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Abstract 
A lot of damage has been done to the education system in Nigeria. This invariably affects the 
normal social order. The imperfection in the process and product of education calls for 
innovations in the curriculum of the language education programme especially as it affects 
the teaching of reading in primary school. The paper emphasizes the need to reconstruct the 
educational and social systems. The paper also focuses on the concept of reading and reading 
readiness. Further discussion is made on the reading readiness programmes that should be 
designed for the prc-primary school children that will enrich the educational process and 
develop well-balanced individuals that will contribute effectively to the ever changing society.  
Introduction  
Education and Reconstruction 

What is happening in our present formal education scene is disheartening. Formal institutions of 
learning from primary to tertiary-private and public - are on the increase. Whether such institutions can 
guarantee provision of basic structural and infrastructural amenities or even tire 'basic necessities of 
light and water' is another. Even the demand for and enrolment in such institutions is quite 
alarming. 

However, proliferation of educational institution has not solved the problem of product 
quality. Every year, our institutions of learning graduate thousands of students expected to have 
become mentally developed, with set moral standard; sound attitudes and values; infact, individuals 
balanced in judgment ready to contribute positively to the society, yet, the educational and moral 
standard of our society has continually been on the decrease. 

The quality of the products of the present education system seems to cast aspersions on the 
process. Research reveals that employees are afraid to employ Nigerian graduates because, among 
other reasons, the Nigerian graduate is ill-prepared to communicate effectively (Debalen and Oni 
2003; in Omoru-Onuka 2001). 

Thus, it will be stating the obvious to say that Nigerian education at whatever level is no 
longer achieving the goals of the society in terms of functionality. The essence of education is to 
bring about positive changes in the individual and the society. Ukeje (1966) in Okafor (1993) sees 
education as 'a means of social progress... probably, the most powerful instrument man has yet 
devised for his own improvement'. 

The view of education expressed above is one that is functional, one that provides the 
individual the opportunity to promote and uphold the values which his society cherishes; one that 
enables the individual develop his full potential and contribute effectively to the political, social, 
cultural and economic development of his changing society. Thus, for Okafor (1993), 'functional 
education is one which produces a balanced individual who is imbued with sufficient information and has 
developed skills; attitudes and habits that will help him live a dignified human life as well as fit into his 
changing society as an active participant in social improvement'. 

Okafor opines that for education to be functional both as a process and as a product, Ukeje's 
four values of discipline, modernity, human dignity and self-reliance as the cardinal principles for 
education for social reconstruction must be adopted. 

The Concept of Reconstruction 
Reconstruction assumes that there is a malfunction or a damage to an already existing 

structure. The Cambridge Dictionary indicates that "to reconstruct is to rebuild.. .while reconstruction is 
the act of reconstructing ... .reorganization...the up building of moral and material public well-being 
after a great upheaval". 

Education in Nigeria is in a state of great malfunction, thus, needs reconstructing to meet the 
demands of the ever changing society. Nigeria's status as a third world nation makes this malfunction 
assume such high magnitude. 

In his view, Okafor (1993) opines that "reconstruction presupposes damage and/or 
imperfection of an already existing structure". He went further to state that there is need to 
reconstruct the Nigerian society to make it fit into the complex, sophisticated, scientific, industrialized 
and technological age". 



The damage to the process and product of education implied above demands innovative 
answers which among others include a reconstruction of the curriculum content especially in the area of 
language and literature teaching right from the grass root. The focus of this paper, therefore, is on 
introducing children into the world of reading as early as possible for a life long learning. 

Issues in Reading and Reading Readiness Programme 
One of the problems facing Nigerian educators today is one concerned with the reading 

ability of school children. In fact, even the reading ability of the generality of the public is in 
question. Nigerians are poor readers and have not acquired effective reading culture at all. The 
average Nigerian has no interest in reading and this has proved to be one of the obvious causes of 
increased illiteracy in Nigeria, even among school children, it is partly responsible for poor school 
performance as well as out of school performance. Thus, research as reported by Fagbemi (1997) has 
shown that there is correlation between the orientation of the people to reading and their level of 
literacy. She also maintained that illiteracy is usually on the high side among people whose 
orientation to reading is negative. To increase the level of literacy of Nigerians therefore, there is a 
need for a positive orientation to reading. This positive orientation should be inculcated and imbibed 
by children as clearly as possible. 

