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Abstract
This study seeks to evaluate the implication ofuke of social media on the
communication skills of Business Education studeAtguantitative approach
was adopted for this study. 200 male and femaldéndas Education students
who use social Media like Facebook, WhatsApp, Tesjtand Instagram were
used for the study. The sample was made up of gratmates and NCE
Business Education students. Based on literatuck sanial interactionist
theory, a structured questionnaire was developed fosthdy. The instrument
was administered using an online survey format0 &udents.Based on the
findings of this research, it was discovered thtre is significant covariate
relationship between social media usage and Busifhication students’
communication format. It was also discovered instktudy that there is
significant direct relationship between Englishgaage usage and Business
Education students’ communication skills; but theiee no significant
relationship between communication format and comination skills. This
implies that the students’ ability to develop gaminmunication skills does not
lie in the use of social media and in their commation format, but in
constant use of English language. This findingsoistrary to some researches
that believe that social media helps to improve mamication skills.
Recommendations were made on how to improve conuation skills.



Language is considered by social interactionisorise to develop as people
interact in their social environment. Based on,tlmsmmunication skills is said to
develop through social interaction. People constjowand unconsciously develop
certain skills of communication as they interactheir social environment. Language
accelerates cognitive development. It is believed tlanguage is very important in any
social interaction, since it is the primary mediohtommunication in any social setting.
There are other reasons why language plays a wapgriant role in an individual's
cognitive development. One of such reasons isldmgiuage equally plays an important
role in social interaction in social media and otftems of social interactions (Staines
& Lauchs 2013; Baron, 2013; Coiro, 2012). AccordingDafoulas & Shokri, (2016),
social media enhances learning and development tudests. This means that
communication skills can be developed through e af social media.Several studies
have proposed several online strategies that cdranee communication skills.
Computer-assisted language learning project, dpeelobased on an open source
techno-pedagogical solution to facilitate onlinaldanguage production and interaction
was proposed by Mhichil, Appel, Ciardubhdin, JageR¥izel-Kania, (2015).
Garcia,Elbeltagi, Dungay, & Hardaker, (2015)opirbdt student use of Facebook for
informal learning and peer support can improve rtteEgnitive development and
communication skills. This is in line with the fimgs of Gil-Flores,Torres-Gordillo &
Perera-Rodriguez, (2012) and that of Moyer, (2044 )well as the findings of Hsieh &
Dwyer, (2009).

Despite the numerous development benefits of pwdia, Gonzalez-Ramirez,
Gasco, & Taverner, (2015) and Lee & Wu, (2013) idfied some weaknesses of the
use of social media like Facebook. Urgsa#reisoglu, (2017) also identified the short
coming of social media to include shortage of ¢er@arning features that can enhance
good development of communication skills.Thurairgjpon, Roy, & Fong(2015)
asserted that the kind of language used in socaliancan make or mare academic
English.

Communication skills include speaking skills, regdskills as well as writing
skills (Leong & Ahmadi, 2017; Pfost, Dorfler, & Asit, 2013). Communication skills
can be measured in terms of the ability to comnmateidluently, accurately both in
writing, speaking, and reading. The ability to psance words correctly and give clear
sounds while speaking is an indication of good a@ammunication skill which is
termed as fluency. Writing communication skillsni®asured in terms of accuracy and
coherent arrangement of words and phrases to ¢@a and concise meaning to the
readers.

There are several factors that have been idet#ge factors that hinder good
communication skill. Among such factors include m@eh towards communication.
Silva, (2009) in an attempt to ascertain the retleeaof reading through the internet
indicated that social media actually influences eamication skills. Such influence can
be positive or negative.
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Research framework

A research framework based on social interactionist theory was developed for
this study. This theory is an explanation of language development empingsihe role
of social interaction between the developing child and linguisticallyokiedgeable
adults. It is based largely on the socio-cultutaoriesof Soviet psychologist, Lev
Vygotsky.This theory explains communication skiihe a product of the interaction in
the social environment of an individual(Moerk, 1994 Crawford,
1996)Socialdevelopmenttheoryargues thatsocial interaction precedes development,
this means that communication skills develops thhowsocial interaction(Saremé&
Shirzadi, 2014). This theory also argues that doosoess and cognition are the end
product of socialization andsocialbehaviour. Based on literature ansbcial
interactionist theory, the researchers developed a preliminary rese&srhework
presented in Figure 1.
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Figure 1. Research Framework

