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Abstract 
The study investigated principals’ leadership styles and teachers’ job performance as correlates of 

students’ academic achievement in Senior Secondary School in South South, Nigeria. A 

correlational survey design was adopted for the study. Seven research questions and seven 

hypotheses guided the study. The population of this study was 14,607 students, teachers and 

principals in government secondary schools in South-South, Nigeria made up the study's population. 

A sample of 1,485 comprising 27 principals 108 teachers and 1,350 Senior Secondary School 

Students in South-South, Nigeria, which represents 10% of the total population selected through 

multi-stage sampling technique was used for the selection of principals, teachers and students. 

Principals’ Leadership Styles Questionnaire (PLSQ) Teachers’ Job Performance Questionnaire 

(TJPQ) and Students’ Academic Achievement Proforma were used for data collection. These 

instruments were face validated by three validates: Two in educational administration and 

planning, and one in measurement and evaluation, all from the Faculty of Education, University of 

Nigeria, Nsukka. Cronbach’s Alpha reliability method was used to determine the internal 

consistency of the items of the instruments which yielded reliability coefficient index of 0.84 for 

Principals Leadership Styles. While the reliability coefficient index of 0.72 was obtained for 

Teachers’ Job Performance. The data collected were analysed with the aid of Statistical Package 

for the Social Sciences version 20. Linear regression analysis was used to answer the research 

questions as well as testing the null hypotheses at 0.05 level of probability. It was found that there 
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exist a high positive and significant relationship between principals’ transactional and 

transformational style and students’ academic achievement. There was also a significant 

relationship between teachers’ method of teaching, classroom management and students’ academic 

achievement. Major implications of the findings are: principals’ leadership style and teachers’ job 

performance imparted positively on students’ academic achievement.  Based on these findings and 

implications, it was recommended among others that transactional leadership style be employed by 

the principals of secondary schools because it is found to be of great importance on the aspect of 

students’ academic achievement in secondary schools in South-South, Nigeria. Seminar and 

workshop should be conducted by ministries of education and other educational agencies in the 

Zone in order to stress the importance of adoption of innovative teaching methods by teachers. 

 

Keywords: Leadership Styles, Transactional, Transformational style and Job performance. 

 

 

Introduction 

There is a persistent decline in the students’ academic achievement in secondary schools 

in South-South Nigeria, in spite of huge government budgetary allocations for education. There is 

a prevalent rise in examination malpractices, where principals, teachers, parents, and other 

stakeholders in the sector spend heavily on prepared solutions and assistance from both principals 

and teachers to make their students pass examinations. This has led to a high degree of failure to 

breed students in secondary schools that are not worth with their certificates, thus giving the region 

a serious cause for concern. 

Academic achievement is an outcome of teaching and learning encountered. Academic 

achievement describes academic outcomes that indicate the extent to which a student has achieved 

their learning goals. Academic achievement may refer to completing educational benchmarks, 

such as a bachelor’s degree. Academic achievement is often measured through examinations or 

continuous assessments. When it comes to academic success, there are a lot of factors at play. 

Leadership and teachers’ job performance contributes to students’ success. Elements like quality 

lesson delivery, class size, parental involvement, lesson plan preparation, classroom management 

and interpersonal relation with students and social dynamics in a school all work together to 

contribute from student achievement (Donado, Zerpa and Ruiz, 2018). 

At the moment, the majority of public secondary schools in South-South Nigeria, experience poor 

school performance. This means students have low achievement in school. This low achievement 

may be in a single class or in every class. Students’ grades in core subjects like English and 

Mathematics may go down quickly or more gradually over time. Achievement is a fundamental 

aspect of everyday life, affecting people’s work, interpersonal relationships, sense of being, and 

leisure. The quintessential achievement oriented domain in education, particularly for college 

students, includes high performance on tests, passing courses, and completing schooling. 

Achievement means obtaining success in a task of undertaking. Achievement according to 

Zamobini and Usai (2012) refers to the result of what an individual has learned from some 

educational experiences. Achievement is a concept that is used to connote objective that have been 

made.    Achievement is the capability to operate efficiently, react quickly or perfectly to a given 

task. Therefore to achieve is to accomplish, acquire or gain by effort or do something successfully 

with an effort or skill. It describes the level of success in relation to a task or job carried out. 

Academic achievement is an outcome of teaching and learning encountered. It reflects the extent 

to which students have attained their educational stated objectives as well as students’ cognitive 

attainment in the core subject at school level. Academic achievement has become an index of a 

child’s future in the competitive world. In order to develop an identity in the society, children are 
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becoming more concerned about their academic achievement. Academic achievement aids the tone 

of the school and shows the integrity of the principal. As such, the quality of education and 

students’ academic achievement depends on both the principals and teachers as reflected in JAMB 

examination. The school principals and teachers are blamed for non-performance of their duties 

and failure to exhibit appropriate leadership behaviour (Struthers, Menec, Schonwetter and Perry, 

2016). 