In this vein, Fieldmann (1972) noted that early reading is very important. To him, reading is 
instrumental to school achievement because it is the basis of instruction in the upper grade level". He 
went further to observe that-early reading achievement for the disadvantaged child often facilitates his 
acceptance of the school values, and ultimately of the cultural values. 

It is therefore, to prevent these problems and to improve the reading ability of students that it is 
necessary to get pre-primary school children ready to face the reading activity. Pre-primary school 
children should thus, be introduced into the reading programme early through the reading readiness 
skills. 

Reading has been defined by various writers in various ways. Dellimann et al (1974) has 
various definitions of reading. They see reading as "getting meaning from certain combinations of 
letters"... as thoughtful process which should be developed as a complex organization of patterns of 
higher mental processes ... as an act of communication in which information is transferred from a 
transmitter to a receiver ... as social interaction between the author of the book and the student". 

Unoh (1991) indicates that 'reading is a complex language processing behaviour that entails 
interpreting or getting meaning from written or printed materials'. 

From the above definitions, it could be deduced that reading is concerned with information 
acquisition and dissemination, with thinking or thought process, with social interaction and ability to 
interpret or decode encoded messages. All these are abilities to be developed in the child; hence, the 
need to develop the pre-reading skills of the pre-primary school child. When a child is able to acquire all 
these skills through early reading programme, the child will invariably be ready to face any future 
educational and social challenges. Like Obanya (2002), says, 'reading is like thinking, therefore, 
developing anybody's reading skills is comparable to developing that person's intellectual powers'. 

Reading readiness involves getting children ready to read. Introducing children into the 
reading programme should be preceded by a reading readiness period. It is very important getting 
pre-primary school children ready to read especially in a highly literate culture or society because as 
Tansley (1967) points out, 'introducing children to learning situations before they are ready is one of 
the principal causes of failure amongst children'. The author went further to say that over-anxiousness 
on the part of the teachers results into literarily pushing the children into reading before they are 
ready. Thus, teachers should be capable of organizing activities and providing experiences which will 
foster readiness and possibly hasten it. 

Controversy Over Reading Readiness Programme 
There has been some controversy over reading readiness programme. Dallimann (1974) states 

that there is lack of unanimity in differentiating between readiness for reading and reading; some 

teachers he argued 'consider learning the letters of the alphabet and sounds represented by them as 
part of reading readiness while others refer to this process as reading'. On the other hand, work with 
experience charts - is thought of by some as reading, by others as reading readiness procedure. 

Controversy also arises over when reading readiness period should start. Studies have shown 
that children who were introduced to reading before they get into primary school perform better in 
reading activities than children who have not been introduced to reading. Reporting on the research 



carried out by the U.S. Office of Education to ascertain the effectiveness of reading instruction in the 
Kindergarten, Brzeinski (1964) notes that 'the children who were in the experimental group showed 
superiority in size of reading vocabularies, in comprehension and in rates of reading over those in the 
control group'...He went further to claim that 'children who learn to read early enjoy it and 
eventually turn out to read more extensively than other children'. 

In the same vein, reporting a journal article, Dallimann (1974) suggested that parents could 
train their pre-school children to read: 

The best time to teach your child to read with little or no trouble is when he 
is about two years old. Beyond two years of age, the teaching of reading 
gets harder everyday... If you are willing to go to a little trouble, you can 
begin when your baby is 18 months old or -if you are very clever as early as 
10 months. 

Therefore, the issue of when to start getting pre-primary children ready to ready really 
depends on the teacher, the parents and the school. Early reading has proved to be very effective in 
later levels of education. 

However, some researchers have criticized early reading as being detrimental to the child. 
Hymes (1964) cited in Dallimann (1974), warned that everyone loses if we produce early readers but 
in the process weaken humans'. Everyone loses if we produce early readers but in the process kill the 
joy of reading'. This assertion means that early reading is not only dangerous to human development 
but to further and future development of the reading skill. 

Others still argue that 'it is safer not to try to teach beginning reading to most children until 
they are mentally six and a half. Even, those who argue against pre-school reading claim that parents 
are not trained to teach reading, thus can not effectively teach reading to their pre-school or 
pre-primary school children, another reason being that parents might employ a method different from 
the one used by particular schools. 

