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Abstract
This paper focused on lifelong education vis-a-vis teaelication in Nigeria. Lifelong
education can be provided through informal, formal and non-formatagéidn processes.
Equally, Teacher education, both pre- and in-service programene offered in the country
by different teacher education institutions as declamethe National Policy on Education.
However, although commendable efforts have been made, much toebdsdone in the
context of lifelong education. There should be parity betwihe regular full-time and the
sandwich programmes in terms of entry qualification, codls®tion and course content,
while the in-service programmes should not be commercialiZBghcher education
programme requires all hands to be on deck including the goeetanteacher education
institutions and teachers associations. Innovations, sudieadoring, Peer In-Service, Peer-
Tutoring, Subject Lead-Teachers and Cluster Leadteracapproaches should be adopted so
as to afford continuing (lifelong) professional eduaatipportunities to teachers.
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Education is a basic right and a key which givesesas to other basic human rights such as
health, housing, work and participation among ahwmhile also making it possible to accomplish
global, regional and local agendas for developmidMESCO, 1997). Education, therefore has value
to individuals which brings possibilities to pedpldives. It brings about economic well being,
enhanced health, encourages self-reliance andpestreurships and helps families build better lives
and lift their children out of poverty.

Learning is part of human nature because learmirggdontinuous process. Naturally learning
is thought of as something acquired in school batring can take place in different places. Mazur
(2008) avers that learning is acquiring knowledge developing the ability to perform new
behaviours. It is common to think of learning amsthing that takes place in school alone but much
of human learning occurs outside the classroompamgle continue to read all through life. This is
lifelong education that starts from childhood armhtthue to adulthood. Children are taught basic
academic subjects which they learn in school bey tlearn a great deal outside the classroom
continuously. Mazur (2008) states that learningtiooes throughout our lives and affects almost
everything we do. Adults learn the new knowledgd sakills throughout their lives. If older adults
remain healthy, their learning ability generallyedonot decline with age. Learning therefore, is for
life.

Human beings consciously or unconsciously keepeaming. In recent times scholars and
planners put education in a broader view by promgothe concept of lifelong education. Advocates
of lifelong education posit that education is agess that continues in one form or another througho
life. Its purposes and forms are to be adaptedheéoneeds of individuals at different stages inrthei
development (Rashid, 1993). Education is seen dategral part of life and all the institutions of
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society with an educative potential are consideesdurces for learning. It is that educational pssc
by which individuals become more competent in tlk@iowledge and skills so that they gain more
control over their environment.

As the title of this paper indicated, our concisrwith teacher education in Nigeria, a country
that has since 1977 avowed to adopt lifelong edmtan her education principle and practice.
Teacher education refers to professional educatideachers towards attainment of attitudes, skills
and knowledge considered desirable so as to maka #fficient and effective in their work in
accordance with the need of a society at any poitime. As a matter of fact, teacher education
should constitute a conspicuous element in thditiotaf organized education, both formal and non-
formal sub-systems. Therefore, the design of thfgepis historical analysis so as to have a pdep in
the teacher education policy and practice. Thushawe to, firstly, have a review of teacher edweati
in the country. Secondly, we have to analyze thecept of ‘lifelong education’ and its adoption in
teacher education in Nigeria. Also, we are to weigk policy and practice vis-a-vis lifelong
education.

The Concept of Lifelong Education

The concept of lifelong education contradicts tie@ventional wisdom where education is
limited only to schools and colleges where childegrd young people are prepared for adulthood.
Also profound implication is that the formal eduoatl system must be reorganized so that it can be
flexible enough to accommodate individual optiomsl do prepare young people to continue their
education as self-directed and competent adulézar
The word life centres on definitions that rangenfrgolitical, religious, sociological, historical,
anthropological and psychological perspectives fithh (1992). Understanding life involves
determining how society measures it and views lielationship to these various perspectives.

