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Abstract
Creativity is increasingly cited as the key to sbeind economic change in the
21% century. It is also a very modern concept makisdiist appearance as an
English noun in 1875. This paper investigated dvéigtand invention in early
childhood care and education, the role of educatdmsachers). Early
childhood is a time of great opportunity for leargiand development. In these
early years children learn through loving, trustingd respectful relationships,
and through discussion, exploration and play. Craft is one of the
characteristics which define us as human beings #ed pre-school pupils
taking part in creative activities, starting frorm aearly age, is essential for
acquiring the skills required in today’s world aswill enable them cope with
the competition therein. The paper discussed whaulgl be considered in
creativity, the role of creativity and inventionéarly childhood education, and
the role of teachers in using creativity to fosterention. Analysis shows that
teachers in the selected schools not have the medjiqualification and that
even when they are being trained, such are uswodfigred about childcare and
development, but not much on creativity and thewation, most schools lack
the required number of teachers per-classroom. Jdqeer recommended that,
Collaborative problem solving method should be enaged among care-
givers i.e the 2% century teachers to enable the pupils developnowkedge,
skills, attitudes, valves and ethics and that, stheettings should have
distinctive and attractive spaces that supportatfgih’s creativity, giving them
freedom to make, move, investigate, reflect ang pla
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Early childhood is a time of great opportunity fearning and development. In
these early years, children learn through lovingsttng and respectful relationships, and
through discussion, exploration and play. Theyresyout languages, how and when to
use them; they learn to think and to interact withers and the environment. They learn
to be creative and adventurous, to develop workiiregries about their world, and to
make decisions about themselves as learners.

Taking part in creative activities, starting from aarly age, is essential for
acquiring the skills required in today’s world. Teeare few English nouns that have
generated such relentlessly good publicity as tleedwcreativity’. It is increasingly
found scattered across the literature of the arnd sciences, industry, business
management, information technology, education aneighment. It has been called the
key to economic growth, the ‘decisive source of pefitive advantage’, and the ‘very
heart’ of ‘wealth creation and social renewal’.

Creativity is one of the characteristics which defus as human beings. It is

available to everyone, not just the talented, aad be taught and encouraged. A
creative action may not be unique, but new to tBesgn doing it. Nelson (2010)
observed that, with the recent surge of interestr@ativity, it is surprising that from a
cultural historical perspective the idea of cra&tivemains under-examined.
This article sought to examine creativity and iraian in early childhood education
with particular reference to the role of teachensfgivers. First by conceptualizing
creativity, invention and early childhood educaticreative teaching and teaching for
creativity, teacher’s in early childhood educatém creativity motivation.

Conceptual Clarification
The conceptualization of central concepts will becdy on working definition of
concepts understudy.

Creativity

Creativity is defined with various degrees of diffiece by researchers, however
within the discipline of psychology (where mosttlé recent research on creativity has
been undertaken in relation to education), it fndel as the ability to produce work that
is both novel (i.e., original, unexpected) and appate (i.e., useful, adaptive
concerning task constraints) (Sternberg and Lutiged in Cremin, Craft, and Clack,
2013). The notion of creativity compresses the fBig of Person, Process, Product,
Press which Rhodes (1961) originally identifiedmédning the production of original
and valuable outcomes with the impact of these there (Cremin, Craft, and Clack,
2013).

This is a very fast enlightenment bearing in middas related to problem
solving, a topic for an article, a plan for reséam@ work in literature or fine arts, a new
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theory, unknown technique or method. Thus, crdgtimeans exiting from what is
already known. It is a step toward what it is unknoor designing a new line of
thinking, giving different alternatives for the jpptem, discovering something that can
lead to other things, finding a relationship amtmgyideas or formulating a new original
idea.

Innovation

Innovation is a new idea, more effective devicgmrcess. It can be viewed as
the application of better solutions that meet neguirements, inarticulate needs, or
existing market needs (Franklin, McNinch, Shermaf}13). This is accomplished
through more effective products, processes, sesyitarhnologies, or ideas that are
readily available to markets, governments and $pci€he term innovation can be
defined as something original and more effective, &s a consequence, new idea, that
"breaks into the society. The process of tranglatin idea or invention into a good or
service that creates value or which customerspail.

