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Abstract 
Vocational technical education is a subset of general education charged with 
the responsibility of preparing individual for work, self-reliance or 
employment. This paper examines goals of vocational technical education, 
concept of vocational technical education, education and national 
development, role of education in national development, role of vocational 
technical education in national development and barriers to vocational 
technical education in Nigeria. In conclusion, the National Board for 
Technical Education (NBTE) and teachers in this area should take up 
campaign for more funds for vocational education and to launder its image in 
the society. 

Introduction 
Vocational Technical Education (VTE) Programme has been an integral part of national 

development strategies in many societies because of the impact on human resource development, 
productivity and economic growth. Despite its proven contribution Nigeria does not seem to give 
vocational technical education the attention it deserves; and that appears to be one of the reasons for the 
rising unemployment and poverty in the society. This is why vocational technical education is a missing 
link in Nigeria's development policy (Dike, 2008). To improve the skills and welfare of the citizens there 
is the need for the upper and lower houses and Nigeria Labour Congress to push for increase in funding 
for vocational technical education as part of the general educational policy and planning in the current 
National Economic Reform Programme. This is expected to translate into higher productivity, less 
unemployment, poverty and crime, economic growth and prosperity in Nigeria. 

While vocational technical education has continued to thrive in many societies Nigeria has 
not taking it seriously. Although vocational technical education seem deficient in citizenship or 
leadership training (Ziderman & Van, 2000), they could provide students the skills to become 
productive entrepreneurs and engender creative and innovative ideas that would enlarge the nations 
economic pie, and increase personal freedom. Thus the neglect of vocational technical education is 
socially injurious as it rubbing the nation of the contribution of the graduates would make on national 
development. More importantly, the society needs competent auto mechanics and truck drivers, 
carpenters, plumbers, electricians to maintain PHCN plants, computers, database and Web/Network 
technicians for NTTEL telephone circuit, bookkeepers, clerks, medical technicians and vocational 
nurse to function well. (Dike, 2008). The half baked roadside mechanics in the society often cause 
more damages to vehicles when they are contracted to service them, and because of poor training 
some of the commercial drivers on the road and nurses assistants in the hospitals, clinics have sent 
many people to their early death. The current preoccupation with university education in Nigeria 
reduces economic opportunities of those who are more oriented towards work than academy. Not 
everyone needs a university education. Graduates of vocational and technical institutions are highly 
skilled entrepreneurs. Many of the so called expatriate engineers who are being paid huge sum of 
money in dollars to build the roads and bridges in Nigeria are graduates of vocational colleges, yet 
Nigeria is not taking this sector seriously. 

Goals of Vocational Technical Education 
NPE (2004) gives the following as goals of vocational and technical education in Nigeria. 

• To provide trained manpower in the applied sciences, technology and business particularly at 
craft, advance craft and technical level. 

• To   provide   the   technical   knowledge   and   vocational   skills   necessary   for   
agricultural, 
commercial and economic development. 

• To   give   training  and   impact  necessary  skills   to   individuals  who   shall   be  



self-reliant 
economically. 

Concept of Vocational Technical Education 
NPE (2004) sees vocational and technical education as a form of education which is 

obtainable in technical college. This is equivalent to senior secondary education but designed to 
prepare individuals to acquire practical skills, basic and scientific knowledge and attitude required as 
craft men and technicians at sub-professional level. 

Sabo (2008) defines vocational technical education as a form of education that prepares 
mankind in terms of acquisition of practical skills ahead of a chosen career or profession. Vocational 
technical education is also seen as an occupational orientation type of education that is expected to 
produce personnel for such areas as Agriculture, Business, Home Economics, Industry, 
Transportation, Communication and Housing among others. 

Onjewu (2005) defines vocational and technical education as the branch of education, which is 
most concerned with preparing human resources for human industries. 

UNESCO and 1LO (2002) define Vocational Technical Education (VTE) as a comprehensive 
term referring to the aspect of the educational process involving in addition to general education, the 
study of technologies and related sciences and the acquisition of practical skills, attitudes, 
understanding, and knowledge relating to occupations in various sectors of economic and social life. 

I, in this paper see vocational technical education as a subset of general education which 
prepares the individual for the acquisition of practical skills necessary for the individual to function as an 
entrepreneur and or the application of knowledge gained in the formal educational setting to world of 
work in order to earn a living. 

Education and National Development 
According to A lam (2008), there is a value-free meaning contained in the notion of 

development over and above the ideological and political uses of the concept. This value-free 
meaning is thought to mean that: 

Development can mean the actualization of an implicit potentiality, the 
simplest example being the patterned growth maturation of a seed or an 
initial germ-cell, to the full adult from the individual plant, or animal or 
human. Without stipulating, at this point, anything too weighty or too 
precise this can also certainly seem to apply to man and his social situations, p. 
27. 