Life is composed of the growth and developmertiwohan beings that takes place from birth
to death” so lifelong refers to life time span.dldng education and lifelong learning are beingluse
synonymously to mean and promote successful life.

Dave (1973) has identified twenty characteristitshe concept of lifelong education in his
book entitled “Lifelong Education and School Cuation”. Some of these include: the three basic
terms upon which the concept is based are “lif¢éife-long” and “education”; education does not
terminate at the end of formal schooling but i§eldng process; lifelong education is not limited
adult education but it covers all stages of edonatifelong education includes both formal and non
formal patterns of education, planned as well asdental learning; lifelong education seeks
continuity and articulation along with vertical almhgitudinal dimension, along with integration of
its horizontal and vertical dimensions at everygsta life with the universal flexible character to
improve the quality of life.

It is true that citizens acquire education fronffeslent settings (formal, non-formal and
informal), but the integration of the different tdegs is fraught with difficulty. To integrate twar
three things or systems would mean fusion of tistesys so that each will lose its identity or to mak
each retain its form while still having relationghwith others. In either way, it is difficult totegrate
sub-systems of education the curricula of whichuarenown. For instance, the informal education is
unorganized and therefore does not have any idgsigf curriculum as to enable people know its
content and coverage. The non-formal subsystemganized as well as the formal. But the non-
formal is offered by different bodies for differeptirposes using different methodologies. On the
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other hand, the formal sub-system usually has &stagkd curriculum, which forms the basis for its
practice. To integrate two or three sub-systemaireg working out equivalences so as to be able to
say, for instance, that two-year undertaking in snb-system is equivalent to one year in another
system.

In Nigeria, when one graduates from a three-yeatioNal Certificate in Education (NCE)
course from a College of Education, he/she enteusiwersity to read Education degree for three
years instead of four years. This means that theethear programme of NCE is equivalent to the
first year relevant programme of Education degrea university. Also, after obtaining an Advanced
Level Certificate in the General Certificate of Edtion (GCE), a candidate undergoes a three-year
degree programme in a related discipline in a usitye Thus, the integration principle of lifelong
education could only be tenable where equivalehe@e been worked out between formal and non-
formal sub-systems.

Therefore, the focus of lifelong education areréhis need to continue learning throughout
life; recognition of the formal, non formal and aenmal subsystems of education as making
contributions towards the education of citizens different settings; integration of education
subsystems, democratization and diversificatioprofvisions. Thus for teacher education, different
interest and needs should be catered for.

The endorsement of lifelong education by UNESCQctwiNigeria is a member formed the
basis of the National Policy on Education (NPERI@hed in 1977, revised in 1981, 1998 and 2004.
Hence it is declared that lifelong education wél the basis for the nation’s education policiesENP
2004). In this Policy Teacher Education is assigmetiapter along with other segments.

Goals of Lifelong Education

An understanding of the goals of lifelong eduaai®important. These are based on the ideas
of "Learning to Be" and the "learning society". THeearning to Be” incorporates the goals of
learning to think, of becoming a productive citizeri learning to act and react as a full member of
society, but it comprises something greater angelethan these. For "Learning to Be" involves a
process of self-discovery and the achievement cdvaareness of our capabilities - as well as own
shortcomings.

Because life involves continuous processes ofiegr adapting and discovering, so the
process of "Learning to Be" is also a dynamic psscéne should know more about oneself and
one’s world. The learning society in which learnpasticipate is also continuous. It does not have a
finite bank of knowledge to pass on, it is a sgciethose stock of knowledge is continuously
expanding, being evaluated and updated where theegs of learning is as important as its product.
An essential attribute, therefore, of an individirala learning society is the quality of educailit
which means to learn and to go on learning. Tha tHat individuals can go on learning, may choose
their own paths to learning. They continually séelgain more enlightenment and must do all this
within a "learning society".

