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Abstract 

A cursory look at students’ scripts reveals serious writing problems because 
students continually have had inadequate training in writing skills  due to 
lack of exposure to such activities that will spur students to write 
meaningfully and intelligently. This paper examined Process method: key to 
transformation of teaching and learning writing: it portrays process method 
as a road map that offers students structure about writing and through which 
students’ thoughts and activities are monitored from the start to production of 
work. The process method is a 3 staged hierarchical process encompassing 
(1) Prewriting, (2) Writing, and (3) Rewriting based on the idea of how real 
authors write. The process pedagogical approach encourages students to 
generate ideas, structure these ideas coherently and cohesively and 
constructing appropriate language structures through drafting and 
redrafting, shift between rehearsal, revision and editing. The methodology 
employed was descriptive and analytical. It was discovered that each stage of 
the process method ushered in mastery learning through which students 
acquired and internalized writing skills. It was concluded that the process 
approach is effective in eliciting writing skills among students. It was 
recommended among others that all teachers should adopt the process 
oriented approach in teaching and learning writing.  

 
Keywords: process method, prewriting, writing and rewriting. 
 
 

Writing is a major communication skill that occupies an important position in 
English language that is why the highest mark is allocated to it in examinations. It is a 
formal skill that attracts formal teaching; it is complex and individualistic therefore  
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teachers need motivate learners to write. Writing should be taught well since it is an 
essential skill that entails students to acquire as to enable them climb the educational 
ladder with ease. Writing is learnt by practicing so continuous exercises and a 
functional methodology should be employed in teaching writing. 
 

The current Product pedagogical approach adopted by teachers in teaching 
writing is ineffective in presenting the standard of writing demanded of students. The 
product method comprises three elements: (1) controlled writing (2) guided writing and 
(3) free writing. The first element which is linguistically determined by the teacher 
involves filling in gaps or presenting pictures prompts to students to assist them write 
essays. The second element is one in which the teacher presents students with 
skeletally developed groups of paragraphs to help students rearrange the paragraphs 
logically as essays. The final stage is one in which the students are given topics and are 
asked to develop both ideas and appropriate language structures. The essay writings 
students present to teachers are generally found to be colossal failure that is a defective 
one because the product method does not create room for students to acquire 
competence in generating ideas to topics, knowledge of organizational patterns and 
language use. To this end, a more functional approach (Process Oriented Approach) a 
functional desirable approach will be adopted here for transformation of teaching and 
learning writing.  
 
Process Method 

The process method stresses writing as both narration and exposition and 
stresses on the principle that writing is an active process in which the learner must be 
fully involved. It is a road map that offers students structure about writing and through 
which students’ thoughts and activities are monitored from the start to production of 
work. It is a 3 staged hierarchical process based on the idea of how real authors write. 
This process is a resource utilized to teach people how to write and improve their 
writing abilities through repetitions as well as develop problem solving abilities 
through strategies. 
 

The process method lays emphasis on excursiveness of writing as one writer 
returns to certain elements in the writing and uses them as a launching pad to keep 
writing afloat. Perl in Martins (2009) identifies the excursiveness in writing which 
implies that there is a forward moving action that exists by virtue of a backward 
moving action. Thus he identifies element of writing as rereading of bits of discourse, 
few writers write for a long time without returning briefly to what has been written on 
page, for some, rereading occurs frequently. A writer rereads after a ‘chunk’ of 
information has been written. Some key words or items associated with the topic are 
another recurring element; writers go back to such elements particularly when they are 
stock. 
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Martins, (2009) saw the writing process to include ‘goals that writers 
set and shift and reset as they write. These goals range from those as 
large as ‘try to make the reader laugh here’ or ‘explain that concept’ 
to ones as small as ‘use a semicolon instead of a period here to make 
this section less choppy’ the process method as recursive implies that 
its goals or parts are constantly flowing into and influencing one 
another without any clear break between them. The shift set of goals 
may focus one moment on deciding how to organize a paragraph and 
next moment on using knowledge gained from that decision to revise 
the wording of a sentence. Writing is repetitive, erratic, and often 
messy, writing does not proceed in nice neat steps; first an idea, then a 
plan, then an introduction, body and conclusion. In fact, these steps 
often take place simultaneously in a kind of spirally sequence, with 
various activities taking place throughout the process of writing. A 
writer may get an idea for conclusion while drafting the introduction, 
or may plan one paragraph while revising the previous one. 