The importance of the principals’ leadership styles, teachers’ job performance and 

students’ academic achievement in secondary schools in South South, Nigeria cannot be 

overemphasized. The principal as a leader of group of teachers, non-teaching staff and students in 

the school system has the function of interacting with the staff and students in order to improve 

learning situation for the students. The authority of the secondary school principal, according to 

Ogbonnaya (2010), is viewed in the position occupied as well as the functions performed.  The 

school principal is in a unique position as the manager or administrator who controls schools’ 

resources for the purpose of attaining educational goals. Tella (2007) noted that when teachers are 

caring, supportive and emphasize the teaching learning process over the performance outcomes, 

students tend to be motivated to achieve and to expect success. Hence as educational organisations 

are critical to the success of any national agenda, students’ academic achievement really need to 

be influenced and directed towards its strategic objectives (Balarabe, 2012). This could be attained 

through an effective principals’ leadership and teachers’ job performance that is proactive, 

encourages followers to do what is required to help them attain unexpected goals. 

A school principal is a leader that provides direction and expert advice on the development 

of teaching/learning in the school. The principal has a duty to lead, guide, conduct, direct, and 

motivate both the teaching and non-teaching staff towards the attainment of school goals and 

objectives. School principal is the general overseer and controller of the entire school facilities. 

The principals’ position is a high-pressure job in the context of instructional supervision, funds 

and facilities management in his or her day to day running of the school (Aghenta, 2016). Aghenta 

further viewed principals as those professional educationists charged with the responsibility of 

educational development through the application of administrative and management skills which 

ensures goals attainment within the given school environment. Principals’ leadership styles aid his 

achievement in the school system. 

Leadership styles are the behavioural approaches a leader adopts to influence subordinates 

in the pursuit of organizational goals. Oboegbulem and Onwurah (2011) described leadership 

styles as the underlining structure of an individual that determines his behaviour in various 

leadership situations. Leadership styles considered in this context are transactional and 

transformational. The features of these leadership styles could depict an open or close form of 

leadership. It is possible to determine the extent to which a principal exhibit a more open or close 

leadership style and relate to the students’ academic achievement in secondary schools. 

Transactional or managerial leader is one who appreciates direction and organization.  

According to Spahr (2015), these leaders are very result-oriented; they are likely to 

command military operations, manage large establishments, or lead projects. Projects led by 

transactional leaders often demand complete adherence to precise rules and regulations, and 

achievement is based on performance reviews. Transactional leaders have a great respect for 

routine, deadlines, and punctuality. People who work well in systematized and focused 

environments thrive under transactional leadership. However, those who enjoy being creative and 

innovative struggle when working under this kind of leadership style. Transactional leadership is 

often focused on rewards or penalties. When one accomplishes a goal, a reward (e.g., recognition, 
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advancement, etc.) is received. However, if employees fail to meet expectations, they are 

disciplined or penalized for poor performance. Since transactional leadership is based on a system 

of rewards and penalties, it does not offer much in terms of inspiration, to motivate people to go 

beyond the basics (Raza, 2011). Undoubtedly, transactional leadership can take a toll on students’ 

performance. As stated by Spahr (2015), many military members, Chief Executive Officers of 

large companies, and Nigerian Football League coaches are often recognized as transactional 

leaders. Specifically, the late General Norman Schwarzkopf, the former Green Bay Packers coach, 

Vince Lombardi; and the co-founder of Microsoft, Bill Gates, can all be categorized as 

transactional leaders. Apart from transactional leadership style yet another is called 

transformational leadership style. 

Abdur, Roohul, and Shabir (2019) in a study found that teacher leadership styles are 

strongly linked to students’ academic success. In the same vein Rodriguez(2019) found that there 

is a significant positive relationship between transformational leadership and numerous academic 

areas explored (e.g., reading, learning gains of the lowest quartile, math proficiency, and social 

studies proficiency). In contrast to what was predicted, transactional leadership as well positively 

predicted some of the academic achievement factors evaluated (e.g., math proficiency, and math 

learning gains). Staff longevity negatively predicted school grade. Staff climate positively 

predicted math proficiency, and math learning gains. On the other hand, staff climate negatively 

predicted school grade, the three factors related to reading achievement (e.g., proficiency, learning 

gains, and learning gains of the lowest quartile), and social studies proficiency. Talat, Muhammad, 

Ishfaq and Saher (2012) discovered that a relationship between the leadership styles with 

motivation and academic performance exists. On the other hand transactional leadership style was 

found to have greater impact on the academic performance of the students. Motivated students are 

as well found to be performing better academically. Adam (2018) also found there is high respect 

for transactional leadership style for teachers and this influenced students’ performance to a great 

extent. However, the work of Obama, Eunice, and Orodho (2015) revealed that there is no 

statistically significant relationship between principals’ transactional leadership style and students’ 

academic performance.  

Transformational leaders are exceptional role models, and they inspire others to go above 

and beyond job responsibilities. These leaders increase expectations for their employees through 

intense motivation; thus, achievement of extraordinary results is the norm. Transformational 

leaders are highly influential in motivating others to work for   good of the group, and they are 

extremely effective at convincing their subordinates to adopt a team vision. Additionally, 

transformational leaders possess characteristics including empathy, integrity, and honesty (Raza, 

2011). Under transformational leadership, individual contributions and performance beyond 

expectations are celebrated frequently (Flieger, 2014). As a matter of fact, those working for 

transformational leaders often exhibit increased levels of morale and are highly motivated. 