This is transferring creative abstract ideas intmccete things, products or
services. Invention is finding something new orduaing something originating from
the needs and fulfilling these needs. Therefore,dikas are transferred into something
useful in fulfilling the needs of human being. Ihthese cases creativity is essential and
without creativity no discoveries, innovations wventions can be achieved. For Cremin
(2009), before considering an idea to be an innonait must have the following;

Fluency

Fluency means richness in production, being moae the others, plentiful in
guantity, fertilized ideas, and a lot of work. Fhag is producing more ideas, answers
and alternatives that can be accepted by otheradiséxin a defined period of time.

Flexibility

Flexibility is a way of looking to things from d#fent points. It means variety
in thoughts. It is flexibility in thinking and divsity in doing things. It means also
putting ideas, answers and alternatives that haen tproduced in different species,
groups, classes, families, ranks and categorieikifly like other people is not
preferred in creativity. Instead, the differencese amportant and are always
investigated. Therefore, the teacher has to engeuhés or her students to think in
different ways.

Originality
Originality is novelty, innovation in a specificear or producing something new,
ingenious and unique. Originality includes indivadity, uniqueness, unfamiliarity,
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oneness and singleness. Originality needs very ¢oginitive energy, uniqueness in the
field, new in the area, great in issue, being mérfie making something, best in the
subject, tending to be complete and very faultless.

It is also unknown how long it takes to producecaiginal idea. It may take
hours, days or months and even years. Howevelkitas/n that the creative ideas need
to a short or long period of incubation. This inatibn period is very vital for original
ideas.

It is also known that creative ideas are mixtureeality and imagination. The
percentage of the imagination to reality is unknoawd it differs from one idea to
another. Thus, the imaginations of children shaudd be forbidden, but it has to be
encouraged from the first years of schooling &stie foundation for invention.

Early Childhood

This is defined as the period of a child’'s life froconception to age eight,
however, in Nigeria it is a period between 0-5 gd&fBEC, 2013). These years are seen
as those before compulsory schooling and as sectriical to the holistic development
of the child.

Early Childhood Education

Education is the systematic way of acquiring knalgks skills, values and
desirable norms which take place commonly in a #dreehool system. This is a branch
of educational theory which relates to the teachohgroung children (formally and
informally) up until the age of about eight. Itatso the care and instruction of young
children outside of their home.

Development

Development is the gradual process of change ircliid which is exhibited
physically, mentally, socio-emotional, spirituadyhd morally (UBEC, 2013). It went
further to state that, developmental change mag f@kce as a result of genetically
controlled process of maturation or consequencesafonmental factors and learning.

Minimum Standard for Early Child Care Centersin Nigeria

According to UBEC, (2013), early child care centmesNigeria are of different types
and includes;

i. Day care/creche (0-2years)

il. Pre-nursery/play group (3-4years)

iii. Nursery/Kindergarten (3-5years)

All of these centres may exist independently oetbgr and in establishing any of these
types, there are prescribed minimum standards sp#ctific characteristic needed to
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ensure an all round development of the child. Bele of the characteristics as
identified by Agusobo, (2012)

i. Play ground and appropriate equipment

il. Fence

iii. Classrooms with enough space well ventilated adeqfa about 20-25 (0-
3years), 30-35 (3-5years) children with flexibldisg arrangement and well decorated
with functional pictures.

iv. Age appropriate furniture

V. Water, hygienic environment, psycho-social carelyekearning, health, age
appropriate toilet and safety measures etc.

Creative Teaching and Teaching for Creativity

A distinction is made in the NACCCE report (1998)Ween teaching creatively
and teaching for creativity, defining the former “asing imaginative approaches to
make learning more interesting and effective™ (N&CE, 1999), while relating the
latter to the objective of identifying young pedplecreative abilities, as well as
encouraging and providing opportunities for theedepment of those capacities (Jeffrey
and Craft, 2004). Creative teaching focuses onh&yapractice, whereas teaching for
creativity highlights learner agency (Craft, 2005)he two practices are seen
interconnected and indispensible in this framewdfkr the features of creative
teaching, such as imaginative, dynamic, and inmexatpproaches (Jeffrey and Craft,
2004), often in-spire children’s imagination andvndeas and lead directly to teaching
for creativity. On the other hand, the pedagoggitedtegies of teaching for creativity
that facilitate children’s agency and engagemarth ss strategies of learning to learn,
or to exploring more new possibilities, often sdekbe inventive in order to arouse
curiosity and learning motivation (Cropley cited@nemin, Craft, Clack, 2012).