 
The process approach method is one that permits discovery to emerge in that 

the writer in the art of composing searches his memory, develops concepts, structuring 
new ideas, exploring ways to handle his purpose, audience and language. As one 
becomes more practiced as a writer, more and more of the goal-juggling one will 
become automatic. The process method of accomplishing writing task encompasses 
three stages: (1) Prewriting, (2) Writing, and (3) Rewriting. 
 
The Prewriting Stage  

Prewriting as the name implies means all that the writer does before he starts to 
write. Prewriting is a planning stage for writing. Planning is an important step of the 
writing process; it helps the writer to organize his writing before he even writes. 
Prewriting is a process that recognizes the essential prewriting state of composition, it 
recognizes the importance of getting ready to write in a meaningful manner, that is 
overcoming the blocks and inhibitions that defect many short cut approaches to the 
teaching of writing skills, it recognizes the purpose that writing serve, the essential 
preliminary activities of exploring the topic, of getting materials and of working up the 
subject. 
 

Teacher needs to assist the child at every stage of the process writing to 
acquire the desirable skills. The teacher’s role is to ensure that every child is given 
attention and should learn at his own pace. Files should be opened for each child such 
that in every lesson the teacher notes where the child stops and to continue the next 
class; the learner should not be allowed to move to the next stage until he or she has 
mastered the current stage. Thus, in prewriting the teacher needs to assist each child to 
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articulate a topic when given, brainstorm ideas to topics, write down points without 
minding the language In use, draft an informal outline, draft a thesis(summarize the 
ideas into central massage) and draft a formal outline. 
 

Ituen, (2005) posited that the teacher has to assist the writer to understand the 
topic, by clarifying concepts in the topic so as to have a full grasp of the subject matter, 
the writer should activate the background of his knowledge he got through experiences, 
observations, reading and interviews by brainstorming to elicit ideas that are relevant to 
the topic. The writer should approach the writing through skillful questioning about the 
topic. The next step is to set limit to the subject: the length of time given should be 
considered and the writing should fall within the time frame. Another factor worth 
considering is the purpose of writing which may be expressive, informative and 
persuasive. The writer should acknowledge his audience as this will affect his choice of 
words, manner and treatment of the topic. 
 

The teacher assists the writer to adopt free writing approach where all the ideas 
are written down on paper without minding the language so that ideas can flow. The 
writer arranges the brainstorming ideas into a pattern without minding the supporting 
ideas. He then formulates a thesis (a sentence which summarizes the central ideas to be 
developed in the topic); the writer then makes a formal outline which must conform to 
certain principles by reviewing the ideas and identifying the most important ones 
which will serve as the subheading while the less important ones are regarded as the 
supporting ideas. The ideas are further grouped and arranged into introduction, body 
and conclusion. 
 
The Writing Stage 

The writing stage is the second stage in the process method. In this stage 
writing actually takes place after classifying the purpose of writing using the formal 
outline. At this stage the writer is expected to put his ideas on paper without minding 
the language in use so that ideas can flow. He should put his messages succinctly by 
drafting the content. While drafting he may discover more about the topic; Sometimes 
these new insights will cause him to turn back-to change his organizational plan, to 
bring in more information, to approach the subject from a new angle, or to rethink his 
appeal to his audience and observing the relationship between language and meaning. 
Drafts always contain errors so, relevant points should be appropriately arranged, if the 
writer decides to write correct language at this point he may run out of words as 
observed by Ralmes in Jack (2009) which he calls’ the writer’s block’ that is they get 
stock at a point in the writing process and cannot go on, rather he should wait till the 
revision and editing stage. 
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Writing the Whole Essay: Introduction, Body and Conclusion 
Introduction 

Opening paragraphs warrant special attention because they produce the writer 
and the paper to the readers so one has to say something that sparks interest or raise 
expectations. Introductory paragraph should serve a useful purpose; it should be brief, 
interesting and suitable. Introduction can start with a little background information and 
then present the thesis of the essay. A writer may choose to introduce his essay with a 
definition, by clarifying terms or concepts and employing analogy to buttress his point 
because analogy is an extended comparison which helps readers to understand a 
concept by showing a resemblance between the known and the unknown. It is also 
good to introduce the essay with a question and show that the essay will provide 
answers to the questions. 
 