Teacher Education in Nigeria

Teacher Education institutions started springipgiru Nigeria since 1895 when the Hope-
Waddel Training Institute was established in Calalfi@lowed by St. Andrew’s College, Oyo, in
1896. The British Colonial administration becameoiwed in teacher training in 1914 when it
established one institution in Bonny. In the Northpart of Nigeria one was established in 1909 at
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Nasarawa and another in 1921 at Katsina. By 198B8den institutions had been established in the
country. Up to 1960 when Nigeria attained her irhgfence many teacher training institutions had
been established by the Christian missionary agsnand few by the government to produce
Elementary Teachers (Grade lll) and Higher Elengn@ertificate Teachers (Grade IlI). Also, there
was Grade | Teachers Certificate.

Following the Ashby Report of 1960 which was sefar Post-School Certificate and Higher
Education, Advanced Teacher Training Colleges (N@mleges of Education) were established as
from 1962 to produce well-qualified non-graduatacteers to teach lower classes in the secondary
schools. When the University of Nigeria, Nsukka (UNstarted an experimental B.A and B.Sc
degrees in Education in 1960, it attracted sevatieism. However, the UNN blazed a trail because
at present there are about 53 Federal and Statetdiiies having Faculties of Education, and about
62 Colleges of Education and Polytechnics. Intadse institutions, B.A./B.Sc degrees in Education
are offered. Also, for graduate teachers who didre@ad Education, there is Post-graduate Diploma in
Education (PGDE) through which such teachers averged to attain both academic and professional
competence in Education.

There has been a controversy ranging betweenrtopents of the B.A/B.Sc Education and
B.A./B.Sc plus PGDE as which is a more appropriatecher education programme (Mkpa, 2002).
Some institutions favour the B.A./B.Sc Educatioogsemme, which combines professional teacher
education courses with the courses in a teachibgesusimultaneously over a period of four years.
But the proponents of the B.A./B.Sc plus PGDE apistress that the other option does not allow for
an in-depth study of the teaching subject areat Bhan the bid to combine the two fields depth is
compromised. The PGDE option, the proponents tadldws for an in-depth study of the teaching
subject over a period of four years after which ex&a year is devoted entirely to professional
education. However, the two options are being uséeacher education in the country.

Policy and Practice vis-a-vis Lifelong Education

In the Teacher Education Section the purpose agedtto include production of highly
motivated, conscientious and efficient classrooracliers for all levels of education system;
production of teachers with intellectual and prefesal background adequate for their assignment;
and, to enhance teachers’ commitment to the teggiofession. As a matter of fact, the essence of
teacher education should be production of intali@ty grounded and professionally committed
teachers. It is very relevant that the policy madithat no education system can rise above tHigyqua
of its teachers (NPE, 2004).

However, the Policy contains the phrase ‘teadtamihg’. It should be realized that ‘training’
means acquisition of narrow mechanical skills. Tbacept ‘teacher education’ should be preferred
because it reflects production of educators whoaaeglemically and professionally well groomed to
be able to translate theory of teaching into pcactind vise-versa. Hence it is also stated that the
curriculum is structured on the components of Gangtudies (basic academic subjects); Foundation
Studies (Principles and Practice of Education)dist related to the student teachers’ subject of
specialization or teaching subject and TeachingtRea

Other relevant declarations include free in-sendgourses for up-grading untrained teachers
which the NTI, Kaduna will have overall responstiilfor; and that in-service training to be
developed as an integral part of continuing teadwdkrcation. National Certificate of Education
(NCE) which is awarded after a 3-year College ofi¢adion course has been declared to be the
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minimum qualification for teaching in the primanch®ols. Consequently, many Colleges of
Education offer in-service courses towards up-grgdjrade Il teachers to NCE for the primary
schools. These courses are differently tagged sahdw part-time programmes. The NTI has been
alive to its responsibility over part-time or sarichvprogrammes. Its distance education programmes
make use of the print (written text) and the elmtt media (radio, television and video tapes)
towards successful offering of in-service teacttrcation in the country (Aghenta, 1992). However,
there is doubt over the successful use of therelgictmedia in the face of constant power failute a
over the country.