Hyland (1999), notes that there are three schools of thought on the definitions and approaches 
towards development. The first school is that of the economists. Economists such as Bernstein, 
Shultz and Psacharapolous view development primarily in terms of a nation's relative prosperity. A 
nation's development is thus assessed by measuring any increase in its gross national product (GNP). 
Development here according to them is seen as achieved through investing in human capital and 
raising the productivity capabilities of societies. 

The second school of thought is that of the sociologists such as McClelland, Weber, Inkeles 
and Smith. They proposed that modernising a country leads to economic development and a modern 
society. With modernisation as the main goal, the emphasis is placed on education; technology and 
industrialization are seen as the agents of transformation. Underdeveloped countries can, they say, be 
transformed into modern countries with similar economics, societies and politics as those in the 
prosperous West (Little, 1999 and Hyland, 1999), 

Another group of theorists such as Seers, Sen and Edwards consider development from a 
human needs perspective. The emphasis here was not so heavily focused on economic growth as the 
primary indication of development, but more on assessing, the needs of individuals: their freedom, 
equity, participation and empowerment to fulfill their potential capabilities (Hyland, 1999) 
Sen (1999) argues that; 

If, instead, the focus is ultimately on the expansion of human freedom to 
live the kind of lives that people have reason to value, then the role of 
economic growth in expanding these opportunities has to be integrated into 
that more foundations! understanding of the process of development as 
expansion of human capability to lead more worthwhile and free lives, (p. 
295). 



Alam (2008) argues that investing in human capital through investment in education was 
considered to lead to higher rates of return that would far outweigh the initial investment. Education 
policies in both developing and underdeveloped countries reacted lo this implementing programme 
which led to massive expansion in the provision of education. In some countries this approach seemed 
to work (World Bank, 1995) resulting in industrialization and to some degree, modernisations. 

A more holistic view of development is beginning to take centre stage, especially in 
organisations such as UNESCO and UNDP. From this perspective, human development is not just 
measured in terms of the economy but also in terms of freedom, equity, participation and quality of 
life. 

The UNDP (2002) defines human development as: 
Creating an environment in which people can develop their full potential 
and lead productive, creative lives in accordance with their needs and 
interests. People are the real wealth of nations. Development is thus about 
expanding the choices people have to lead lives that they value. And it is 
thus about more than economic growth, which is only a means- if a very 
important one- of enlarging peoples choice(p.!3) 

Role of Education in National Development 
Education could be considered to be a key agent of national development, either as a way of 

developing human capacity, increasing the skilled workforce for modernisation or as a matter of 
personal freedom, developing capability and empowerment. As from 1940's onwards education 
provision was either considered in terms of producing the requisite person power, which the country 
needed as an investment and which would yield both social and private rates of return, or as response to 
social demand (Jimpetay-Ojan, 2003). However, due to the popularity of more humanistic theories of 
development in the 1990's, the World Conference on Education for All (WCEFA) noted that there was 
a general realisation that education was not only the key to economic development and human 
capability/productivity building, but that it was also a basic human right (WCEFA, 1990). 

Education is a human right and as such, should receive priority attention in allocation of 
national resources. It is very short-sighted to keep education bound and gagged to the role of 
manufacturing skilled manpower, or to judge one's success by the number of either children or adults 
who have efficiently undertaken a learning package (Hallak, 1990). 

Education which was previously seen as fundamental, not only to the economic development, 
but also to the social and political development within nations and for individuals. Hallak (1990) 
argues that education is also linked to human resources development, and that this has an impact on 
more than just economic growth, but also an impact on the wider development of individuals and 
societies. Education, according to Hallak contributes to: 
• Individual creativity, improved participation in the economic, social and cultural roles in 

society; 
• Improved understanding of an individual and Iheir respect for others, thus promoting social 

cohesion and material understanding; 
• Improvement in health and nutrition; 
• Improved chances of economic development; 
• Improved technological development; 
• Socio-cultural changes; 
• Democracy and equality; and 
• Ecological development/quality of life. 

From the foregoing, it seems clear that for Hallak (1990), modernisation and economic  
development, although desirable are not the only aspects of human development that arc, and should 
be, enhanced by the provision of education. Participation in social, political and cultural activities and 
improvements in health and education goals are equally important. Alam (2008) notes that investment in 
education and training produces benefits for the individual and society as a whole. Moreover, Alam 
(2008) observes that education not only benefits those who gain it through increased income, but also 
helps overall social development. The return on investment for society will be a skilled workforce that 
will enable global competitiveness and economic growth, while return for the individual will be an 
improved career path, increased earning power and a better quality of life. The concept of human 
capital suggests that education and training raises the productivity of workers and increases their 
earnings over their lifetime. But this is not always true for the high proportion of learners and trainees 
who have gain education leaving certificates. It is the people with the highest level of education 



(FagerlindandSaha, 1989). 