In addition, any supportive effort for nurturingeativity can be found in both
practices. Through teaching creatively, teacherso@mage learners’ creativity by
passing on their enthusiasm, imagination, and otatnts (Lucas, 2001); whilst
creating a learning context for problem solving amgpreciating learners’ creative
contributions are essential principles of teacHimgcreativity (Fryer in Cremin, Craft,
Clack, 2013). The pedagogical principles to fostbildren’s possibility thinking as
identified by Cremin, Burnard, and Craft (2006)e arseful to describe how teachers
create a supportive environment through effectitvategies that prioritize children’s
autonomy. They maintain that the three principlesplving standing back, profiling
learner agency, and creating time and space, helgncourage the children’s
guestioning and active engagement in learning Isgipg the decision making and the
responsibility for learning back to the child. Ihost, the two practices are interrelated
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and are salient elements of building a contextcfildren’s creative development and
engagement.

Creative L earning

When considering pedagogy, most research and iatjgits seem to focus on
the teacher, classroom context, or teaching canseat few include the importance of
learning until the complex model of pedagogy pr&mbs recent years (Watkins and
Mortimore, 1999). It is suggested in this papet th@ neglect of a spontaneous and
creative learning and its characteristics, sucausnomy, could result in difficulties in
fostering children’s creativity. Therefore creatiearning is considered a salient feature
in the framework of creative pedagogy.

Torrance cited in Cremin, Craft, Clack (2013), casted learning creatively
with learning by authority when arguing about giyiohildren a chance to learn and
think creatively. Children learn by authority whirey are told what they should learn
and accept the ideas from the authority (e.g. ®@&chbooks); whereas in the other
process, children learn by means such as queggioninquiring, searching,
manipulating, experimenting, and even aimless plajildren explore out of their
curiosity, which is natural to human beings. Tocaralso connected learning and
teaching by suggesting that during the learningcgse, children’s creative skills and
methods are required; while at the same time tamieg context, which is filled with
curious problems to explore, stimulates spontanésarsing and flexes the capacities
for learning and thinking creatively.

In more recent studies, several features of creakbarning are revealed
including playfulness (Kangas, 2010), collaborafiptardell, Otami, and Turner, 2008),
development for imagination and possibility thinkiCraft, Cremin, Burnard, and
Chappell, 2008; Spendlove and Wyse, 2008), andatipp/resourceful context (Oral,
2008). These features of creative learning not @dlgo the previous argument, but
imply the interplay between creative endeavourtgathers and learners (Lin, 2009).

The Role of Teacherg/Caregivers in the stimulation of Creativity and Innovation
among Pupils

Encouraging creativity in young children is a prsggvhere teachers must open
their own channels of allowing, accepting, and ingrover some control to the children
themselves. James D. Moran cited in Kohl (2013:23)gests that teachers:
They can sing looking into the child’'s eyes, hugl pat, provide materials that will aid
them to walk, sit, paint, draw and contribute te ttlass work etc. Caregivers should
use various methods of handling instruction likendastration, role play, dancing,
jumping, clapping, singing and drama etc. Emphastzeuld be on process rather than
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product, provide a classroom environment that aloghildren to explore and play
without undue restraints. Adapt to children's ideather than trying to structure the

children's ideas to fit the adult's and accept wraisdeas from children by suspending
judgment of children's divergent problem solvingeltreative problem solving in all
parts of the curriculum. Use the problems that ralty occur in everyday life and

allow time for children to explore all possibilise moving from popular to more
original ideas.

Sparking creativity is enjoyable and easy througmmon classroom activities.
For example, go for a slow walk with your childreatdoors and notice the world at
hand. Talk about the many colours and preciousilslath nature. Come back to the
classroom and give the children crayons, challpaimts to express what they remember
seeing. On another day, take drawing materialsgalaith you to a park or out into the
schoolyard. Encourage the children to notice soimgttinat they might have overlooked
before. Drawing is an excellent way for childrensee in detail. The creative benefits
are immense, and you will have fun, too.