Teacher education, both pre-and in-service progra@snare being offered in the Universities,
Colleges of Education and Polytechnics with différags, such as, distance education, sandwich and
part-time.

Even the interest of the country over knowledge skitls of teachers could be seen through the
Teachers Registration Council of Nigeria (1993)ydf which includes:

determining what standards of knowledge and skdlta be attained by persons seeking to become
registered as teachers...and raising those standfas time to time as circumstances may permit:
classifying from time to time members of the taagipirofession according to their level of training
and qualification.

Although, commendable efforts are being made aohter education in the country, both pre-
and in-service, yet there are many problems. Ade$004), decry the non-cooperation of the
governments (Federal and States) with teachersrgoidg in-service courses. Aghenta (1992) and
Mkpa (2000) identify the shortcomings in the sardwB.A./B.Sc Education programmes versus the
full-time programmes to include, entry qualificatjacourse duration, reduction in the scope of @murs
content, commercialization of examination gradesstraints of expensive handouts which must be
bought by students. Based on the shortcomings efsindwich programmes, for instance in the
B.A/B.Sc Education degree, Aghenta (1992) suggéstsa body should be set up to streamline and
harmonize them with full-time programmes; each arsity senate should take a critical look at the
sandwich programmes and tighten up the entry reménts, lengthen the periods for completing the
courses and enrich the course content to ensurgy pgagtween the full-time and sandwich
programmes. Hence the NTI model should be emulated.

Lifelong Teacher Education Model

The features of lifelong education include velticéegration meaning education throughout
life.

Thus, the objectives of teacher education shadilide cultivating in the teachers the attitude
of continuous learning. In-service programmes & fitrms of seminars, workshops and conferences
should be seen as a priority so as to offer teaohygportunities to refresh their knowledge andskil
after the initial pre-service education. FadinaO@0suggests that more on-the-job and in-service
training should be provided to raise the standéngachers in Nigeria. Olude (2004) sees in-service
training as a veritable means of keeping teaclmelideria up-to-date in their areas, and as eolifgl
education process for improvement of the teachatdtze educational system.

Teachers’ attendance to in-service programmes Idhba seen as a necessity while
governments (Federal and States) should see litefrsresponsibility to support teachers financially
and morally.
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Mkpa (2000) suggests innovations in the in-serpicgrammes in Nigeria to include:

v Mentoring: This is strategy in which highly experienced teashie a school are assigned a
number of less-experienced ones to serve as tlegitars or professional guides. This is like therPee
In-Service Approach (PISA) which is a self-helpsiervice approach that drastically reduces the cost
of financing training programmes for teachers withlical government areas. Thus, the expertise of
good/experienced teachers is utilized to up-dateroteachers in neighbouring schools in the same
area (UNESCO, 1997).

v Peer-Tutoring: A colleague approaches the other to obtain or peflessional assistance or
guide on any aspect of his/her discipline whereshee/is defective. In this way, the area of
professional competence of each colleague berteétother eventually leading to each member of
staff growing academically and professionally.

v Subject Lead-Teacher Approach:A Senior Teacher of the same subject leads the othe
teachers, overseeing all curricular programmescéasal with that subject.
4 Cluster Lead-Teachers Approach: Teachers in selected schools in a Local Government

Area (five or less schools) come together to shaperiences in certain subjects. A very good teache
in a particular subject leads the others. Thistelusnhances mutual assistance among themselves,
hence self improvement without necessarily goingrtp training institution.

In addition to these strategies, the differentjectiteacher and discipline associations’
conferences, workshops, and seminars should besexrged on local government, state and national
bases. Usually, at these gatherings experts aigedn¥o give talks after which the topics are
elaborately discussed by all members.