Contribution of Vocational Technical Education in National Development 
The concept of human capital suggests that education and training raises the productivity of 

workers and increases their lifetime earning capacity. According to Alam (2008), government 
perceives increased demands for skills when labour supply shows rapid growth, when employment 
grows quickly, or when employment increases significantly. He argues that when governments call on 
vocational education and training (VET) systems to help unemployed young people and older workers 
get jobs, reduce the burden on higher education, and attract foreign investment ensures rapid growth of 
earnings and employment and reduces the inequality of earnings between the rich and the poor. Tilak 
(1998) argues that VTE provides a lower rate of return (ROR) than general education. However, Bennell 
(1996) rebuts this arguing that even if VTE students are less academically brilliant, the (ROR) for 
VTE is still high. Colin (1999) suggests that VTE not only prepares skilled labour but also provides 
general education to the students. 

Hyland (1999) aggressively criticises that vocational school is a fallacy in development 
planning and points out that vocational education can be effective if the acquired skills are utilised 
properly. Colin (1999) likewise says that VTE can play vital role for development planning, but he 
warns that if the policy makers do not make it up-to-date, and VTE schools do not have enough 
qualified teaching faculty and sufficient facilities to offer quality VTE, it will not be useful. He also 
claims that these are not limitations of VTE per se, but limitations of the educational policy of the 
country. Bennell (1996) says that though VTE has been a powerful influence in development 
planning; indiscriminately offering VTE may have negative impact on development. Arriagada and 
Ziderman (1992) criticise VTE, saying does not play an appropriate role in development and claim 
that the higher investment needed for VTE does not seem to be compensated for by high return. 
However, their of definition VTE can explain a good significant role VTE plays in national 
development: Vocationalisation refers to effort by school to include in their curriculum those practical 
subjects which are likely to generate among the students some basic knowledge, skills and 
dispositions that might prepare them to think of becoming skilled worker or to enter other manual 
occupations. The World Bank Policy Paper on VTE (1991) says that to get the maximum benefit to 
national development from VTE certain factors must be considered.  
• Well-timed modern courses linked to local and global demand; 
• Relevant and up-to-date VTE courses need to be developed; 
• Proper justification in respect of individual country that at which level of schooling is best in 

offering TVE courses and 
• Wider range of VTE courses need in terms of demand and cost effectiveness (not only for 
offering various courses but also for duration of the courses, for student classification in terms of their 
merit, ages, job market etc). 

Lewin (1993) claims that VTE seems to allow us to "kill several birds with the stone". 
Akyempong (2002) points out that VTE in national educational system not only for its economic 
contribution but also for its cultural, social and political contribution. International Labour 
Organization (ILO) (2001) claims that TVE is intended as a bold and courageous step to undertake, 
with the changing scenario for economic life by developing human capital.  
Barriers to Vocational Technical Education in Nigeria 

There are many barriers to the development of VTE in Nigeria and these are summarised 
below, 
• The quality of TVE is poor and cannot provide sufficient knowledge for jobs. Most of VTE 

schools are also located far from rural areas, meaning village students cannot have access to 
them easily. 

• Students of VTE suffer anxiety about the purpose of VTE, being only preparing labourers to 
get more profit from them, therefore it is a moral obligation to eradicate such anxiousness and 
help them understand that VTE has two roles- preparing skilled manpower for the world of 
work, and opening the door for VTE students to pursue higher education with a solid 
foundation. 

• Political leaders in Nigeria have no strong commitment to develop the country or providing 
appropriate training. 

• Providing good VTE needs much money for practical workshop facilities, vocational and 
practical subjects pedagogic systems have unusually multifarious expensive requirements, 
such as equipment, materials, resources, curriculum, support system, personnel, management 



requirements are not easily met. 

Recommendations 
• The federal and state governments should invest copiously in education with particular 

attention given to vocational and technical education. 
• The National Board for Technical Education (NBTE) and teachers in this area should take up 

the campaign for more funds for vocational education and to launder its image in the society. 
• The Nigerian Labour Congress (NLC) and the affiliated unions should help by setting up 

vocational training centres in local government areas from where people could acquire some 
job skills. 

• The NEEDS programme should include vocational education and job training programme in 
its economic growth and development strategies as part of poverty alleviation and assist the 
unemployed in job search. 

• Nigeria is lagging behind in preparing her workforce for the challenges of the rapidly 
changing global economy as such there is the need to offer up-to-date programmes such as 
information technology, computer science, e-commerce and host of others. 

• There should be some form of school-work based learning in co-operated in studies in higher 
institution across the country as an integral part of national development strategy as this could 
reduce the burden of unemployment and poverty on the people. 

Conclusion 
From the work reviewed above, it seems clear that from the economic, social and political 

standpoint, national development requires education which is intended to meet a wide range of 
different national needs. These include those associated with building an appropriate workforce, and 
stronger economy, as well as a cohesive, literate and health society. Economical freedom and social 
freedom are interrelated; one cannot thrive without the other. Without economical growth, social 
freedom cannot be achieved. Therefore the purpose of education is to provide adequate knowledge to 
the local community to cope with the professions. 
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