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Abstract 
Repositioning secondary school education in Nigeria demands that students should acquire 
life-coping skills needed for national interaction and development. The purpose of this study 
was to identify the strategies for developing students life-coping skills in English -Language 
classes. Four research questions guided the study. The descriptive survey design was adopted. 
679 respondents were selected through stratified random and census sampling. The data 
collection instrument was a 34-item questionnaire that was structured on a modified 
4-point scale. This instrument was developed by the researcher, and was subjected to 
validation, and reliability test. Data was analyzed using mean, standard deviation scores, and 
t-test at the 0,05 significance level. The findings of the study identified several activities, 
material, methods and life-coping skills that should be incorporated in English Language 
classes to facilitate students' acquisition of life-coping skills. Therefore, teachers should adopt 
the strategies while teaching English Language so that students' life coping skills should be 
enhanced. 

Introduction 
The need to reposition secondary school education in Nigeria has occupied major discussions on 

education in recent times. This need centres among other things on making school curriculum more relevant to 
challenging issues in Nigeria, such as the inculcation of life-coping skills among learners. Consequently,.curriculum 
developers have been brainstorming on strategies for ensuring that the school curriculum is relevant and capable of 
providing learners with life-coping skills. Njoku (2002) described life- coping skills as those skills for acquiring 
knowledge, interacting with others, processing information, thinking critically, and skilled intelligence that enhance 
sustainable human development. For the purpose of this study, life coping skills are those Communication, 
interaction, team building, influencing, and information processing skills that help enhance people's participation 
in decisions and productive activities that affect their lives. 
The Revised National Policy recognized the need for life-coping skills among learners on Education (FRN, 2004) 
when it stressed that the goal of the Nigerian education is to prepare learners for effective and productive life in the 
society. To ensure that education effectively performs this role, the policy document presents English Language as 
one of the core subjects through which secondary school students should acquire life-coping skills. Being the 
medium through which every other subject in secondary school curriculum is taugbt, all aspects of the school 
curricula expose students to English language making it an important vehicle for the acquisition of life-coping skills. 
To ensure that students acquire the requisite life-coping skills, teachers are expected to adopt relevant instructional 
strategies in the classrooms. Akubue (2001) defined instructional strategies as the technique, methods, approaches 
and instructional evaluation processes used in teaching and learning. The instructional strategies that teachers use 
should be 

capable of making the classrooms places where activity, inquiry and interactions would bring about desired 
life-coping skills in both high and low ability learners. 

However, two major problems have persistently occupied a central place in curriculum debates 
concerning students' learning outcomes in secondary schools English Language. The first of these problems is 
the students' display of apparent lack of life-coping skills in their daily inter-personal and intra-personal 
interaction. The second problem is the students1 inability to , apply interaction, team building, influencing, and 
social-enquiry potentialities, which are essential life-coping skills for survival in today's world. 

One of the leading causes of students' lack of display of life-coping skills is the instructional strategy used by 
teachers. Olibie (2002) criticized the conventional methods used by teachers in classrooms focusing on textbooks and 
teacher- talk- and -chalk, which are incapable of ushering in a classroom where, communication, activity, inquiry 
and~ interactions would bring about desired learning outcomes in both high and low ability learners. If the 
conventional strategy used by teachers has been found to be defective, what innovative instructional strategies can 
teachers adopt to improve students' acquisition of life-coping skills? The purpose of this study, therefore, was to 
find out the instructional strategies, which English Language teachers can use to inculcate life-coping skills in 



learners. 

Research Questions 
Four research questions were formulated to guide the study as follows: 

1. What life coping skills should teachers mostly emphasize during instruction in English 
Language? 

2. What instructional activities should be adopted in developing students life-coping skills 
in English Language classrooms? 

3. What instructional materials should be used English Language classrooms to help  
students' acquire life-coping skills? 

