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Abstract 
A profound challenge of social reconstruction is the opportunity to develop policies to reduce 
serious inequalities. Restoring people's confidence in state institutions is perhaps a critical 
first step in social reconstruction. In this paper attempt has been made to trace the origin of 
school restructuring, social reconstruction given. Recommendations were made and conclusion 
drawn that social reconstruction is one of the unique categories of purpose which have helped to 
shape educators' thinking about the curriculum. Introduction 

During the early half of the 20th century American progressive educators responded to the 
social conditions of the day by advocating for a restructuring of education. It was their belief that 
school practices and society were caught in a dualistic relationship that separated the school from 
mainstream society and created an isolation of the schools. They argued that what happened under the 
auspices of the school was not real or reflective of the problems of the society (Cremin, 1977; Dewey 
and Childs, 1933). In the opinion of the progressives schools could be structured in a new way and in 
turn, encourage students as future citizens to reconstruct society. However Bode (1933) explains that 
social reconstruction is a continuous reconstruction of experience in daily school practices with he 
following example: 

This reconstruction of experience, if it is to have any significance, must take 
the form of actual living and doing. Consequently, the school must be 
transformed into a place where pupils go, not primarily to acquire 
knowledge, but carry on a way of life. That is, the school is to be regarded as; 
first of all, ideal community in which pupils get practice in cooperation, in 
self-government, and in the application of intelligence to difficulties or 
problems as they may arise. In such a community there is no antecedent 
compartmentalization of values. 

This explanation implies that social reconstruction involves active participation through 
'doing'. However, this is not mindless drill, skill development or even the completion of personally 
chosen projects, because the progressives clearly intended a social purpose to all activities. 

On the other hand, nursery education is the type of education given to children between ages 
two years to five. It has been defined by Onibokun (1999) as a pre-school institution "where children 
would be taken care of before their mothers returned from work and where they also learn in 
preparation for entering primary schools later on". Parents place their children in nursery school for a 
variety of reasons. They may want their child to be able to play with peers, prepare for regular school, or 
to be cared for while at work. Because of these different goals, many different nursery schools have been 
developed. 

In the early 1900s Maria Montessori developed a nursery school curriculum to cognitively 
stimulate Italian slum children. Since then this cognitively oriented programme has been adopted in 
many countries. Secondly, the Bereiter- Englemann programme is another cognitively oriented 
curriculum, also originally designed for disadvantaged children. However, unlike Montessori, it is 
based on learning principles. The emphasis is on learning basic concepts and on developing behaviour 
patterns that will aid in later school adjustment. 

The National Policy on Education (1998) made appropriate provision for nursery education 
with the following objectives: 
a) Effect a smooth transition from the home to the school; 
b) Prepare the child for the primary level of education; 
c) Provide adequate care and supervision for the children while their parents are at work; 
d) Inculcate social norms; 

Inculcate in the child the spirit of enquiry and creativity through the exploration of nature, the 
environment, art, music and playing with toys etc; 

e) Develop a sense of cooperation and team-spirit; 
 

i) Learn good habits, especially good health habits; and 
g) Teach the rudiments of numbers, alphabets, colours, shapes and forms etc through play. 



Considering the fact that a child's early years are critically important for they provide the 
information for the rest of their life, as an adolescent and as an adult. Children who are well nurtured 
can live well and create better societies for all. 

Besides the quality of care received, including nutrition, health care and stimulation, the first 
few years can have a long -lasting effect on brain development. When these basic needs are met, 
children can gain improved critical thinking skills, self-confidence, problem solving abilities, and 
capacity to cooperate with others. 

Consequently, the focus of nursery education should be on the restructuring of schools, an 
effort, which is hoped, would lead to eventual changes in society. For schools and students, the goals 
should include orienting students and helping them to commit to the life in which they would 
participate, helping students to develop intellectual, aesthetic, or practical interests, setting up an 
environment which would lead to a deeper understanding of a democratic way of life and 
reconstructing the procedures of the school. Therefore, this paper is focused on the contribution of 
nursery education in inculcating in nursery school children qualities that are required for social 
reconstruction. 