Introduction can as well start with apt quotation; this type of quotation should 
be suitable or appropriate to the given topic. The introduction can start with an 
anecdote that is a type of little story that seems true and related to the topic. Eyiyere 
(2007) posited that the introduction can start with a telling opening which is the type 
that tells the reader the angle one is going to view the subject. Introduction can start 
with a provoking opening, this merely describe the type of introduction which 
challenges the reader to pay an unusual attention to the essay by presenting him with an 
unexpected point of view, the unexpected piece of information makes the reader 
curious, thus compelling him to read the essay with added interest and eagerness. An 
introduction can start with the direct opening this introduction makes one start straight 
on the topic. 
 
The Body of the Essay 

The body of the essay should always be in paragraphs. A paragraph contains a 
main idea and supporting ideas, the main idea should be clearly stated at the beginning 
of the paragraph or at the last sentence of the paragraph.  The main idea suggests that a 
claim is made while the supporting idea is to prove such claim; the writer is to buttress 
his claim by making one or more points clearly and illustrate or support those points 
with ample evidence-good reasons, examples, or other details; effective uses of such 
evidence help readers understand a point. The writer should make abstract words 
concrete and offer proof that what one is saying is sensible and worthy of attention and 
assent. Always present the materials in a logical sequence, choose words carefully, 
vary the sentences, and be eligible and original.  In order to achieve unity and 
coherence, linking phrases and one-word linkers must effectively link the sentences 
and paragraphs. 
 

Paragraphs and sentences can be connected by using transitional devices which 
signal the exact relationship between sentences and as signpost from one idea to 
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another. These devices assist readers to follow the progression of a paragraph. 
Transitional devices can be grouped based on the function they perform in sentences 
and paragraphs. Jack (2009) asserted that sentences or paragraphs that signal sequence- 
the following words are ideal: again, also, and, and then, besides, finally, first-lastly, 
furthermore, moreover, next, still, too. Sentences or paragraphs that signal time the 
following words are necessary: after a bit, after a few days, after a while, afterwards, as 
long as, as soon as, at last, at length, at that time, before, earlier, immediately, in the 
meantime, in the past, lately, later, meanwhile, now, presently, shortly, simultaneously, 
since, so far, then, thereafter, until, when. When a sentence or paragraph that signals 
comparison-the following words apply: again, also, in the same way, likewise, once 
more, similarly. Sentences or paragraphs that indicate contrast-, the following words 
are appropriate: although, but, despite, even though, however, in contrast, in spite of, 
instead, nevertheless, nonetheless, notwithstanding, on the contrary, on the one hand, 
regardless, still, though, yet, etc.  
 

Furthermore, when a sentence or paragraph introduces an example- the 
following words are effective: after all, even, example, for instance, indeed, in fact, of 
course, specifically, such as, the following, to illustrate. If a sentence or paragraph 
points to cause and effect-the following words are applicable: accordingly, as a result, 
because, consequently, for this purpose, hence, so, then, therefore, thereupon, thus, to 
this end. Sentences that signal place require the following words: above, adjacent to, 
below, closer to, elsewhere, far, farther on, here, near, opposite to, there, to the left, to 
the right. If a sentence or paragraph indicates concession then the following apply: 
although, it is true that, granted that, I admit that, it may appear that, naturally, of 
course.  
 

Moreover, where a sentence or paragraph signals summary, repetition, or 
conclusion- the following words can serve: all in all, as a result, as has been noted, as I 
have said, as we have seen, in any event, in conclusion, in order words, in short, on the 
whole, therefore, to conclude, to summarize, to sum up. Any sentence or paragraph that 
suggests additional facts or ideas the following apply:  moreover, furthermore, again, 
also, in addition. To signal consequences calls for linking phrases or words such as: 
therefore, hence, thus, according to, consequently, in consequence, as a result, for this 
reason among others etc. 
 

While drafting, Martins, (2009) believed that Paragraphs can be developed 
fully by providing details, evidence and examples which must hold the reader’s 
interest. The writer can improve his write-up by employing these basic writing 
techniques: illustrations, defining, dividing and classifying, comparing and contrasting, 
exploring causes and effects, and considering problems and solutions, or questions and 
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answers, from general to specific or from specific to general, from part to whole or 
whole to part. 
 

