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Abstract 
This study outlined the usefulness of school community relations in school 
administration and for social reconstruction, apart from investigating the 
extent to which primary school head teachers maintain good 
school-community relations in Delta State. It is hoped mat through 
proper education and educational administration in Delta State, the 
ever-increasing ethnic clashes and youth restiveness in the Niger Delta area 
could be curbed, including their attendant threat to life and property. One 
research question was posed, while two hypotheses were formulated to guide 
the study. Using 140 schools with 1,045 classroom teachers that cut across 
urban/rural and public/private schools, the study discovered that the head 
teachers reasonably maintain good/effective school-community relations. It 
was also discovered that rural and urban head teachers do not differ in the 
ways they foster collaborative relationships between their schools, parents 
and communities, while the private and public schools' head teachers differ 
significantly in the ways they maintain school-community relations. This 
was in favour of the private schools. Consequently, three recommendations 
aimed at improving school-community relations were made. 

Introduction 
Delta State is one of the thirty-six states of the Nigerian Federation, with a population of 

about 3.5 million people. It is multi-ethnic with the various ethnic groups having identical customs, 
beliefs and cultural affiliations. Being one of the major oil producing states in the Federation, the 
State has its gains and setbacks; the former being that it is acclaimed to be one of the richest states in the 
country, while the later is due to the frequent communal clashes over ownership of land and/or oil 
royalties, coupled with the resultant youth restiveness which has claimed many lives and properties. 
Some have argued that the youth restiveness is due largely to their lack of education and employment. 

According to Ukeje (1978), it is generally accepted by most educators that education should 
make a difference in the society in which it operates; hence, education is now recognised as an 
instrument for social stability as well as for social change. 

In order to achieve these social changes, the school administrators, who in this case are the 
primary school head teachers, have a lot of roles to play, among which, is fostering school-community 
relations. School-community relation is a two-way interactive process between the society and its 
instrument, the schools. This includes the parents and other members of the community as they 
interact with the school authorities and pupils. 

Bortner (1976), sees it as a series of planned activities and media, through which the schools 
seek to (1) learn about their communities; (2) inform the communities about, and interpret when 
necessary, the purposes, programmes, problems and needs of the schools; and (3) involve the 
community in planning and evaluating school policies and progress, respectively. Okeem (1979), 
noted that for the objectives of education to be achieved, a new relationship between the schools and the 
community is necessary, while Griffiths (1982), similarly asserted that the school does not exist in 
isolation of its community, therefore, school-community relation is a necessity to the school 
organisation for the achievement of the goal of educating the child in the community where the school is 
situated. 

Moreover, a UNICEF (2000) report emphasized among the characteristics of child-friendly 
schools that the school should be "community based; strengthens school governance through a 
decentralized, community-based approach; encourages parents, local government, community 
organisations" while Ukeje, Akabogu and Ndu (1992), stressed that since the community and the 
general public own and support the schools, there is need for them to be regularly informed about the 
progress of the educational programme. Furthermore, they advised that a thorough understanding of 

the needs and problems of the community would help the schools to adjust meaningfully to the 
demand and expectations of the society. 



Primary education, which is the bedrock of all educational systems, requires adequate 
attention and proper management so as to create solid foundation that would guarantee success at the 
higher levels. Hence, the National Policy on Education (FRN, 1998:13), stated that "since the rest of 
education system is built upon it, the primary level is the key to the success of the whole system". The 
Policy further stated, among others that the goals of primary education are to: i) Give citizenship 
education as a basis for effective participation in and contribution to the life 

of the society, 
ii)       Develop in the child the ability to adapt to his changing environment, iii)      Give the child 
opportunities for developing manipulative skills that will enable him function 

effectively in the society within the limits of his capacity. 
Looking at the above goals, it is clear that primary education is very important in societal 

development and stability. Given the important role education and proper educational administration 
can play in Delta State in curbing the ever increasing ethnic clashes in the Niger Delta area, youth 
restiveness, and their attendant threat to life and property, this study is considered apt at this point in 
time. 