Nursery Education as a Veritable Tool for Social Reconstruction 
Dewey and Child (1933: 32) further argues that: 

Our continued democracy of life will depend upon our power of character 
and intelligence in using the resources at land for a society that is not so 
much planned as planning... a society in which the constructive use of 
experimental method is completely naturalized. In such a national life, 
society itself would be a function of education and the actual educative 
effect of all institutions would be in harmony with the professed aims of the 
special educational institution. 

The message is clearly one of social purposes as the guiding force for the reconstruction of 
experience within the school. To utilize nursery education for social reconstruction social problems, 
which have particular relevance to the societal value, is chosen and become a means for organizing 
social values. 

A look at the objectives of nursery education clearly shows that activities in the nursery 
schools are meant to strengthen social reconstruction. The school is seen as a community in which 
values and habits are useful in the greater community can be instilled through practice. The age for 
nursery education is a period in development when children have heightened curiosity about people 
and how the world works. Hence working on a puzzle with a preschooler provides an 'excellent 
opportunity to stimulate curiosity and encourage questions. In an attempt to get answers to questions 
they gradually realize that there are reasons for the existence of certain situations. Besides, there are 
pros and cons for every action taken. 

Plays in nursery education make a huge contribution in understanding sex-role and 
stereotypes. During the preschool period, reflects a growing awareness of sex-role stereotypes and 
"dress-up" can be a way of learning gender role identity. The understanding of sex-role stereotypes is 
an indication of societal expectations of individuals. 

According to the National Policy on Education, one of the objectives of nursery education is 
to inculcate social norms. Encouraging pro social skills such as sharing, helping and giving attains this 
objective. These behaviours are quite prevalent over the nursery school years. Consider for example, 
conceding a toy to a playmate, helping a playmate in trouble or in distress etc. These actions go a long 
way in contributing to harmonious living. 

Consequently, the malleable nature of nursery school age children makes them vulnerable to 
imitation. Adults are their models and the teacher is perceived as powerful and rewarding model. 
When nursery school age children 'read' a storybook with an adult, they practice simple turn taking. 
Besides, during question and answer session they are exposed to democratic processes like different 
opinions without necessarily disagreeing and contributing in class discussion. This assures them that 
they are entitled to their opinion. 

Furthermore, nursery education could be utilised in constructing harmonious existence 
between man and nature. Environmental education is of great interest to children of age 3 to 5 years. It 
unfolds the wonders of nature to them. Secondly, activities like planting of flowers and trees, as 
recycling of refuse could be quite exciting. It is equally an environmental friendly experience. 

In accordance with the objectives of nursery education, group play and teamwork in nursery 



school enhances the development of co-operative and team spirit, which is a valuable quality for 
social reconstruction. 

Finally, Zigler and Black (1992) explain that nursery education contributes to improved 
self-esteem, social competence, motivation and acceptance of the cultures, norms and values. 
Nevertheless, nursery education eliminates the social inequality of the disadvantage of poor children, 
compared with their more fortunate counterparts in cognitive and social development. Because 
nursery education provides cognitive stimulation through teacher guided activities. Lastly, positively 
societal values are so enhanced (Fukuyama). 

Recommendations 
Since the society stands to benefit from nursery education, the following suggestions are 

proffered to enable the nation benefit maximally. 
1. Government should make nursery education compulsory for every Nigerian child within 

the age of 3 to 5 years. 
2. The federal government should adequately fund nursery education. 
3. There should be proper monitoring and supervision of implementation of nursery 

education to ensure that its objectives are fully obtained. 
4. Assessment and evaluation of nursery education should be carried out by qualified 

.personnel. 
5. The training of professionals on nursery education should be the responsibility of 

government and a prerequisite for teaching in nursery school. 

Conclusion 
A profound challenge of social reconstruction is the opportunity to develop policies to reduce 

serious social inequalities. Social reconstruction is one of the unique categories of purpose which has 
helped to shape educator's thinking about curriculum and tries to involve students in school and 
community life in order to help them become adults who can reconstruct and improve society. 
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