Mendez-Keegan (2019) in a study discovered that the higher the transformational leadership score 

of administrators, the greater the student academic achievement level. In the same vein, 

Ogbonnaya, Izuagba and Chukwudebelu (2020) found that the relationship between 

transformational leadership style and pupils’ academic achievement in English language has a 

positive significant relationship. Similarly, Ndiga, Mumuikha, Flora, Ngugi and Mwalwa (2012) 

found that there is a relationship between principals’ transformational leadership and students’ 

achievement, which was statistically significant. Flieger (2014) also found there are few 
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statistically significant correlations between transformational leadership and student achievement 

and growth. Kimiti and Mwinzi (2016) discovered that principals who adopted transformational 

leadership significantly improved academic achievement of their secondary school students. 

The Principal is the administrative head of secondary schools who ensures the effective 

implementation of policies and progammes for the achievement of the school goals.  For the 

attainment of the objectives of secondary schools, the curriculum has been developed to suit such 

desires which are to be implemented by the principal with the coorporation of competent teachers. 

Teachers are the backbone of an educational activity. The success and failure of educational 

activities highly depends on their performance. Their performance is directly linked to process and 

product of education. Therefore, the job performance of teachers is emphatic for the improvement 

of education.  

Job performance is determined by the worker’s level of participation in the day to day 

running of an organization. There are some factors which contribute to teacher’s performance. 

Some of such factors are satisfying the learners through his teaching style and quality of what is 

taught; apart from teaching, performance of other assignments as assigned by the Principal and the 

department; management of class discipline, students’ motivation and improvement of their 

achievement; performance of his duties in a regular way, and interaction with students, parents, 

colleagues and high officials (Wachira, Gitumu and Mbugua, 2017).Performance could be 

described in various ways. It could be described as an act of accomplishing or executing a given 

task (Okunola, 2010). It could also be described as the ability to combine skillfully the right 

behaviour towards the achievement of organisational goals and objectives of secondary education 

(Nwabueze, 2014). Secondary education ultimately succeeds or fails based on the performance of 

the teachers. It most commonly refers to whether a person performs an assigned job well or not. 

The key aspects of teaching involve the use of instructional materials, mastery of the subject 

matter, class control, teaching methods, regular assessment of students, making lesson plans, 

among others. 

Teachers’ job performance can be measured in terms of method of teaching, students’ 

assessment, lesson plan preparation, classroom management, teachers’ attendance to work, 

teachers’ participation in sport activities, teachers’ regular attendance to school and students’ 

academic performance. The society is now concerned with what the teachers are teaching and what 

the students are learning (Okunola, 2010). This is because of the poor performance of the students 

in examinations especially in external examinations. It has now become imperative for teachers to 

employ more improved instructional strategies to be able to cope with the rapid explosion of the 

knowledge needs of the learners. Selection of appropriate methods and techniques is of great 

importance to the achievement of learning by the learners. Wachira et al. (2017) listed some of the 

characteristics of a good teaching method to include building on a foundation of knowledge 

already possessed by the learners, encouraging learners to learn by doing, ensuring that learning 

grows out of useful experience and experimentation i.e. from known to the unknown, and from 

simple to complex, making use of instructional materials effectively, creating in the classroom a 

learning environment, stimulating, appreciating as well as cognitive development and varying the 

grouping of methods and techniques of teaching. Prominent among them are; lecture, discussion, 

demonstration, discovery, project, group, individual, problem solving, field trip, team teaching, 

micro teaching, questioning, programmed learning, Computer Assisted Instruction (CAI) and role 

playing methods.  
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The study of Joel, David, and Stephen (2018) revealed that there is a positive correlation 

between teaching methods and students’ achievement in Mathematics. Ezurike and Ayo-Vaughan 

(2020) findings showed that student-centered teaching method increases students’ academic 

achievement while teacher-centered teaching methods decrease students’ academic achievement 

in biology. Furthermore, Isa, Mammam, Badar and Bala (2020) discovered that most of the 

teachers’ methods of teaching have a great effect on students’ academic performance. Efe and 

Khalil (2016) found that there is significant difference in learning outcome on students exposed to 

demonstration and those taught through lecture strategies used to teach Chemistry and there is no 

significant difference in the academic performance of both male and female students exposed to 

demonstration instruction in teaching chemistry. Munawaroh (2017) also found that the teachers’ 

teaching methods and learning environment which was created when the learning process 

influenced student’s learning achievement in class with the competency of accounting expertise at 

SMK PGRI 1 Jombang. Thus method of teaching may positively or negatively influence classroom 

management. 

Classroom management is a requisite for achieving instructional objectives and 

safeguarding the wellbeing of students for whom the teaching and learning activities are centered. 

Classroom management entails planning, supervising, controlling and coordinating the activities 

of students in teaching learning process. According to Grieser (2007), successful classroom 

management enhances students questioning and exploration only if the learning environment is 

conducive. Classroom management techniques as used in this study, refers to tactics adopted by 

teachers to ensure decorum in the classroom and thus create a healthy and conducive atmosphere 

for learning. Classroom management is a term used by teachers to describe the process of ensuring 

that classroom lessons run smoothly despite disruptive behaviour by students, or prevention of 

disruptive behaviour. It is possibly the most difficult aspect of teaching for many teachers indeed 

experiencing problems in this area causes some of the teachers to leave teaching altogether. 