Illustrating a point is a sure way of developing a paragraph: Points can be 
illustrated with concrete examples or ample reasons for believing the main idea of the 
paragraph to be true; start with a general statement and then develop it by furnishing 
examples that support or elaborate on the statement, break the topic into smaller 
components; for instance, a paragraph can open with a generalization then reasons are 
offered to support the generalization.  
 

A paragraph can be developed by defining a word or concept: by defining what 
something is and is not and perhaps identifying characteristics that distinguish it from 
others or that are similar or in the same category. By so doing it helps in setting limits 
or establishing the meaning of a crucial term. 
 

Paragraphs can be developed by dividing: that is breaking single item into 
units or several segments and examine each in turn as well as classifying by grouping 
many separate items according to their similarities and discussing each of its 
component separately; for instance, if one is asked to write about women in the society, 
one can group them into women education, women occupation, women social life and 
then elaborate on each of them. 
 

Paragraphs can also be developed by comparing and contrasting: Comparing 
focuses on similarities between two things while contrast highlights their 
dissimilarities, the two concepts are always used together. While comparing and 
contrasting the writer can organize the responses in one or two ways- by presenting all 
the information in one section before presenting the other or he can alternate between 
the two things or persons or ideas by looking at particular characteristics of each.  
 

Cause and effect is another way of developing a paragraph, cause and effect 
either examines why something happened or happened by looking at its cause or 
looking at a set of conditions and explaining what effect result or are likely to result 
from them. One can start by looking at the effects of a phenomenon then trace its 
cause, or look at the causes of a phenomenon and its results and effects. One can start 
to examine various causes from the most distance to the most immediate or from the 
remote or least to the most, one can start to list a number of events and show how they 
caused a certain effect. 
 

Essays that demand problems and solutions pattern should be developed by 
moving from problems to solutions which is a natural and straightforward way of 
organizing certain kinds of information. Problems and solution patterns are effectively 
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for writing in which one argues for a change or proposes an idea to settle a problem. A 
problem can be identified and two or more solutions are offered to that problem. The 
problem can be defined which then forms a basis for potential solutions. Problem and 
solution essays are always introduced by giving background to problems (state it in 
chronological order), give overview of problems (by using division), state purposes-
that is, try to offer solutions. In the body of the essay, present proofs of problems in 
details- use illustrations- present two possible solutions (by using comparison). The 
writer should employ contrast by contrasting two things using the same characteristics 
or features or attributes thereby creating structural coherence which is achieved if 
sentences are knitted together and flows easily into one another. In the Conclusion-
recommend that first solution be scraped, give reasons (by stating their relative 
disadvantages), recommend that second solution be adopted and summarize the 
advantages. 
 

In developing paragraphs one can consider questions-answers pattern: the first 
sentence posses a question and the rest of the paragraph provides answers, thus 
beginning with a question attracts reader’s attention. 
 

The draft should serve as an open sesame to see the topic as an integral whole 
so that one can react to them by making corrections. The paragraph should have its 
own topic sentence fully developed with apt illustrations, copious examples, 
comparism and arguments. The writer should be mindful of paragraph internal 
consistency which is the unity that binds all the elements in order to achieve the 
purpose, the ideas must be fully developed so that the audience can gain vivacious 
knowledge of the subject matter.  This is achieved if all the elements in the paragraph 
contribute toward the realization of the purpose pursued in the paragraph. The writer 
should ensure completeness of the ideas; this is achieved if the writer has presented 
enough development of the ideas that will lead to a full understanding of the issues.  
 
Conclusion 

The concluding paragraph provides the last opportunity for the writer to 
impress the message of the essay on readers’ mind and to create effects one desire. So 
effort must be made to use the appropriate conclusion that is appealing to the audience 
and the topic in question. The writer can conclude by reviewing the points made in the 
body of the essay, followed by a statement of the thesis, by using the summarizing 
conclusion. The writer can also use the reflective conclusion where he round off his 
essay with a reflective from the body of the essay, the writer can use the looking ahead 
conclusion by projecting ahead into the future of the subject under discussion.  
 

