars had given suggestions as to how we can curb or stop the menace of cultism 

in our society, colleges and tertiary institutions, the writer of this paper will not want to repeat them but 
give his own suggestions: 
(1) The Christian Religious Knowledge syllabus of W. A. E. C. needs to be elaborated to make it 

reflect the 
nature of the subject and opinions of the society. This is due to the fact that since W. A. E. C. 
controls the 
examinations and certificate awarding rights over secondary school students in this Country, 
teachers and 
students would always rely almost entirely on W. A. E. C. for the development of the learning 
experiences 



that lead toward the examinations. 
(2) The W. A. E. C. syllabus for Christian Religious Knowledge should incorporate an appropriate 

proportion of 
the affective component of educational objective into its syllabus for Christian Religious 
Knowledge, This 
motion would aid greater effectiveness, reflect society's opinion on the matter. 

(3) It is strongly recommended to the Christian Religious Knowledge teachers to supplement, as an 
interim 
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measure the shortfalls of the W. A. E. C. syllabus by proper lesson pans, notes which would have 
regard to affective domain of the subject. 

(4) Our Governments at various levels should return schools to their former owners that is the 
missionaries who 
are experts in moral and religious teachings as some states are already doing others should join.  
Religion 
and moral instructions should be given an important status in all schools, as is the case with other 
subjects on 
the curriculum.  Government should control, provide as grants- in- aid taxes paid by the citizens to 
run 
schools, colleges and tertiary institutions. The conditions of service of all teacher should be 
uniform. They 
should be paid as and when due, promoted and disciplined in the same manner and according to the 
same set 
of rules. 

(5) Again , Religious organisations, hierarchies, church ministers and elders in all religious sects 
should see it 
as their principal role to inculcate the fear of God and the value of respect for life in their members. 
Parents 
should teach their children by example and precept, the evil of joining secret societies or cults, its 
conse 
quences for them and the nation among which could deter or Mar the nation's struggle for 
achieving sus 
tainable democracy and political stability as this present Government administration is out for this. 

(6) Finally, after a decade of what amounts to irreligious education in Nigeria, all those who took part 
in the 
drama during this period if they will be honest enough to survey the present scene, will admit that all 
is not 
well with the type of education we have dished out to our children and in the next decade it may be 
that this 
country shall witness not only indiscipline students, armed robbery, fraud, callous broad-day cold 
murders of 
our children in our very presence, God forbids worst crimes and social vices in our nation. We shall 
have 
ourselves to blame for brushing aside, cowardly, the imperative needs of our children and youth: 
spiritual 
rejuvenation and intellectual probity (Okeke, A. 1981). 

CONCLUSION 
In this paper, we have highlighted the role of Christian Religious Studies which should be more of 

affective than cognitive domain. We have established that Religious Knowledge that achieves only or even 
more of, the intellectual development of the child than the affective, has failed to reach its desired goal and as 
a result education in Nigeria is secularized. With secularization of education, the nation is now experiencing 
riots, violence, indiscipline and immoral practices among are cultism, murder, armed robbery, cheating and 
examination malpractices, truant teachers, who are more of traders, contractors, teachers who are miserably 
morally bankrupt to mention a few. That was why we have suggested the way out as panacea to these social 



vices being effective teaching of Christian Religious Studies in schools. 
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