Another feature of lifelong learning is horizonialegration, which means linking education
and life. Horizontal Integration refers to the needoster education in non-formal as well as fdrma
settings. The advocates of lifelong education lelithat it is intolerable to have a situation where
education secured in formal settings result indredtatus than those that are gained in non-foretal,
alone informal settings where one secures few at@le and no status. Teachers and student teachers
should be made aware that much education takes plaihe society outside the formal subsystem.
This awareness will enable teachers integraten&rup the school education with that of the out-of
school. This integration involves bringing the sdgiinto the school and also bringing the schot in
the society. For instance, relevant resourcesédrstitiety should be brought into the school togdorin
more reality and boost classroom teaching. Workshags galleries, agricultural establishments and
industrial set-ups in the society should be useidttract with the formal school teaching. Students
practical teaching exercises should not be resttitt the formal classrooms, but should be extended
to the out-of-school settings. Thus, the teachdlslimk school education with life in the broader
society.

Another dimension of lifelong learning is pre-regjies for learning. These may be defined as
opportunities, motivation and educability — a degoé efforts being essential to both motivation and
educability. It means having the disposition totewring to learn or learning-how-to learn so as to
enable one to be an autonomous learner. Aghen@2)I@commends the NTI model of distance
education with the students reporting to their heas every weekend.

Emphasis should be placed on the use of the jitaad news media (print and electronic) to
acquire knowledge. Continuous assessment and ssgsment should be stressed so as to enable
students monitor their achievements while undemt@kindependent educational pursuits. Thus,
lifelong learning becomes a tool for lifelong ediiaa.
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Integrations as Dimension of Lifelong Education

Lifelong education implies two types of integratidt implies horizontal integration, that is a
bringing together of all the types of educationniggprovided within the society, in school and ofut o
it so that they can support each other; and it iafgrdies vertical integration, that is the artidida of
various types of education made available to imlligls throughout their lifetime. There is a need to
integrate these arms so that all educational effaré made complementary: and also integration' of
all means to maximize resources and to avoid casitloverlapping of efforts.

The task of achieving satisfactory horizontal amdtical integration is difficult but not
impossible. In this respect the isolation of schvoin what goes on around it, from what has
happened before and what will take place afterwergsrticularly regrettable. Indeed the length of
time that a child spends in formal school can dat bff from his community. In the light of this
concept of integration, current attempts to delangas of formal, non-formal and informal education
would seem inappropriate. Teacher Education cawmidged as a blend of opportunities from the
most formal to the least informal depending on miper of variables such as how far it is planned,
who provides it, where it is provided and the kafdeward system it offers.

The task of achieving integration involves botlorpoting a dialogue between all those
agencies involved in setting goals and providingicadional opportunities, and devising policy
machinery to transform the results of such dialego® action.

But the possibility of achieving integration reststhe willingness of human' beings to accept
it. There must be mutual understanding. It is dguaiportant that the users of educational services
should themselves be consulted especially. Intiegraif different forms of education cannot be
achieved without bringing changes in the naturesindcture of the institutions, which provide it.

Conclusion

Lifelong education is a form of education whiclvers the whole of the individual life in one
or other way. As it is declared in the Nationali®obn Education that lifelong education will besth
basis of education policy and practice in Nigetiiee most effective way to achieve this intention is
through teacher education. Consequently, amongpthipose of teacher education is to provide
teachers with the intellectual and professionalkgemund adequate for their assignment. In the
country, regular fulltime and in-service, part-tigmed sandwich programmes are offered. But there is
need to streamline, integrate and harmonize thdifiod and the part-time/sandwich programmes so
as to ensure parity in entry qualifications, couimntent and course duration. In addition,
governments, teacher education institutions anchta professional associations should join hands
in teacher education so as to offer opportunitieeachers to constantly update their knowledge and
skills through different innovative approaches.
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