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Abstract 
Christian religion as a subject of study in all the levels of the Nigerian 
educational system is given due recognition by the Federal Government 
(FRN, NPE 1998). Apart from the academic knowledge the learners derive 
from it, the subject is meant to instill discipline in the learners so that they 
could grow up morally and become good citizens. This paper attempted to 
show the attitude of the members of (he society to the study of Christian 
religion. 

Introduction 
Christian religion according to Boyd and King (1981), has been one of the academic 

disciplines long before the Reformation period of the Church in the 16 th century A.D. Lekwat (1995) 
observes that during this time Christian religious studies (CRS) as a theological subject led to the 
emergence of Universities in Europe. Christian Theology which C.R.K. is its offshoot was given 
prominence during the early history of education in Europe. Furthermore, Boyd and King (1981) 
opine that at that lime the Bible was the foundation of all other learning, the liberal arts were simply aids 
to full knowledge of the scripture. According to Lekwat (1995, p. 15) Christian Theology was by then 
called "the Queen of the sciences" and that in Europe, when Universities were started for training 
Theologians and pastors, only the best brains were admitted into the institutions.  
Christian Religion became an academic subject in Nigeria around 1843 when the Christian 
Missionaries introduced Western education into the country (Fafunwa, 1991), Madu (1993. p. 31) 
writing on the importance of Christian Religious Studies as an academic subject observes that: Christian 
Religious Studies focuses on developing the knowledge, skill of the mind, the life and character of the pupils 
(learners) whether in matters sacred or secular in an environment and manner that is truly Christ- centred and in 
harmony with Christ's will.   It is meant to help a person to achieve the goals of life set by Christ.   It leads to 
the holistic development of the individual in relation to his God, fellow man and his environment. 

The Bible was primarily used to nurture, control and direct the lives of the learners so that they 
become useful and responsible citizens. It must be pointed out that the aim of Christian Missionaries 
initially was to train their converts with the Bible as the main textbook and the three (3) R's Reading, 
wRiting and aRithmetic which according to Fajana (1978, p. 34) were principally aimed to promote the 
knowledge of the Bible. 

The Missionary Legacy 
The fact that the Christian Missionaries were the progenitors of Christian Religion as a 

subject is unbeatable. And in Europe only the best brains were said to have been admitted into the 
Universities to read Theology (Lekwat 1995). But in our country, those who read CRS according to 
Kayit (1983) and Nwankwo (1983) were considered to be of inferior brains. This attitude according to 
Turaki (1993, p. 148) stemmed from the missionaries themselves: 

 

The Mission had (he Policy of admitting the brighter students, first into Secondary 
programmes and the next ones into the teacher training programmes and 
lastly, the not so bright students were sent to the Theological Institutions. This 
Policy unfortunately stigmatized adversely (he academic and Social Status of (he 
Theological Institutions as they were rated lower ant! inferior academically to the 
Teacher Training Colleges and the Secondary Schools. 

This Missionary legacy has continued to influence the social status of CRS, CRS Students and 
teachers. The situation in the Missionary era called for those who could read the Bible and write in a simple 
language and thus propagate the Gospel. The missions educational policy was to produce Bible teachers, 
evangelists, preachers and catechists. Turaki (1993, p. 134) opines that "in principle, education did not go 



beyond literacy, religious instruction, Sunday School and elementary theological training'1. 
However, since this was the practice of the missions to only teach the rudiments of the Bible and 

theology, the interested public has no option about the status of Christian Religious Instruction than to 
accept what the missionaries taught, did and said about theological education. This attitude has greatly 
influenced the public mode, perception and social status of Christian Religion as a subject. 

The Educational Authorities And Practitioners 
Christian Religion according to the brochure issued by the Joint Admissions and 

Matriculation Board (JAMB, 2000) is offered as a course of study in almost all the Federal Universities 
except the Universities of Abuja, Maiduguri, Bayero (Kano), Utliman Dan Fodio (Sokoto), Universities 
of Technology and of Agriculture. Furthermore, the brochure issued by the Joint Admissions and 
Matriculation Board (JAMB, 2000) for Polytechnics and Colleges of Education shows that the Christian 
Religion is offered in almost all the Federal and State Colleges of Education with the exception of the 
Federal Colleges of Education - Technical and the State Colleges of the Education of the following states;- 
Kano, Kebbi, Jigawa, Katsina, Sokoto and Zamfara. From this, one could infer that a lot of Tertiary 
Institutions in this country are offering courses in Christian religion. 