Three research questions and three research hgpesthveere developed to guide the
study based on the research framework. These tta®®arch questions and three
research hypotheses were stated as follows:

Research Questions

The following research questions guided the study:

1. How does social media usage significantly relatéhwiusiness education
students’ communication format?

2. How does English language usage significantly eelgith business education
students’ communication skills?

3. How does communication format significantly relatéh business education
students’ communication skills?
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Research Hypotheses

H1. Social media usage has significant impact omin@mss education students’
communication format.

H2. English language usage has significant imparctbosiness education students’
communication skills.

H3. Communication format has significant impact buasiness education students’
communication skills.

Methodology

Design: An online survey research design was used forsthidy.

Population: The population for this study consisted of all Bess Education
undergraduate and NCE students who usesocial médiaFacebook, WhatsApp,
Twitter, and Instagram

Area of study: This study was conducted online using the Internet

A quantitative approach was adopted for this stu2j0 male and female
Business Education students who use social Media Facebook, Twitter, and
Instagram were randomly selected for the study. Bhewple was made up of
undergraduates and NCE Business Education students.

Instrument and Measures

Based on literature ansbcial interactionist theory, a structured questionnaire
was developed for the study.The instrument was @idtered using an online survey
format to 200 students.An initial pilot test wasdacted online using 60 students. The
pilot test data were analysed using SPSS versionsitdy Cronbach Alpha reliability
estimates; after which a coefficient of .85 wasaal#d. This result indicated that the
instrument was a reliable measure of the variab$esl for the study. On this basis, the
instrument was developed and floated for a surtey lasted from January, 2017 to
August, 2017.

Results and Discussion

Research Question 1. How does social media usanjfesantly relate with business
education students’ communication format?

H1. Social media usage has significant impact ominmss education students’
communication format.

In order to answer the research questions 1 aodrtfrm hypothesis 1, analysis
was carried out using IBM SPSS version 24. TablBhbws a cross tabulation analysis
showing the relationship between social media usagethe communication format of
Business Education students.



Table 1.Social Media Usage * Communication Format fosstabulation Social
Media Usage * Communication Format Crosstabulation
CountCommunication Format
Social Very Semi
Medi Unstructure | Unstructure | Mixe | Standar | Standar | Tota
a d d d d d I
Usage| Seldom 10 3 1 0 3 17
Occasionall | 2 22 1 5 3 33
y
Sometimes | 1 2 21 0 0 24
Often 3 3 1 42 2 51
Constantly | 4 2 2 0 67 75
Total 20 32 26 47 75 200

The result of the analysis presented in Table vshbat majority(10), of students who
seldom use social media have very unstructured conmation format. On the other
hand, majority (67) of students who constantly sseial media have standard
communication format. Based on this, Social mediage has significant impact on
Business Education students’ communication format.

Table 2 shows the Chi-Square Tests of significalmoeing the relationship
between social media usage and the communicatiomatoof Business Education
students.

Table 2Chi-Square Tests

Asymptotic
Significance (2-
Value df sided)
Pearson Chi-Square 416.761 16 .000
Likelihood Ratio 331.744 16 .000
Linear-by-Linear 90.333 1 .000
Association
N of Valid Cases 200

a. 9 cells (36.0%) have expected count less thdin®& minimum expect:
count is 1.70.



The Chi-Square test of significance presented blel'a shows a high likelihood ratio of
331.744 and a linear-by-linear association of 98.@®ich is equally high. Based on
this, social media usage has significant impact Business Education students’
communication format.

Table 3 shows the Symmetric Measures of signiieshowing the relationship
betweensocial media usage and the communication formaBudiness Education
students.

Table 3.Symmetric Measures

Asymptotic
Standard Approximate | Approximate
Value | Error?® T° Significance
Nominal | Phi 1.444 .000
by
Nominal
Cramer's V 122 .000
Interval Pearson's R | .674 .062 12.829 .000
by
Interval
Ordinal Spearman .720 .057 14.595 .000
by Correlation
Ordinal
N of 200
Valid
Cases

The symmetric measures test of significance predem Table 3 shows that Social
media usage has significant impact on Business dniurc students’ communication

format. This is indicated by the value of the Cram& which is .722; Pearson’'s R

which is .674; and the value of Spearman Corretatibich is .720.