Whether teachers’ classroom management will predict on academic achievement of students will 

be determined in this study.Sunday-Piaro (2018) in a study found that there is a significant and 

strong positive relationship between classroom discipline, effective  teaching,  use  of  classroom  

reward  system  and  student  academic  performance  and  a significant and moderate relationship 

between use of delegation of authority in the classroom and student  academic  performance.  

 In the same vein, George, Sakirudeen and Adam (2017) found that SS1 pupils in the public 

Secondary Schools in Uyo Local Government Area differ significantly in terms of academic 

performance based on verbal instruction, corporal punishment, instructional supervision, 

delegation of authority to learners. Njeru (2017) had found that classroom discipline management 

practices had an impact on learners’ achievement; teaching methodologies however, were not 

effective and therefore leading to little impact on the learners’ achievement. Instructional 

supervision done by principals had a positive impact towards learners’ achievement as this made 

sure teachers were able to complete the class syllabus. Most of the principals did not employ 

walking in class method during lessons to ascertain whether what was in the schemes was what 

was taught in class. Supportive feedback through encouragement of learners by teachers played a 

crucial role towards ensuring that learners were motivated hence improving learners’ achievement 

In a related study, Rozak, Komariah, and Ampry (2020) examined the relationship between 

principal leadership and student achievement in Ciamis Regency, West Java Province, Indonesia, 

and discovered that this relationship is direct, because it was observed that there were many student 

achievements in schools with a high student population. Igwe, Ndidiamaka, and Chidi (2017) 

discovered a connection between principals’ leadership style and students' academic achievement. 
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Osagie and Akinlosotu (2017) looked into whether there was a causal relationship between 

teachers' job performance and students' academic achievement in secondary schools in Nigeria. 

The study's findings showed that teachers' job performance in the three terms predicted students' 

academic achievement jointly. Even though poor academic achievement among secondary school 

students are persistently increasing, researchers seem to ignore fill the gap on studies related to 

principals’ leadership styles, teachers’ job performance and students’ academic achievement. 

Despite previous studies showing that low academic achievement is consistently rising, 

researchers don’t seem to be doing enough research on the leadership styles of principals, the 

performance of teachers and their relationship with students' academic achievement in South-

South, Nigeria. It is against this backdrop that this study was set out to critically examine the 

relationship between principals' leadership styles, teachers’ job performance and students' 

academic achievement in senior secondary schools in South-South, Nigeria. The aim of the study 

was to identify innovative leadership styles—transactional and transformational as well as 

teaching methods and classroom management used by teachers in secondary schools in South 

South, Nigeria, in order to enhance students' academic achievement. 

 

Statement of the Problem 

The issue of declining students’ academic achievement in senior secondary schools in South-South 

has generated much interest among stakeholders in the educational sector in Nigeria. The quality 

of education and students’ academic achievement depend on both the principals and teachers as 

reflected in JAMB examination. This could be as a result of both principals and teachers lack of 

discharge of their duties. Overtime, secondary schools students’ academic achievement in both 

internal and external exams had been used to to assess and determine the effectiveness of 

principals’ leadership style and teachers’ job performance. It has been observed by education 

stakeholders in the South South of Nigeria that secondary school system is saddled with series of 

problems, which include poor performance of students, cheating in examinations and poor attitude 

of teachers to work. Unfortunately leadership problems go unabated in schools most of the time. 

The school principals and teachers are blamed for non-performance of their duties and their failure 

to exhibit appropriate leadership behaviour. Considering governments huge investment in public 

education, its output in terms of quality of students has been observed to be unequal with 

government expenditure. Despite the increase in educational attainment by principals and teachers 

in trying to improve on their qualification and skills, good performance in the students’ academic 

achievement in secondary schools has not been encouraging. This is reflected in the falling 

standard of education as regards the students’ academic achievement in secondary schools in both 

internal and external examinations in the South South, student fail WACE, NECO and JAMB in 

the recent times e.g. the outcry of parents and stakeholders. There is a persistent decline in the 

students’ academic achievement in secondary schools in spite of the huge government budgetary 

allocation on education. There is a prevalent rise in examination mal-practices, where parents, 

teachers and even stakeholders in the economy spend heavily on prepared solution and ‘assistance’ 

from both principals and teachers to make their students pass examinations without merit. This has 

led to a high degree of failure to breed students in secondary schools that are not worth their 

certificates and is giving the country a serious cause for concern. Functional educational system 

most times depend on the adequacy of some indispensable behavioural traits of principals and 

teachers, such as transactional, transformational and charismatic as well as teachers’ method of 

teaching, classroom management, interpersonal relation and lesson plan preparation. Therefore 
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there is need to carry out a study on principals’ leadership styles and teachers’ job performance as 

correlates of students’ academic achievement in Senior Secondary School in South South, Nigeria. 

 

Purpose of the Study  

 The main purpose of this study was to investigate principals’ leadership styles and teachers’ 

job performance as correlates of students’ academic achievement in Senior Secondary School in 

South South, Nigeria. Specifically, this study sought to: 

1. find out the relationship between principals’ transactional leadership style and students’ 

academic achievement in Senior Secondary Schools in South-South, Nigeria  

2. ascertain the relationship between principals’ transformational leadership style and 

students’ academic achievement in Senior Secondary Schools in South-South, Nigeria. 