4. What instructional methods should English Language teachers employ in helping 
students' acquire life-coping skills? 

Research Design 
This study was a descriptive survey. It was a descriptive survey because it focused on investigating 

through the use of a. questionnaire, the instructional strategies to be adopted by secondary school teachers in 
developing in students' life-coping skills. Area and Population of the study 

This study was carried out in Anambra State. The population consisted of all the 
934 male and female secondary school teachers of English Language, 19 curriculum lecturers in 
tertiary institutions in Anambra State, 15 curriculum planners from the Curriculum Development 
Center, Anambra State Ministry of Education, 16 lecturers in English Language education in four 
tertiary institutions in Anambra State. The total population was 984 members. English 
Language lecturers and teachers were included in the study because they are the ones that will use these strategies 
in teaching. Curriculum experts were included in the population because they have been professionally trained to 
develop curriculum materials. Their professional knowledge will help in evolving effective strategies facilitating the 
development of life coping skills among students. Sample and Sampling Technique 

629 respondents were chosen through stratified random sampling. To select the population of teachers the 
schools were stratified on the basis of their education zones. Four education zones representing 75 percent of 
the zones were selected. The four zones selected were Aguata, Awka, Onitsha and Ogidi Zones. In each of the four 
zones, 75 percent of the schools, resulting in 136 schools were selected. From each of the selected schools, 75 
percent of the teachers totaling 629 teachers were chosen for the study. In addition to this sample, a census 
involving all the available curriculum planners, curriculum lecturers and English Language lecturers totaling 50 
respondents were chosen to participate in the study. Therefore the total sample for this study was 679 
respondents. 

Instrument for Data Collection 
The researcher constructed a questionnaire used for the study. The instrument was titled " English 

Language Instructional Strategies for Developing Students Life-coping Skills (ELISDSLS)". The instrument was 
made of two sections. Section A asked questions about the respondents' background. Section B comprised 34 items 
structured on a 4-point scale of highly important, important, not important and highly unimportant. These items were 
based in four clusters each seeking information on the life-coping skills to be stressed in the instructional content 
(7 items)., activities (8 items), materials (10 items) and methods (8 items) to be used in developing' students 
life-coping skills. 

- 
Validation of Instrument 

The research purpose, scope, and research questions were submitted to two senior, lecturers in 
English Language and two senior lecturers in Curriculum studies, in Nwafor Orizu College of Education, Nsugbe. 
After scrutinizing the instrument, they offered useful suggestions that led to some modifications. 

Reliability of the Instrument 
The Cronbach Alpha formula was used to ascertain the homogeneity of the questionnaire items. 

The researcher administered the questionnaire on a sample of 20 teachers from a secondary school in Enugu North 
Local Government Education Authority, and 3 curriculum lecturers who were also English Language experts in 
Enugu State University of Science and Technology, Enugu. The responses to the items were scored on the 4-point 



rating scale. When the Cronbach Alpha formula was applied to the scores, the co-efficient alpha obtained was 
0.76. This was considered satisfactory for the study. 

Method of Data Collection 
Copies of the questionnaire for teachers were distributed during validation exercises of secondary school 

teachers held in the zonal offices of the Anambra State Education Commission. Data from the English Language 
and curriculum experts were collected in their various offices by the researcher. Out of the 679 copies of the 
questionnaires distributed, 668 were retrieved and used for the study. 

Method of Data Analysis 
Means and standard deviation scores were used in answering the research questions. Based on 

a 4-point scale used, the items in the questionnaire were scaled thus: 
Highly important ........    4.00 points,     important     ...    3.00 points, 
Not important ............       2.00    and highly unimportant...     1.00 

The midpoint for the scale is 2.50. Therefore, only items scoring mean scores of 2.50 and above were accepted 
as instructional strategies to be used in developing life-coping skills. 

Data Analysis and Presentation of Results 
The data collected from the respondents are analyzed and presented in tabular forms. This is 
followed by a description of the decisions arising from the analysis. 

Research Question 1 
What Life Coping Skills Should Teachers Mostly Emphasize During Instruction in English Language? 

Table 1 
Means and Standard Deviations Scores of the Life-Coping Skills to be Mostly Emphasized in English 
Language Classes 

Life-coping skills to be emphasized X SD Remarks 

Reading, writing, communication and information 
skills. 

3.82 1.98 IM 

Social enquiry skills such as asking questions on 
social events, making judgments about issues. 

3.00 1.73 IM 

Intra-personal skills such as knowing ones identity, 
being honest with oneself, being responsible for ones 
self. 