Purpose of the Study 
The main purpose of the study is to ascertain the extent to which the head teachers in Delta 

State primary schools maintain good school-community relations; to investigate if any disparity exists 
in the management practices in urban/rural schools on the one hand and those in public/private 
schools on the other, since this can bring about a good head start for the pupils who are the future 
leaders of tomorrow. Accordingly, one research question was posed, while two hypotheses were 
formulated, as follows: 

Research Questions 
How do the head teachers foster collaborative relationship between the schools, parents and 

the community? 

Hypotheses 
HOI: There is no significant difference in the mean ratings of urban and rural teachers on how their 
head teachers foster collaborative relationships between the schools, parents and the community 
(P<.05) 

HO2: There is no significant difference between the mean ratings of private and public school 
teachers on how their head teachers foster collaborative relationships between the schools, parents and 
the community (P<.05). 

Methodology 
This study was a survey research work, carried out in Delta State. Delta State was chosen as 

the area for the study, because it presents certain properties of the variables being investigated. The 
variables are: a distinct rural and urban setting, and several public and private primary schools. 

A multi stage sampling technique was adopted in selecting the sample for the study. In the 
first stage, 140 schools (100 public and 40 private), representing 10% of the school population were 
randomly sampled, cutting across urban and rural locations. Furthermore, a stratified proportionate 
sampling technique was used in selecting the teachers' sample, wherein 1,045 teachers were selected, 
consisting of 726 teachers from public and 319 teachers from the private schools. 

The instrument for the study was a questionnaire, which contained 9-items constructed on a 
four point rating scale: strongly agree (4 points), Agree (3 points), Disagree (2 points) and Strongly 
Disagree (1 point), with a mean of 2.5 as the acceptance level. Three experts validated the instrument: two 
in educational administration and one in measurement and evaluation. A pilot study carried out to 
determine the reliability of the instrument showed that the instrument has a reliability coefficient of 
0.77. 

Method of Data Collection and Analysis 
The researcher and three research assistants administered and collected the instruments. Out 

of the 1,045 questionnaires distributed, 822 were correctly filled and returned. In analysing the data 
collected, mean and standard deviation were used to answer the research question, while the 



hypotheses were tested using the t-test statistics. 

Results: 
The data collected from the respondents were analysed and the results are tabulated in Tables 1 to 3, 
below. 

Table 1: Mean Rating (X) and Standard Deviation (SD) of the Opinion of Teachers 
on How their Head Teachers Foster School Community Relations. 

No Item Mean (X) Standard Decisi 
   Deviation on 
   (SD)  
1 The school has a Parent Teacher Association (PTA), 2.94 1.81 A 
 which meets regularly    
2 The head teacher has a good working relationship with 3.11 0.76 A 
 the community    
3 The parents are informed regularly of their children's  3.09 0.85 A 
 progress    
4 Parents are involved in the planning and development of 2.69 0.99 A 
 the school    
5 The   school   develops   projects   (e.g   Tree   

planting,
2.02 0.86 D 

 community development) which provide assistance to the    
 community    
6 The head teacher allows the school premises to serve as a 2.51 1.04 A 
 venue for activities of importance to families and the    
 community at large (e.g. Literacy classes, community    
 meetings e.t.c.)    
7 The head teacher encourages good communication and 2.80 0.98 A 
 information flow between the school and the community    
8 The head teacher makes him/herself accessible to parents 2.82 0.85 A 
 and members of the community    
9 The   local   community   organisations   are   allowed  

to
2.51 0.95 D 

 participate in the management of education    
The data on Table 1 above shows that of the 9 items, 7 have mean scores above the acceptable 

mean of 2.5 on the four-point scale. These items range between 2.51 to 3.11. These show that the 
schools have PTA, which meets regularly; the head teacher has a good working relationship with the 
community; the parents are informed regularly of their children's progress; parents are involved in the 
planning and development of the school; the head teacher allows the school premises to serve as 
venue for activities of importance to families and the community at large. The head teacher 
encourages good communication and information flow between the school and the community, and 
makes him/herself accessible to parents and members of the community. The standard deviation (SD) 
ranged between 0.76 and 1.81. Apart from items 1 and 6, the SD values of the items are quite low, 
indicating that the teachers' agreement was homogenous. 

However, the teachers disagreed with items 5 (X-2.02; SD 0.86) and 9 (X=2.31; SD-0,95), 
indicating that schools do not develop projects, which provide assistance to the community, and that 
the local community organizations are not allowed to participate in the management of education. 