3. ascertain the relationship between teachers’ method of teaching and students’ academic 

achievement in Senior Secondary Schools in South-South, Nigeria  

4. determine the relationship between teachers’ classroom management and students’ 

academic achievement in Senior Secondary Schools in South-South, Nigeria. 

Research Questions 

The following research questions were raised to guide the study: 

1. What is the relationship between principals’ transactional leadership style and students’ 

academic achievement in Senior Secondary Schools in South-South, Nigeria?  

2. What is the relationship between principals’ transformational leadership style and students’ 

academic achievement in Senior Secondary Schools in South-South, Nigeria? 

3. What is the relationship between teachers’ method of teaching and students’ academic 

achievement in Senior Secondary Schools in South-South, Nigeria?  

4. What is the relationship between teachers’ classroom management and students’ academic 

achievement in Senior Secondary Schools in South-South, Nigeria? 

Hypotheses 

The following null hypotheses were postulated to guide the study and tested at .05 level of 

significance. 

H01: There is no significant relationship between principals’ transactional leadership style and 

students’ academic achievement in Senior Secondary Schools in South-South, Nigeria  

H02: There is no significant relationship between principals’ transformational leadership style 

and students’ academic achievement in Senior Secondary Schools in South-South, Nigeria. 

H04: There is no significant relationship between teachers’ method of teaching and students’ 

academic achievement in Senior Secondary Schools in South-South, Nigeria.  

H05: There is no significant relationship between teachers’ classroom management and students’ 

academic achievement in Senior Secondary Schools in South-South, Nigeria. 

 

Research Methods 

The study adopted correlational survey research design. The correlational survey design according 

to Nworgu (2015) examines the degree, patterns and strength of relationship between two or more 

variables being studied rather than explore causal relationship between them. Thus, the 

correlational design involves investigating the magnitude and direction (positive or negative) of 

relationship that exist between a dependent variable and one or more independent variables. 

Therefore, since this study focuses attention on determining the relationship between students’ 

academic achievement (as its dependent variable) and principals’ leadership styles and teachers’ 

job performance (as its independent variables), then the justification of using a correlational 
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research design became obvious. This study was carried out in the South-South Zone of the Federal 

Republic of Nigeria. It covered all government owned Secondary Schools in the six states which 

make up South- South, Nigeria, namely Akwa Ibom, Bayelsa, Cross Rivers, Delta, Edo and Rivers 

States.  

The population of this study was 14,607 in government secondary schools comprising 

students, teachers and principals in South-South, Nigeria. A sample of 1,485 comprising 27 

principals 108 teachers and 1,350 Senior Secondary School Students in South-South, Nigeria, 

which represents 10% approximately of the total population selected through multi-stage sampling 

was used for the selection of principals, teachers and students. Two researcher-made instruments 

and profoma were used for data collection titled “Principals’ Leadership Styles Questionnaire 

(PLSQ) Teachers’ Job Performance Questionnaire (TJPQ) and Students’ Academic Achievement 

Proforma” were used for data collection. The Principals’ Leadership Styles Questionnaire (PLSQ) 

had two sections A and B.  Section A sought personal information of the respondents, while section 

B elicited responses on Principals' leadership styles. The items are based on the two leadership 

styles with a total of 16 items and are structured on a 4-point rating scale of Strongly Agree (SA); 

Agree (A); Disagree (D); and Strongly Disagree (SD). Teachers who responded to the 

questionnaire were required to indicate the degree of agreement with their principals’ 

demonstration of the listed behaviour which has three clusters. 

The Teachers’ Job Performance Questionnaire (TJPQ) was used to measure teachers’ job 

performance. It was used by principals to rate the teachers on job performance which had four 

clusters (method of teaching, classroom management, interpersonal relation and lesson plan 

preparation). Together the instrument had seven clusters. It was designed to provide a profile of 

teachers’ performance in specific job practices and behaviour with a total of 12 items and is 

structured on a 4-point rating scale of Strongly Agree (SA); Agree (A); Disagree (D); and Strongly 

Disagree (SD). Students’ Academic Proforma (SAP) was used to elicit information on Students’ 

Academic Achievement in Core subjects. These instruments were face validated by three validates: 

Two in educational administration and planning, and one in measurement and evaluation, both 

from Faculty of Education, University of Nigeria, Nsukka. Cronbach’s Alpha reliability index was 

used to determine the internal consistency of the instruments which yielded reliability coefficient 

index of 0.84 for Principals Leadership Styles. While the reliability coefficient index of 0.72 for 

Teachers’ Job Performance. 

In order to obtain authorization to conduct a research study, the researcher visited with the 

principals of the sampled schools with a letter of identification collected from the Head of 

Department of Educational Foundations, Faculty of Education, University of Nigeria, Nsukka. 

Three research assistants who had received training on how to fill out the instruments assisted in 

distributing the instruments to respondents. Their contact ensured a high rate of participation of 

the subjects and optimal return of the instruments. The completed copies of the instruments were 

retrieved on the spot from the respondents on each day of the visit except so requested by the 

respondents then retrieval was deferred to a suitable date. The researcher and his assistants guided 

the respondents on how to fill the instrument as the need arose. The academic proforma result was 

correlated with the results from Principals Leadership Styles Questionnaire and Teachers’ Job 

Performance Questionnaire (TJPQ).Data that were obtained were subjected for statistical analysis. 