3.01 1.73 IM 

Critical thinking skills in explaining and analyzing 3.00 1.73 IM 

issues    

Interacting skills in communicating and co-operating 
with others 

3.36 1.79 IM 

Influencing skills in coercing others to agree with a 
viewpoint, defending ones position etc. 3.81 

2.34 

3.81 

0.17 

IM 

IM 
Vocational Skills    

Table 1 indicates that only item 7 scored below the acceptable mean of 2.50. The other items scored above 
the acceptable mean. The conclusion is that with the exception of vocational skills, all the other life-coping skills 



should be emphasized in English Language Instruction. 
 
Research Question 2 
What instructional activities should teachers use in developing life-coping skills in students? Table 2 

Mean and Standard Deviation Scores on the Instructional Activities to be Used in Developing 
Students Life-Coping Skills 

 Activity X SD Decision 
8 Role playing /dramatization . 3.35 1.83 LM 
9 Use of Resource persons 2.95 1.72 IM  10 Excursions/ Field trips 3.65 1.91 IM 

11 Project works 2.92 1.18 LM 
12 Debates 3.60 1.90 M 
13 Students conferences 3.43 1.28 IM 
14 Class assignments 2.51 1.30 IM 
15 Independent studies 2.51 1.30 nvi 16 Questions and answers 2.92 1,18 LM 

In table 2 all the items scored above the acceptable mean of 2.50. Thus the respondents rated them as 
important instructional activities for developing life-coping skills in students. 

Research Question 3 
What instructional materials should teachers use to facilitate students' acquisition of life-coping 
skills? 
Table 3 
Mean And Standard Deviation Scores Of The Instructional Materials to be Used by Teachers to 
Facilitate Students' Acquisition of Life-Coping Skills 

- — - — — — - — - — -   ---  — — —  --  — — —                - -          --         --                                               

 ---------------------------  X SD Comments 
helping learners acquire life-coping skills?    
17. Textbooks 3.82 1.98 IM 
18. Chalkboards 3.00 1.73 IM 
19. Maps/ atlas 2.61 0.73 IM 
20. Drawings/sketches/diagrams 2.70 0.63 LM 
21. Globes 2.72 0.71 IM 
22. Charts /models 3.36 1.79 IM 
23 . Pictures/photographs/posters 3.00 1.40 IM 
24. Slides, projectors, magnetic boards 2.80 0.60 IM 
25. Electronic media such as radio, television, computers 3.11 0.36 IM 

etc    
26. Newspapers, Magazines. 3.01 0.42 IM 

 

Table 3 shows that all the items scored above the acceptable mean of 3.50. The conclusion is that the listed items are 
the instructional materials, which the respondents agreed are important to be used in English language classes to 
enhance students' acquisition of life-coping skills. 

 

 

 

 



Research Question 4 
What instructional methods should be used to facilitate instruction in English Language for life-coping skills? 

Table 8 
Mean And Standard Deviation Scores Of The Instructional Methods To Be Used In English Language For 
Equipping Learners With Life-Coping Skills 
Methods    
 _x SD Remarks 

27. Experimental curriculum projects such as reading   IM 
and discussing newspapers 3.37 0.69  

28. Team teaching involving two or more teachers   IM 
 3.63 0.88  
Eclectic method by drawing from various methods   IM 
 3.45 0.79  
Flexible teaching such as varying the 'techniques of   IM 

instruction 3.39 0.72  
Inquiry methods 2.80 0.72 IM 

Panel discussions such as debates 2,58 0.66 IM 

Classroom discussions 3.50 0.73 IM 

34. Co-operative learning such as giving         
team

  IM 
assignments 3.37 0.69  

Table 4 shows that apart from item 12 with a mean score of 2.40, all the other items scored above the acceptable mean 
of 2.50. The conclusion is that apart from the lecture method, all the other methods listed in the table are strategies for 
developing life-coping skills in learners. 