Figure 3 presents the bar chart showing the saamitirelationship between social media
usage and the communication format of Business &utucstudents.
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Fiaure 3. Social Media Usadge * Communication Forma

The results of the cross tabulation presented inleTa to 3 and figures 3 are used in
answering research question 1 and to confirm hygsishl. Majority of those who used
social media constantly have standard communicdtomat while majority of those
who seldom use social media have very unstructcoatimunication format. Based on
the result of the cross tabulation analysis, tiseaech hypothesis 1 was not rejected and
the researchers therefore concluded in answer geareh question 1 that there is
significant relationship between social media uaadebusiness education students’
communication format.

In order to answer the research questions 2 aatidBto confirm hypothesis 2
and 3, further analysis was carried out. UsingIBRISS version 24, the data obtained
from the survey were initially used in conductiragtor analysis. Factors with adequate
factor loading, Correlation Matrix and Communaktisere selected and used for further
analysis inIBM AMOS version 24. Figure 2 shows #seit of Structural Equation
Modeling analysis using IBM AMOS version 24.
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Figure 2. Result of Structural Equation Modelling (SEM)

The covariance shown in the result of the struttegaation model in Figure 2 shows a
very high covariance (1.25) between the social medage and communication format.
However, the result shows a very low direct relaltp between social media usage
and communication skills. (.10) and an equally laivect relationship between
communication format and communication skills (.1Bhis indicates that the use of
social media does not directly significantly helpet students to have good
communication skills. And the communication fornthtes not directly significantly
help the students to have good communication skils the other hand, English
language usage shows a direct significant effectoonmunication skills (.54). Based on
the result of the structural equation modeling,rdeearch hypothesis 2 was not rejected
and the researchers therefore concluded in answessearch question 2 that there is
significant relationship between English languaggesnd Business Education
students’ communication skills. This implies thia¢ tstudents’ ability to develop good
communication skills does not lie in the use ofimomedia, but in constant use of
English language. This findings is contrary to samsearches that believe that social
media helps to improve communication skills. THisdg rather confirms the findings
ofThurairaj et al.,, (2015)who believed that soamédia usage can make or mare
standard academic English.

Contrary to popular views of researchers, the texdfuthe structural equation modeling
shows that communication format does not signifiyaaffect communication skills.
This was indicated in the model by the score of tleect regression line from
communication format to communication skills whigtowed .12 below the acceptable
significant range of .50 and above. Based on #ussllt, the research hypothesis 3 was
rejected and the researchers therefore concludedswer to research question 3 that
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there is no significant relationship between comication formatand Business
Education students’ communication skills.

Conclusion

Based on the results and discussions presentedretearchers made the
following conclusions:
1. There is significant relationship between socialdimaeusageand Business
Education students’ communication format. The rehsthip was however indicated as a
covariance. This means that the relationship capdséively covariate and can also be
negatively covariate. This implies that communimatiformat can be acquired as
students interact using social media. Such formatldc be very unstructured,
unstructured, mixed, semi-standard and standardrconeation format. This largely
depends on the users of social media and theieqenedes.
2. There is significant and direct relationship betwé&mglish Language usage and
Business Education students’ communication sk8ksidents’ ability to develop good
communication skills depends on constant use ofstelctured and standard English
language.
3. There is no significant relationship between comicefion format and
Business Education students’ communication skillsiBesses Education students
commonly use multipleommunication formats to reach the widest audience possible
when conveying messages on social media. Eemhmunication format offers
advantages or disadvantages depending on the meedssgg delivered and the
individuals receiving the message. This implieg #w@me communication format used
can make or mare standard academic English.

Recommendations
In order to improve the communication skills of Buess Education students, the
researchers made the following recommendations:

1. Students should constantly use standard Englisjulsge while interacting on
social media. This will improve their communicatiskills.
2. Instructors who use social media for educationabgses should insist on the

use of well-structured and standard English Languwegmeans of communication while
interacting with their students. This will help thstudents to develop good
communication skills.
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