Linear regression analysis was used to answer research questions while the null hypotheses were 

tested using linear regression at 0.05 level of probability. 
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Results 

Research Questions 1: What is the relationship between principals’ transactional leadership style 

and students’ academic achievement in Senior Secondary Schools in South-South, Nigeria?  

Table 1:Correlation Analysis Showing the Relationship Between Principals’ Transactional 

Leadership Style And Students’ Academic Achievement in Senior Secondary Schools 

Model R R Square Adjusted R Square Std. Error of the 

Estimate 

1 .757a .574 .557 5.31114 

a. Predictors: (Constant), Transactional Leadership Style 

 

To answer research question 1, principals’ transactional leadership style and students’ academic 

achievement scores were correlated and the correlation coefficient obtained was 0.757 as shown 

on Table 1. This means that, there exist a positive relationship between principals’ transactional 

leadership style and students’ academic achievement and the relationship was very high. 

Hypothesis 1: There is no significant relationship between principals’ transactional leadership 

style and students’ academic achievement in Senior Secondary Schools in South-South, Nigeria. 

 

Table 2: Linear Regression  of the Relationship Between Principals’ Transactional 

Leadership Style and Students’ Academic Achievement in Senior Secondary Schools 

Model Sum of 

Squares 

           Df Mean 

Square 

F       Sig. Decision 

1 

Regression 948.647 1 948.647 33.630 .000b Reject H01 

Residual 705.205 25 28.208    

Total 1653.852 26     

a. Dependent Variable: Students Academic Achievement  

b. Predictors: (Constant), Transactional Leadership Style  

 

Result in Table 2 revealed that there is a significant relationship between principals’ transactional 

leadership style and students’ academic achievement in Senior Secondary Schools in South-South, 

Nigeria, F (1, 25) = 33.630, p = .000. Therefore, the null hypothesis is rejected since the 

probability value of .000 is less than the 0.05 level of significance. 

Research Questions 2: What is the relationship between principals’ transformational leadership 

style and students’ academic achievement in Senior Secondary Schools in South-South, Nigeria?  

 

Table 3:Correlation Analysis Showing the Relationship Between Principals’ 

Transformational Leadership Style and Students’ Academic Achievement in Senior 

Secondary Schools 

Model R R Square Adjusted R Square                                             Std. Error of the                                  

Estimate 

1 .817   .667          .653      4.69556 

a. Predictors: (Constant), Transformational Leadership Style 

To answer research question 2, responses principals’ transformational leadership style and 

students’ academic achievement scores were correlated and the correlation coefficient obtained 

was 0.817 as shown on Table 3. This means that, there exist a positive relationship between 
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principals’ transactional leadership style and students’ academic achievement and the relationship 

was very high. 

Hypothesis 2: There is no significant relationship between principals’ transformational leadership 

style and students’ academic achievement in Senior Secondary Schools in South-South, Nigeria. 

 

Table 4: Linear Regression  of the Relationship Between Principals’ Transformational 

Leadership Style 

and Students’ Academic Achievement in Senior Secondary Schools 

Model Sum of 

Squares 

df Mean 

Square 

F Sig. Decision 

1 

Regression 1102.644 1 1102.644 50.010 .000b Reject H02 

Residual 551.208 25 22.048    

Total 1653.852 26     

a. Dependent Variable: Students Academic Achievement  

b. Predictors: (Constant), Transformational Leadership Style  

Result in Table 4 revealed that there is a significant relationship between principals’ 

transformational leadership style and students’ academic achievement in Senior Secondary 

Schools in South-South, Nigeria, F (1, 25) = 50.010, p = .000. Therefore, the null hypothesis is 

rejected since the probability value of .000 is less than the 0.05 level of significance. 

Research Questions 3 

What is the relationship between teachers’ method of teaching and students’ academic 

achievement in Senior Secondary Schools in South-South, Nigeria?  

 

Table 5:Correlation Analysis Showing the Relationship Between Teachers’ Method of 

Teaching and Students’ Academic Achievement in Senior Secondary Schools 

Model R R Square Adjusted R Square Std. Error of the 

Estimate 

1 .825a .681 .678 4.78707 

a. Predictors: (Constant), Teachers Method of Teaching 

Result in Table 5 showed that the correlation between teachers’ method of teaching and students’ 

academic achievement in Senior Secondary Schools is 0.825 with a coefficient of determination 

of 0.681. This infers that, there exist a positive relationship between teachers’ job performance 

through method of teaching and students’ academic achievement but the relationship was very 

high. 

Hypothesis 3:  There is no significant relationship between teachers’ method of teaching and 

students’ academic achievement in Senior Secondary Schools in South-South, Nigeria. 