Table 2: T-Test of the Difference Between the Mean Ratings of Public and Private School 
Teachers on How their Head Teachers Foster School Community Relations. 
1 Groups Mean SD Number df Level         

of 
significance

Calculated 
t-value 

Critical 
t-value 

Remark 

Public 
schools 

2.63 0.58 569 

820 .05 -5.19 1.96 *s Private 
schools 

2.86 0.54 253 

* Significant at P<. 05 
The data displayed on Table 2 above shows that the calculated t-value (-5.19) is greater than 



the critical t-value, which is 1.96 at df 820, P<.05; therefore, the null hypotheses is rejected, indicating 
that there is a significant difference between the mean ratings of public and private school teachers on 
how their head teachers foster collaborative relationships between the schools, parents and the 
community. The difference is in favour of the private school teachers. 

Table 3: T-Test of the Difference Between the Mean Ratings of Rural and Urban 
Teachers on How thcirHcad Teachers Foster School Community relations. 

Groups Mean SD Number df Level         
of significance 

Calculated 
t-value 

Critical 
t-value 

Remark 

Rural 
schools 

2.72 0.54 420 

817 .05 0.73 1.96 *NS Urban 
schools 

2.69 0.61 399 

* Not significant at P<. 05 
The data on Table 3 above shows that the calculated t-value (0.73) is less than the critical 

t-value (1.96) at df, 817, P< 05; therefore, the null hypotheses is upheld, indicating that there is no 
significant difference between the mean ratings of rural and urban school teachers on how their head 
teachers foster collaborative relationships between the schools, parents and the community. 

Discussion 
The results of this research show that the teachers agreed with most of the items on how their 

head teachers foster collaborative relationships between the schools, parents and the community. This 
finding, which is encouraging, corroborates those of Davis (1993), Epstein (1987) and Swap (1993), 
which indicated that parental involvement has potential benefits for both schools and families and is a 
critical factor in helping to increase school effectiveness. 

The findings equally agree with Ogbonna (1995), who recommended that one of the ways a 
school can promote itself is through the provision of efficient school facilities, such as a public field, 
the school hall, and other resources that could be made available to the community for use when 
necessary. Conversely, the results indicate that the schools did not develop projects, which provide 
assistance to the community. This finding contradicts the work of Ogbonna (1995). 

Furthermore, the study revealed that there is a significant difference between the mean ratings 
of public and private school teachers on how their head teachers foster school community relations; 
the difference being in favour of private school teachers whose mean scores were higher than those of 
their public school counterparts. This could be attributed to the fact that the private schools relate 
more closely with the parents than the public schools. This agrees with the findings of Arrey (1999), 
who reported that private secondary schools were more provided with PTA support services than their 
public counterparts and who did not hold regular meetings with the PTA. 

Another finding of the study reveals that there is no significant difference between the mean 
ratings of the teachers in rural and urban primary schools on how their head teachers foster 
collaborative relationships between their schools, parents and the community. This supports Ibiam 
(2000), who discovered "no significance with regard to the problems of the use of play-way method to 
teach in junior primary schools" in both the urban and rural schools, while it contradicts those of 
Edozie (2000), who discovered a significant difference between the mean scores of urban and rural 
teachers' attitude to population education. 

Conclusion and Recommendations 
In a diverse state like Delta State, education for social reconstruction must be emphasized to 

foster social integration. For this to be effective, it must encourage effective school-community 
relationship in such a way that the education would centre on the peculiar needs of the people. Hence, the 
findings of this study is rather encouraging because it showed that with a good school/community 
relations, the school can help solve some of the communal problems, and youth restiveness; training the 
minds of the community members, especially the youths and making them to adapt better to their 
changing environment. However, the significant difference discovered between the public and private 
schools indicate that the private school head teachers foster school-community relations better than 
their public school counterparts. This may be a cause for worry because a greater percentage of 
children attend public schools. It is therefore recommended that: 
1. In other to have balanced school/community relations, the schools should endeavour to develop 



projects that can provide assistance to the community. 
2. The public school head teachers should try to maintain better school-community relations so as to 

be able to contribute positively to community affairs. 
3. More and regular PTA meetings should be scheduled in order to get closer to the parents and 

hence the community. 
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