Moreover, the writer can employ the straight forward conclusion by 
announcing in plain language that he has come to a glorious end of the writing. The 
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writer can as well conclude with a question where he asks a question to ascertain 
certain issues raised in the essay; the writer can also use   a quotation where he quotes 
to end the essay. He can as well conclude with a strong call for action where he draws 
readers’ attention to matters arising in the essay. He can also conclude with a vivid 
image where he paints readers mind by creating a mental picture with words that 
appeal to their senses of touch, smell, feel, taste and hear and then conclude with a 
warning where he calls on his audience to be careful of the consequences of certain 
issues raised in the essay if not attended to. 
 
The Rewriting Stage 

Rewriting is rethinking, experimentation, adventure, boldly going where no 
first draft has gone before. Rewriting is positive, not negative, rather one is enriching 
and expanding not correcting, instead of deleting one adds. This is the revision, editing 
and proofreading stages; Revising means looking at your work again with a critical eye 
to see if the original goals are accomplished. Maduekwe (2007) posited that It involves 
not only correcting misspellings, inserting missing commas but also examining the 
draft to reassess the main ideas, the organizations, the structure of the paragraphs, the 
variety of sentences, the choice of words, the attitude shown toward the topic and 
audience and the thoroughness with which the topic was developed. It also implies 
writing new sentences, moving paragraphs around, eliminating whole section. In fact, 
revision is like drafting.  
 

In the editing stage, the task to edit starts as soon as one is through with 
revising. Editing implies that the work is ready for the public and it has met some 
writing standards of ‘correctness’ of sentence structures, spelling mechanics, 
punctuation. Editing can lead to re-constructing ideas, a paragraph, a transistor or an 
organizational pattern. When editing, sharpen the language by inspecting the word 
class to see if they can be improved, make the subject concrete by describing things so 
that they can be perceived through the senses of colour, texture, sizes, sounds, smell, 
actions. Make the writing come a life by specifying in naming particular people, things 
or places. 
 

While editing, the writer should assess to note if the word or register is 
appropriate to the context. Then, fine tune and check the technical corrections of 
writing and such surface features as grammar, spellings, punctuations and the correct 
use of capital letters, numbers, italics and abbreviations. The appropriateness of the 
introduction with regards to the subject treated, audience and purpose, the extent to 
which the topic is developed, the relevance of the supporting ideas with the main ideas. 
Are there coherence and cohesion among the sentences and paragraphs, are the central 
points, reflected in the conclusion.  
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The writer can also draft and redraft his work, some paragraphs need to be 
replaced or restructured, some sentences need to be  fine tuned or improved to suit the 
audience, purpose and the subject matter. The writer is to examine his work by adding 
that is inserting needed words, phrases or sentences, deleting irrelevant materials, 
replacing or substituting words and moving materials about. 
 

When all editing is complete and final manuscript is produced then one can 
proofread to correct any typographical errors. The writing is subjected to critical 
critique, the writer is to revise his work through proofreading; when proofreading 
check spelling, grammar and usage, eliminate inconsistencies, get the punctuations 
right, double check spelling, eliminate typographical errors. During proofreading the 
writer is to read through his work and edit. 
 

Finally, the writing should be published which can take the form of exhibiting 
of the finished work with others, displaying finished piece  on the notice board or 
better still send it to publishers for final editing and publishing.                                                       
 
Findings 

1. It was discovered that teaching and learning work simultaneously as the 
teacher and learner are Participating partners in the course of teaching and 
learning of writing. 

2. It was discovered that the process method is ideal in eliciting writing skills of 
generating ideas to topics, organizational patterns and syntactic competences 
from students. 

3. The student is drilled in each of the stages it   provides mastery learning 
because at every stage the child is expected to master before proceeding to the 
next stage. 

4. Writing is done individually thus creating uniqueness and individuality. 
5. The student is exposed to editing of his own work thereby eliminating errors 

from his work. 
 
Conclusions 

The process method is a road map that encourages synergies between teachers 
and students in course of teaching and learning writing. 
 

The process method of writing is one that exposes students to acquire 
appropriate writing skills of generating ideas to topics, knowledge of organizational 
patterns and knowledge of syntactic competences. 
 

The process method ushers in mastery learning through the 3stages of 
prewriting, writing and rewriting. 
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Recommendation  
 It was recommended that the process method should be adopted by all 

teachers in teaching and learning writing; by this, all teachers should avail themselves 
with the process methodology of transforming teaching and learning writing.  
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