Statement of the Problem

Creativity is one of the characteristics which defus as human beings. It is
available to everyone, not just the talented, aad be taught and encouraged. A
creative action may not be unique, but new to teesgn doing it. Creativity and
innovation can therefore, be taught. Teachers eacrdmative in their own teaching and
can also promote the creative and innovative @&slibf their pupils. The role of
educators is to recognize young people’s creatyacities and to provide the particular
conditions in which they can be realized. SucHaéking among Nigerian teachers as
most don’t have what takes to develop creative ammbvative pupils since they
themselves are not. The problem here is that, ¢olscéack the requisite methods of
teaching that bring about creativity in their pgpdr most of the times adopt methods
that are not creativity friendly in their teachiagd learning processes.

Hypothess

i. Environment affects the way in which we experiediterent stimuli and how
we respond to and interact with other people.

il. There can be many positive outcomes when younglremlreadily share their
creative work with others.

iii. The principles of early year's education requiragtitioners to understand how
children develop and learn during the early years.
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Research Questions

i. What is the relationship between learning envirommand pupils’ creative
development?

ii. How can open day’s exhibition by pupils enhancér ttreativity?

iii. To what extend can teachers/caregivers’ qualificatienhances pupils’
creativity and innovations?

Population for the Study
The population of this study includes all the teashand the pupils of ten (10)
nursery/primary schools which include five publiadive private schools namely;

Public Schools
i. Islamiya nursery and primary school Akwanga
ii. RCM primary school Nassarawa Eggon
iii. Central primary school Akwanga
iv. Pilot primary school Ube and
v. RCM primary school Aloce.

Private Schools
i. Bishiri International schools Akwanga

ii. Fatima private Akwanga

iii. Crown kings and Queens Akwanga

Iv. Solid Foundation nursery and primary school Akwaagé

v. Shepherd’s International nursery/primary school Ahga.
The reason for this selection was based on thelattthe mentioned schools have pre-
primary and day care sections (Early Childhood Btlon) and as such, the need to
access their teachers qualifications and theid lefveeadiness in terms of infrastructural
facilities.

Sour ces of Data

The researcher adopted both the primary and trandacy sources of data. The
primary source includes the questionnaire, intevvand personal observation of the
teachers. The questionnaire is an open-ended tgpassto give respondents the
opportunity of expressing themselves while the sdaoy sources include journals,
books, research by other persons, magazines anmuté¢neet.

Analysis of Data Collected
A summary of the information and opinions obtaitiexn the respondents on
the items of the questionnaire is presented irntdabkes below followed by the analysis
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and interpretation. The questionnaire was divided iwo parts, the first parts is for
head teachers while the second is for caregivadiass.

Responsesfor Head Teachers

Questions Responses

Standard classrooms Seven (6) out of the ten sshigited
meet the minimum standard of classrooms
stated above

Number of Teachers Five (5) schools out of thestghools
have twelve teachers, three have eight
while two of the schools have only five
teachers at the section understudy.

Number of teacher Per- Four of the schools covered have two

classroom teachers per-classroom while the other six
has only one teacher in a classroom.

Number of Pupils Per-classroom  Three out of theaskhisited have
twenty-seven pupils in a classroom at the
creche, pre-nursery and nursery, two had
fourteen while the other five had forty-
three at the day care, thirty-eight at the
play/nursery classrooms

The above table shows that most of the school ustety have not met up the
minimum standard of the pre-school requirement tvljoarantee creative among the
pupils as the minimum standard require that, theeqréage of pupils to teachers is
twenty-five to two so as to provide them with amplgportunity of attending to the

pupils as care-giver. The findings revealed thastnsghool under study are lacking as
some of the classes are too small for effectivg plad their settings are not with large
spaces and most rebuild or repaint the classes efezy session, with such, It can be
difficult to plan for activities such as drama oeate stimulating displays on the walls.
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Responses from Classroom Teacher s/care-givers

Questions Responses
Teacher’s In the ten schools visited, most of the
Qualifications teacher/care-givers have the National

Certificate in Education (NCE) while few
have Ordinary Diploma (OND) and
National Diploma (ND).