 

Table 6: Linear Regression  of the Relationship Between Teachers’ Method of Teaching and 

Students’ Academic Achievement in Senior Secondary Schools 

Model Sum of 

Squares 

          df Mean 

Square 

F Sig. Decision 

1 

Regression 5188.631 1 5188.631 226.419 .000b Reject H04 

Residual 2429.098 106 22.916    

Total 7617.729 107     

a. Dependent Variable: Students Academic Achievement  

International Journal of Research Development  



Approaches in International Journal of Research Development, Volume 15 No. 1, February, 2025: ISSN 2141-1409 

 
 

b. Predictors: (Constant), Teachers Method of Teaching  

 

Result in Table 6 revealed that there is a significant relationship between teachers’ method of 

teaching and students’ academic achievement in Senior Secondary Schools in South-South, 

Nigeria, F (1, 106) = 226.419, p = .000. Therefore, the null hypothesis is rejected since the 

probability value of .000 is less than the 0.05 level of significance. 

Research Questions 4: What is the relationship between teachers’ job performance as regards 

classroom management and students’ academic achievement in Senior Secondary Schools in 

South-South, Nigeria?  

 

Table 7:Correlation Analysis Showing the Relationship Between Teachers’ Classroom 

Management and Students’ Academic Achievement in Senior Secondary Schools 

Model R R Square Adjusted R Square Std. Error of the 

Estimate 

1 .476a .227 .219 7.45449 

 

a. Predictors: (Constant), Classroom Management 

 

Result in Table 7 revealed that the correlation between teachers’ job performance as regards 

classroom management and students’ academic achievement in Senior Secondary Schools is 0.476 

with a coefficient of determination of 0.227. This means that, there exist a positive relationship 

between teachers’ job performance as regards classroom management and students’ academic 

achievement but the relationship was moderate. 

Hypothesis 4:  There is no significant relationship between teachers’ classroom management and 

students’ academic achievement in Senior Secondary Schools in South-South, Nigeria. 

 

Table 8: Linear Regression  of the Relationship Between Teachers’ Classroom Management 

and Students’ Academic Achievement in Senior Secondary Schools 

Model Sum of 

Squares 

        df Mean Square F        Sig. Decision 

1 

Regression 1727.378 1 1727.378 31.085 .000b Reject H05 

Residual 5890.351 106 55.569    

Total 7617.729 107     

a. Dependent Variable: Students Academic Achievement  

b. Predictors: (Constant), Classroom Management  

 

Result in Table 8 revealed that there is a significant relationship between teachers’ classroom 

management and students’ academic achievement in Senior Secondary Schools in South-South, 

Nigeria, F (1, 106) = 31.085,  p = .000. Therefore, the null hypothesis is rejected since the 

probability value of .000 is less than the 0.05 level of significance. 

 

Discussion of Findings  

The findings obtained regarding research question one present the summary of the finding 

revealed that there exists a positive high correlation between principals' transactional leadership 

style and student academic achievement. This is possible because the coefficient of determination 

associated with the correlation coefficient is high. This coefficient of determination indicates that, 
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principals’ transactional leadership style accounted for the variation in students’ academic 

achievement. In testing hypothesis one, the finding revealed that there is a significant relationship 

between principals’ transactional leadership style and students’ academic achievement in Senior 

Secondary Schools in South-South, Nigeria. This is because F-value associated with linear 

regression of 33.630, which is significant at the probability value which is less than alpha level. 

The findings of this study is in line with the findings of Abdur, Roohul, and Shabir (2019) who 

found that teacher leadership styles are strongly linked to students’ academic success. In the same 

vein Rodriguez(2019) found that there is a significant positive relationship between 

transformational leadership and numerous academic areas explored (e.g., reading, learning gains 

of the lowest quartile, math proficiency, and social studies proficiency). In contrast to what was 

predicted, transactional leadership as well positively predicted some of the academic achievement 

factors evaluated (e.g., math proficiency, and math learning gains). Staff longevity negatively 

predicted school grade. Staff climate positively predicted math proficiency, and math learning 

gains. On the other hand, staff climate negatively predicted school grade, the three factors related 

to reading achievement (e.g., proficiency, learning gains, and learning gains of the lowest quartile), 

and social studies proficiency.  

Furthermore, the finding is also in line with the Talat, Muhammad, Ishfaq and Saher (2012) 

who discovered that a relationship between the leadership styles with motivation and academic 

performance exists. On the other hand transactional leadership style was found to have greater 

impact on the academic performance of the students. Motivated students are as well found to be 

performing better academically. Adam (2018) also found there is high respect for transactional 

leadership style for teachers and this influenced students’ performance to a great extent.However, 

the finding of this study is not in line with the work of Obama, Eunice, and Orodho (2015) who 

found that there is no statistically significant relationship between principals’ transactional 

leadership style and students’ academic performance.  

The summary of data analysis for research question 2 indicates a direct positive relationship 

between principals’ transactional leadership style and students’ academic achievement and the 

relationship is very high. This is possible because principals’ transformational leadership style and 

students’ academic achievement scores were correlated and the correlation coefficient obtained 

was high. Similarly, hypothesis 2 indicates a significant relationship between principals’ 

transformational leadership style and students’ academic achievement. The above finding is in line 

with Mendez-Keegan (2019) who discovered that the higher the transformational leadership score 

of administrators, the greater the student academic achievement level. In the same vein the finding 

of this study agrees with that of Ogbonnaya, Izuagba and Chukwudebelu (2020) who found that 

the relationship between transformational leadership style and pupils’ academic achievement in 

English language has a positive significant relationship. Similarly, Ndiga, Mumuikha, Flora, 

Ngugi and Mwalwa (2012) supported the finding of this study. They found that there is a 

relationship between principals’ transformational leadership and students’ achievement, which 

was statistically significant. Flieger (2014) also found there are few statistically significant 

correlations between transformational leadership and student achievement and growth. Kimiti and 

Mwinzi (2016) discovered that principals who adopted transformational leadership significantly 

improved academic achievement of their secondary school students. 