Discussions 
The answers to the first research question revealed that the respondents mainly favoured the use of 

excursions/field trips, debates, and students' conferences in that order, as the instructional activities which 
teachers should use to help develop life-coping skills among students., the respondents also agreed that the use 
of resource persons, project works, and independent studies are important in developing students' life-coping 
skills during English Language instruction. This finding is in line with Onugha (2001) who found out that the use 
of a variety of learning activities would help students develop life-coping skills. Kenworthy (1996) noted 
Role-playing and dramatization are important because -they will help students build their interaction skills, 
influencing, and team building skills. Trips, excursions and visits to places of interest should enable students 
see things for themselves and build some creativity and social enquiry skills. 

In research question 2, the respondents preferred the use of text books, chalkboards, charts/models, pictures 
and posters, electronic media and newspapers and magazines as the material to be used in developing students 
life-coping skills. The use of globes, slides, projectors and drawings were not considered important. This finding 
agrees with Izuagha (2001) who found that many instructional materials are needed for the teaching of English 
Language. Unfortunately, most the material identified as important are in short supply in secondary school as 
reported by Akubue (2001). The shortage of these materials calls for resourcefulness from teachers. 

Findings from research question 3 show that both teachers and English Language experts considers the use of 
experimental curriculum projects, team teaching, individualized instruction, flexible teaching, lecture methods, 
inquiry methods and co-operative learning as important instructional methods through which life-coping skills 
could be developed. The respondents also favor the use of inquiry methods and panel discussions. Izuagha 
(2003) proposed that teachers could use methods such as panel and group discussions for instance to develop 
social skills of co-operation and interaction and influencing, others. Other methods identified have the potential of 
revolutionalising English Language instructions thereby helping students acquire life-coping skills. What is 
required from teachers is efficient organization and presentation of the skills that are taught. It is therefore a task for 
the teacher to competently organize the classroom strategy to ensure a not too haphazard skill learning and 



acquisition. 
As indicated by findings for research question four, the respondents in this study agreed that social enquiry skills, 
communication skills, intra-personal skills, critical thinking skills, interaction, and influencing skills should be 
stressed in English Language classes. Vocational Skills should not be stressed. Therefore English Language 
teachers should endeavor to incorporate these skills. This finding confirms, the statement by Anya (2001) that 
communication, reading, writing, team building, intra-personal, creativity, influencing and social enquiry skills, 
which enable individuals to perform the roles, required of them as citizens should be emphasized in English 
Language classes. 

Implications of the Findings 
In this study, English Language teachers and experts considers a lot of activities, materials, methods and 

life-coping skills as important in developing students life-coping skills. This implies that there are some activities, 
materials and methods, which could be used by English Language teachers to facilitate students' acquisition of 
life-coping skills. Another implication is that teachers need to be trained to use the activities and methods 
effectively in the classroom. Also teachers need to be resourceful in the improvisation of instructional materials. 
This implies asking students to bring some of the materials, which do not necessarily need to be bought (for 
instance newspapers). A further implication is that that teachers could use discussions, inquiry methods and 
students, conferences to help students acquire life-coping skills. The use of media resources and community 
resources are all implied as strategies to be used in English Language classrooms to develop life-coping skills. 

Recommendations 
In view of these findings, it is recommended that: 
1. English Language teachers endeavour to accommodate life-coping skills during English 

Language Instruction. 
2. English Language teachers should use a variety of activities and methods in classes. 
3. Teacher training and retraining should intensify efforts to enable teachers acquire the skills to 

use appropriate methods and techniques to foster and assess pupils learning. 
4. Schools,  PTA,   and  other  corporate bodies  should  fund  and encourage primary  school 

excursions and field trips. 
5. Textbook authors and publishers should ensure that the English Language textbooks are revised 

to make them relevant for life-coping skills in content and illustrations. 
6. Corporate  bodies,  Non-Governmental   Organizations   and  philanthropists   should  help  in 

donating a variety of instructional materials to schools in order to facilitate curriculum 
implementation. 

7. Government should increase schools funding to provide an enabling human and material 
environment for students to acquire life-coping skills. 

Conclusions 
The findings of the study identified several activities, material, methods and life-coping skills that should be 
incorporated in English Language classes to facilitate students' acquisition of life-coping skills. These strategies 
were considered as important by both rated as English language teachers and experts. Therefore, teachers 
should adopt the strategies while teaching English so that students1 acquisition of life coping skills should be 
enhanced. 
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