In any case, research on reading readiness has shown that the problem related to the time of 
beginning reading instruction is 'a complex one'. Whichever way one looks at it, the important thing is 
to identify those pre-reading skills that will be of immense value to the child when he gets into primary 
school and thus design a reading readiness programme that will help in 'the fullest development, 
well-being and happiness of the child'. Moreover, to fit into, and function effectively in the present 
'infor-tech' age, pre-primary school children ought to be introduced to reading as early as possible. In 
the same vein Obanya (2002) equally notes that 'every effort made to create an enabling environment 
for the development of reading is 'also a contribution to the growth of a society's civilization'. 

Developing Pre-Reading Programme 
Despite the controversy, some writers have identified certain pre-reading skills or activities 

that should be developed for the reading readiness programme of the pre-primary school children. 
These activities will help in developing a test for measuring readiness in children. 

Fieldmann (1972) identified such pre-reading skills as language skill, visual and auditory 
perception. Tansley (1976) identified the following as activities that should be included in reading 
readiness programme. Activities for language development, physical and sensory development, 
emotional and social development. Dallimann (1974) also listed these as some of the activities that 
should be incorporated into the reading readiness programme: Emotional and social development; 
education development i.e. enriching the child's experience, language development, visual and 
auditory development etc. 

A. Developing Emotional and Social State of the Pre-School Children 
Some children are emotionally and socially immature, thus they need help from the teacher. 

These emotional and social immaturity such as shyness, aggressiveness, over assertiveness, lacking in 
self-control, over protectiveness, etc. when present in the child affects the child's readiness to reading. 

A child who is emotionally and socially immature may not be able (i) to play well with other 
children; (ii) share his belongings with other children; (iii) to accept changes in routine without undue 
stress; (iv) such a child is easily upset; (v) is easily distracted from what he is doing. What then would 
the teacher do to help them?   The teacher to solve this problem, should engage children in the 
following activities: 
1. Providing the shy child with opportunities that will make him involved in activities well suited to 

him, 



2. Help the aggressive child to take a special place in the social scene of the classroom. 
3. Give praise more than criticism. 
4. Adapt the curriculum to the needs of each individual child for maximum success and minimum 

frustrations. 
5. Assign different responsibilities to all the children. 
6. Help the pupils to acquire self-evaluation. 
7. Help the pupils to be self-evaluation. 
8. Place each child in a group in which he will be happy. 
9. Help the pupils to perform their duties with some degree of independence and less assistance, 
10. Encourage them to express their views and opinions. 

B. Enriching Children's Background of Experience 
To get the children ready for reading instruction, it is important to extend their background of 

experience. Appropriate, wholesome and varied experiences are very important in reading readiness. 
The children who go to primary school for the first time come from different background with 
difference experiences, some with rich experiences, some with poor. Therefore, the school should 
provide the pupils with an interesting environment in which to grow up and continue to open new 
worlds of experience to all children. The ideal school environment for preparing boys and girls for 
reading is one in which many things are going on. Thus the activities for enriching pupils environment 
include: 
1. Taking children on field trips such as trips through the school, examination of playground 

equipment, walks to gather leaves or stones, etc. 
2. Displaying and examining objects in the class extend their fund of information (generally called 

nature corner). 
3. Pupils should be allowed to bring objects of interest to them to school (like toys). 
4. Teachers can show films that will fit the needs and interests of the children. 
5. Encourage pupils to mount pictures, postcards and snapshots in the classroom. 
6. Children should be encouraged to observe and participate in demonstrations and experiments etc 
7. Expose students to realistic story-telling sessions. 
8. Encourage creative expression through music and art. 
9. Encourage them to organize and put up plays. 
10. Make provisions for interesting, elevating and informative discussion and conversations. 

C. Developing Language Abilities 
It is important also to help the children to develop in all the linguistic skills because there is a 

strong relationship between reading and other language abilities.   Activities that the teacher should 
engage in with the pupils to develop their language abilities should be in the areas of speech; listening 
and writing. Activities to improve oral speech include: 
1. Providing opportunities for free discussion during various activities. 
2. Encouraging the pupils to tell a story that they have heard, experienced or made up. 
3. Ask pupils to explain pictures they have drawn. 
4. Place on the bulletin boards pictures children can interpret orally. 
5. Dramatize some of the stories read or told by the teacher or the students. 

 

6. Help then to do choral reading i.e. poems. 
7. Make many opportunities for singing. 
8. Display objects likely to stimulate discussion. 
9. Create opportunities to practice the correct pronunciation of words frequently mispronounced. 