However, Nwosu (1985) was of the opinion that Religious Studies is often treated with levity by 
educational authorities and practitioners who have the impression that the teaching and learning of CHS are 
very simple things that require neither physical nor intellectual excavation on the part of (hose concerned 
with this subject, in view of this, the public does assert that CRS curriculum is too simple. 

Nevertheless, Lekwat (1995, p. 18 -19) explains that a Christian Professor in one of the Nigerian 
Universities "who read a book on Christian Theology said that CRS was more difficult than he thought, that 
only intelligent people could follow the thinking of the book". It therefore seems that CRS is not meant for 
dullards or those who could not withstand or do well in other subjects. Despite all these some people have 
continued to perceive CRS as a simple course and as such have a low-opinion of it since they believe that it 
involves just reading or studying the Bible from Genesis to Revelation. This assertion is greatly misleading 
and shows a lack of the knowledge of CRS Syllabus in general. 

Experience has shown that such attitude has made some people not to accord CRS its appropriate 
position among the academic subjects. The students' perception and conception of CRS are products of the 
society which disregard the subject as unimportant or as an unintensive course of study. Several people tend 
to have wrong conceptions and impressions of CRS, such that some graduates of CRS combination at 
Nigeria Certificate in Education (N.C.E.) prefer to teach the other subjects than to teach Christian Religions 
knowledge (CRK) at the Secondary School Level. 

Furthermore, some CRS students would always like to hide their identity that they are studying 
the subject for fear of being looked down upon by friends and relations. For instance, the Kogi State 
Students Union Almanac, Federal College of Education Katsina, (1995) shows that the CRS students 
whose photographs appeared on it refused to indicate that they were studying the subject in combination 
with social studies. They show to indicate that they were of Social Science Department whereas there is no 
such department in the College. 

The reasons for this as suggested by Lekwat (1983); is the low public view of the subject to be 
secularly less important than other school subjects. Sometimes, the Christian Religious Knowledge 
(CRK) teachers are reluctant to teach the subject because their daily life fall below the Holy image often 
expected of Bible teachers. This attitude also applies to CRS students who are unwilling to disclose their 
identities for fear of being found wanting in character and actions. Brilliant students in post Primary 
Institutions who read CRS in higher institutions are assumed to have wasted their brains as well as their 
precious years. They are at times laughed at because relations and friends do not see any rationale for an 
intelligent person to read the subject. This attitude has made some students to dislike CRS. 

Recommendations 
The following recommendations are made with the hope of boosting the image of the subject and its 

practitioners. 
1) It is imperative that CRS teachers should encourage and motivate themselves and as such release 

their potentials for nation building. 



2) The scientific method of teaching CRS with the aid of Opaque, Overhead projectors, films, video 
machines and television sets be adopted as it is the practice with other subjects. 

3) CRS teachers have to play significant roles in their educational environment as well as in their 
communities in mobilizing the people for development projects. 

4) The CRS teachers /lecturers have to form a strong association through which they will blow their 
trumpets such that the members of the public and some of their non CRS colleagues will 
appreciate their discipline. 

5) Since Nigeria is in a democratic dispensation now, it is advisable that CRS practitioners should 
endeavour to seek for elected posts and thus contribute their quota to national development like 
their counterparts from other disciplines. 

Conclusion 
From the above, it is clear that the members of the society have wrong perception of CRS as a 

course of study. Those who have low opinions of the subject are in no way versed in the CRS syllabus or 
curriculum. To such people CRS curriculum consists only the Holy Bible. The low prestige attached to the 
subject by some members of the public have invariably scared away potential CRS scholars from studying 
the subject. 

CRS is not meant for those who are weak academically but for those who can withstand the critical and 
abstract thoughts of the discipline. It was also pointed out that the low societal prestige accorded the 
subject is traceable to the missionaries. This missionary syndrome is still plaguing the subject today. 
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