Area of Out of all the teachers/care-givers in the
Specialization/Field of ten schools visited, Only one Studied
Study Early Childhood Care Education (ECCE),

four have Primary Education Studies
(PES) as there area of Specialization while
others have their educational qualification
(NCE) in the following areas;
English/Social Studies, Computer/Maths,
Geography/Maths, CRS/Social Studies,
and Business Education etc.

Age Bracket of the Most of the teachers are with the age

Teachers/care-givers  bracket of 20-35 only a few are within the
age bracket of 39-49 with particular
reference to the public schools.

Methods used by In virtually all the schools visited
teachers/care-givers in teachers/care-givers responses shows that
teaching they uses theclectic methods particularly

i.e picture as tool of teaching, play way,
demonstration and interaction only but a
few uses the story tells, songs and drama
to teach.
Open day as an activity In all the private schools visited, open day
in the school calendar in the school is part of the terms plan and
the activities on that day are centered on
parents/teachers relationship and pupils
performances in class while only two
public schools observes that day but not
included in the school programs of
activities within a term.
The table above indicates that, most of the settimgler study do not have the
money to pay a professional artist or teachersast of their teachers are either NCE or
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Diploma or BSc in fields not relevant to specializgeas needed. All the schools visited
need to employ/engaged the services of qualifiaditers who studies ECCE or PES to
enhance creativity and innovation among pupilshay aire provided with the necessary
tools needed to cope with their pupils. The talid® showed that the teachers adopts
only few methods of teaching recommended for thisig of learners while most of the
time, they used method which are not learner fitieade this level of education. What
most of the schools called open day is actuallgssessments/appraisal days as parents
comes only to assess their wards performance aedadt with teachers. The study
revealed that none of the school under study haeh a day where both parents and
care-givers come together to see and encouragentasds on the days of exhibitions to
show pupils work that they have done in the classlzen this is done, some parents and
care-givers may be able to come and share in thetias.

Conclusion

Teachers who respect children's ideas help themn lea think and solve
problems for themselves. Children who feel freentake mistakes to explore and
experiment will also feel free to invent, created dind new ways to do things. When it
comes to fostering and developing of creativitarténg environments such as schools
and kindergartens have a key role to play. Steghbed Lubart (1999) emphasize the
significance of such an environment that encouragesrewards creativity: even though
an individual has an innate capability for creatitrénking, the support of the
environment is required in order for one to be dblpresent and share his/her creative
ideas and products. Available materials and equippraee one aspect of educational
settings affecting the possibilities to produceatike outcomes and share them.

Recommendations

There is the need for early year's settings to haeéinctive and attractive
spaces that support children’s creativity, givingerh freedom to make, move,
investigate, reflect and play.

Collaborative problem solving method should be enaged among care-givers
or the 2% century teachers to enable the pupils develomowledge, skills, attitudes,
valves and ethics as that will create in them neayswof thinking which includes
creativity and innovation, critical thinking, praph solving, decision making, learning
to learn (as the pupils discover new idea, they te&know better) etc since the method
is not about problem solving building knowledgetie 2£' century learner.

Proprietors should be encouraged to employ ECGRelateachers as they are expert
who can promote creativity and enhance innovatioargg pupils

Journal of Resourcefulness and Distinction, Volume 14 No. 1, May, 2017: | SSN 2276-9684 11



Cecilia O. Ari

Workshops should be organized for the pre-nursargary school teachers to
acquaint them with modern techniques of guidingilgup varieties of activities that are
carried out in the classroom

Sharing with each other among the pupils and withlta can be a way of
celebrating what they have done. It can build esttem and shows children that their
personal creativity is recognized and valued. Taie only be done on open dags
inviting parents and care givers to join in witlea&tive arts activities, for example with
singing, dancing or making, helps build the coniicke of both children and adults.
Parents and care givers may feel more able to sufipr children by continuing and
developing arts-based activities at home.

Pupils should give particular attention to oppotitiea to work alongside artist
and other creative adults, as working with suchppewill encourage them to develop
confidence in their own creativity and to work iewnways.
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