The summary of data analysis for research question 3 indicates that there was a positive 

and very high relationship between teachers’ job performance through method of teaching and 

students’ academic achievement. This finding is because the correlation coefficient is high. In 

addition, finding further revealed that there is a significant relationship between teachers’ method 
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of teaching and students’ academic achievement in Senior Secondary Schools in South-South, 

Nigeria. This finding is in agreement with earlier finding of Joel, David, and Stephen (2018) who 

found that there is a positive correlation between teaching methods and students’ achievement in 

Mathematics. Ezurike and Ayo-Vaughan (2020) findings support the finding of this study, they 

found that student-centered teaching method increases students’ academic achievement while 

teacher-centered teaching methods decrease students’ academic achievement in biology. 

Furthermore, this finding is in tandem with Isa, Mammam, Badar and Bala (2020) who discovered 

that most of the teachers’ methods of teaching have a great effect on students’ academic 

performance. Based on these findings, student-centered method and teacher-student interactive 

methods are recommended in order to improve students’ academic performance. In line with the 

above findings Efe and Khalil (2016) found that there is significant difference in learning outcome 

on students exposed to demonstration and those taught through lecture strategies used to teach 

Chemistry and there is no significant difference in the academic performance of both male and 

female students exposed to demonstration instruction in teaching chemistry. Findings from present 

study suggest that teachers should incorporate diverse method for teaching at senior secondary 

school level so as to enhance academic performance. Munawaroh (2017) also support the finding 

of this study, he found that the teachers’ teaching methods and learning environment which was 

created when the learning process influenced student’s learning achievement in class with the 

competency of accounting expertise at SMK PGRI 1 Jombang.  

Analysis of research question 4 revealed that there exists a positive relationship between 

teachers’ classroom management and students’ academic achievement but the relationship is 

moderate. Being evidenced by the value of coefficient of determination (r2) is small, meaning that 

teachers’ classroom management is able to influence students’ academic achievement 

significantly. This  indicated  that  effective  classroom  management  strongly  and effectively  

influences student  academic  performance  in South-South, Nigeria. Similarly, analysis of 

hypothesis four affirmed that there is a significant relationship between classroom management 

and students’ academic achievement. This finding is in line with Sunday-Piaro (2018) who found 

that there is a significant and strong positive relationship between classroom discipline, effective  

teaching,  use  of  classroom  reward  system  and  student  academic  performance  and  a significant 

and moderate relationship between use of delegation of authority in the classroom and student  

academic  performance. In the same vein, the above finding is in accordance with the finding of 

George, Sakirudeen and Adam (2017) who found that SS1 pupils in the public Secondary Schools 

in Uyo Local Government Area differ significantly in terms of academic performance based on 

verbal instruction, corporal punishment, instructional supervision, delegation of authority to 

learners. In support of the finding of this study Njeru(2017) had found that classroom discipline 

management practices had an impact on learners’ achievement; teaching methodologies however, 

were not effective and therefore leading to little impact on the learners’ achievement. Instructional 

supervision done by principals had a positive impact towards learners’ achievement as this made 

sure teachers were able to complete the class syllabus. Most of the principals did not employ 

walking in class method during lessons to ascertain whether what was in the schemes was what 

was taught in class. Supportive feedback through encouragement of learners by teachers played a 

crucial role towards ensuring that learners were motivated hence improving learners’ achievement. 

 

Conclusion 

The results of the discussion above provide an overview of the leadership styles that must 

be possessed by school principals as well as teachers’ job performance and efforts to improve 
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student achievement. Based on the finding of this study, the competencies that both the principal 

and the teacher must have are transactional, transformational and charismatic styles as well as 

teachers’ job performance through method of teaching, classroom management, interpersonal 

relation and lesson plan preparation. The principal as a leader and teacher as a curriculum 

implementer must be able to use and utilize all organisational resources at his/her disposal for 

his/her effectiveness. The results that can be achieved on this effectiveness are a number of student 

achievements which ultimately have an impact on school performance. 

 

Recommendations 

The following recommendations are made based on the findings of the study: 

1. Transactional leadership style is recommended to be employed by the principals of 

secondary schools because it is found to be of beneficial regarding students’ academic achievement 

in secondary schools in South South, Nigeria.  

2. Since the main objective of transformational leadership style is to work to change or 

transform his or her follower’s and the school’s needs, it is recommended that it should be adopted 

by the principals of secondary schools to ensure that the students’ academic achievement is 

improved to a great extent. 

3. Seminars and workshops should be organised by ministry of education and other 

educational agencies in the Zones in order to stress the importance of adoption of innovative 

teaching methods by teachers.  

4. The classroom should be comfortable, conducive and devoid of disciplinary problems. This 

is why the effective management of the classroom is a joint responsibility of the learner, teacher, 

government and other stake holders in education. 
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