In terms of developing the listening skills as part of language development, the teacher 
should: 
1.   Make them identify sounds they hear as they are in their classroom e.g. passing cars, beating  

drum, clapping. 1.   Tap the pencil on a table as they are blindfolded and ask them to identify 
the number of taps. 
3. Encourage listening by means of stories or dramatization of Incidents. 
4. Encourage them to relate the main idea of a story in sequence. 
5. Take them on a 'walking game' to discover as many sounds as possible, and later make a 



composite list of the sounds heard. 
6. Encourage them to listen to a story and relate the story to others or real life situations. 
7. Let them arrange in order pictures that illustrate the action of a story they listened to. 

Developing Writing Skills Should be Encourage Through 
1. Encouraging them to write their names or copy words and Sentences. 
2. Asking pupils individually to pick up the card that represents an alphabet named by the teacher. 
3. Alphabet identification. 
4. Matching an object with the alphabet that represents it. 

Another important means of developing the language ability of pre-primary school children is 
through the use of computer assisted instruction (CAI). Thus, according to Aremu (2002) ... the 
computer brings to the class a new range of vocabulary — and children begin to recognize them and 
read them ... computer also offers a great variety of stimulus for all forms of language acquisition 
such as reading, writing, talking and listening. 

B.        Developing Auditory and Visual Discrimination 
Ability to differentiate between sounds of words and letters and the ability to see the 

differences between written words and letter is very important as we try to get children ready for the 
reading instruction. To develop these abilities therefore, the teacher should engage the children in 
the following activities. 
(a) Developing Auditory Discrimination 
1. Give orally, words beginning with the same sound with which another begins. 
2. Telling which pairs of words named by the teacher begin with the same sound e.g. mother, man, 

little, ball, etc. 
3. Telling which pairs of words are rhyming words e.g. rat, cat, sat, pat, hat. 
4. Identify which words in a list does not rhyme. 
5. Naming rhyming words. 
6. Telling whether a sound that the teacher specifies is found at the beginning, near the middle, or 

at the end of each of a group of words named by the teacher. 
7. Telling which pairs of sounds like m, n, and m, m, are alike. 
8. Naming the objects in a picture that begin with the same sound as a word that is named by the 

teacher. 
j 

(b) Developing Visual Discrimination 
Activities for developing visual discriminations include: 

1. Asking the pupils to find the word in a written series such as big boy, bag big, big which is 
unlike the other ones. 

2. Having the children arrange cards in groups that end with the same letter. 
3. Asking children to match words with words on the black-board. 
4. Asking the pupils to cross out a given word like dog, each time that it occurs in a group of 

sentences in which the group is used several times. 
5. Having children draw a circle around a word in a list on the chalkboard that is the same as a 

word on a card shown to them. 
Recommendations 

Having identified the importance of teaching beginning reading to pre-primary school 
children for educational and social reconstruction, it is the recommendations of this paper that: 
1. Parents and teachers should work hand in hand to get children ready for the reading task. Parents 

should not wait till children get to school before they are introduced to the world of reading. 
Rather, they should be introduced as early as possible especially through stories. 

2. Teachers of reading need to be adequately trained and retrained through seminars, conferences, 
symposia etc. 

3. Children should be introduced to varieties of reading techniques that will enhance their reading 
skills; and make reading an enjoyable activity. 

4. There should be a more dynamic re-orientation in the teaching of reading through all levels of 
education. Readings clubs should be organized in our primary and secondary schools and in our 



various local communities in order to build excitement for books and love of reading. 
5. Classrooms should be made conducive for the teaching of reading in terms of adequacy, 

spaciousness, provision of appropriate and adequate materials needed for the teaching of reading; 
reducing the number of students in each class to a sizeable number will enable every child receive 
individual attention. 
The above will help the teacher to take care of individual differences. 

6. There is also the need for frequent interaction between the teacher and the parent(s) to discuss 
each child's reading problems and how to solve such problems. 

Conclusion 
The place of reading in educational and social reconstruction cannot be ignored because 

reading has been known to play an important role in the understanding of other school subjects like 
mathematics, natural sciences and technical subjects, (Obanya ,2002). 

Though, there are controversies over the reading readiness programme, however, getting 
pre-primary school children ready to face the reading task is paramount as has been shown above to 
later development of reading skills and success not only in reading instruction but also in other 
academic tasks and other demands that the society may make on the individual. To develop the 
children's reading abilities, therefore, the teacher should provide interesting classroom activities that 
will stimulate children's ability to face the reading instruction and other in and out of school work. 
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