
 

1

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Educating all children presents 
significant challenges due to large number 
of children who live in remote, rural areas 
of developing countries. High rate of 
poverty in rural areas limit educational 
opportunities because of demand for 
children’s labours, low level of parental  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

education and lack of access to good 
quality schooling. But education is every 
child’s right. It equips them with the 
knowledge and skills they need to realize 
their potential and to protect themselves 
from harm. And the better quality of life 
education brings translated into huge 
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benefits for society. That’s why education 
is essential to the development of every 
country. 

 
According to the UNICEF report 

(2008) too many of the world’s children 
are out of school or receive spotty, sub-par 
education. Each one of these children has 
dreams that may never be fulfilled, 
potentials that may never be realized. By 
ensuring that every child has access to 
quality learning, they lay the foundation 
for growth, transformation, innovation, 
opportunity and equality. Thus, gender 
parity in education is the first milepost on 
the journey towards basic education for all 
children. It is important to note that a 
country would never consider sending its 
national football team to the world cup if 
half the teams were unprepared. Yet, many 
countries attempt to tackle their greatest 
development challenges with half of their 
populations ill equipped to contribute to 
society. Failure to achieve gender parity 
and universal education has a resultant 
effect, which is underdevelopment. 

 
The UNICEF (2008) report further 

identified gender parity in education as the 
backbone of the Millennium Development 
Goals, coming due to a full 10 years before 
the other goals. And those decades, of 
research have shown that investment in 
girl’s education yield great dividends, what 
development experts call the “multiplier 
effect”.  An erudite citizenry is an asset for 
every country. Education has similar 
income- producing benefits for boys and 
girls, men and women. Generally, the more 
education one has, the greater the 

individual become potential. But educating 
girls goes beyond individual status and 
achievement. The benefit trickles down the 
next generation, with improved health and 
survival rates for infants and children, 
reduced rates of fertility, higher rates of 
schooling for the next generation and 
greater spheres of influence within the 
family, community and political arena. 
When an entire generation of girls is 
educated the trickle turns into a gush of 
possibility. 

 
Comparing the girl-child education 

decades and the taboo associated to it, it 
becomes a setback to may developing 
nations, including Nigeria that traditional 
education, which was essentially the 
normal process of rearing a child in any 
societal setting and the induction of such 
an individual into his or her cultural and 
material heritage, became a serious 
problem to address as to give every child, 
devoid of sex, equal education 
opportunities. 

 
This paper therefore, will look at 

issue on gender equity as it affects the girl-
child education in a traditional society and 
way of addressing and improving the well 
being of the rural dwellers for total 
education of the boy-girl child. 

 
Millennium Development Goals 
(MDGs)             

The Millennium Development 
Goals (MDGs) according to Wagner 
(2000) are the end product of numerous 
UN development conferences from the 
1960s to 1990s. The first, second and third 

Journal of Teacher Perspective 



 

3

UN development Decades (1960, 1970, 
1980) focused largely on economic 
growth. In the 1990s, strong institutions 
and governance enforce the rule of law, 
control corruption, and provide greater 
social justice. As a result, the MDGs 
reflect the emerging role of human rights 
(right to food, education, health care and 
decent standard of living). The goals also 
reflect a mixture of economic theory and 
human rights since a variety of human 
rights advocacy group and civil society 
organizations participated in the drafting of 
the goals.     

 
The MDGs are a set of time bound 

and measurable goals and targets designed 
to decrease poverty, hunger, disease, 
illiteracy, environmental devastation and 
discrimination against women which this 
paper tends to address. The primary 
objective is to cut poverty in half across 
the globe by the year 2015. There are eight 
MDGs that Wagner (2000) identifies as, 
eradicate extreme poverty and hunger, 
achieve Universal  Primary Education, 
promote gender equity and empower 
women, reduce child mortality, improve 
maternal health, combat HIV/AIDS, 
malaria, and other disease, ensure 
environmental sustainability develop a 
partnership for development. It is 
important to note that all the goals are 
mutually reinforcing and are aimed at 
reducing poverty and bringing about 
sustainable development. 

 
According to Wagner (2000), The 

MDGs are premised on six core values; 
freedom, equality, solidarity, tolerance, 

respect for nature and shared 
responsibility. Each one according to him 
can be traced to an economic, social or 
cultural rights originally set forth in the 
Universal Declaration of Human Rights 
(Arts 22,24,25,21) and later enumerated in 
a separate treaty, the international 
convenient on economic social and cultural 
rights. 

 
Traditional Education and its Effect on 
Girl-Child Education   

According to Ekwonwa (2006) the 
social status of women (like in Hebrew, 
Greek and the Igbo) was very low in the 
past. As a result, place of the women 
became relegated to the extent that the 
women were not to compete favourably 
with their male counterparts or seen in 
‘sacred places’ as in most places in Igbo 
Land. 

 
              To a rural setting, the poor 
families invests more of their resources in 
training the male children believing that 
the girls will one day get married to a man 
who had no choice than to rear children for 
the family. This brings to lime light that in 
Igbo tradition, a woman who has no male 
child has not gained her foot in the family 
that she is married to, thus the man 
becomes a total person in the family as a 
result of having a “male child”, who 
becomes the one to retain his name after 
his death and regains the family status as a 
male child. 
 

The main focus of traditional 
education is to transmit to a next 
generation those skills, facts and standards 
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of moral, social conducts that adults deem 
to be necessary for the next generation’s 
materials and social success. Traditional 
education is associated with much stronger 
element of coercion than it seems 
acceptable now in most cultures.  It has 
sometimes included the use of punish 
errors in inculcating the gender, race and 
social class as well as teaching different 
subjects to girls and boys. In terms of 
curriculum content, there was and still a 
high level of attention paid to time- 
honoured academic knowledge. 

 
Furthermore, traditional education, 

according to Ajileye (2004) could be seen 
as essentially the normal process of rearing 
a child in any societal setting and the 
induction of such an individual into her 
cultural and material heritage. He further 
identified seven cardinal goals of 
traditional education to include. 
(1).   Character training 
(2). Development of the child’s latent   

physical skills 
(3).  Inculcation of respect for elders and    

those in authority 
(4).   Development of intellectual skills 
(5). Acquisition of specific vocational 

training and a healthy attitude 
towards honest labour. 

(6). Development of sense of belonging 
and participation in society. 

(7)    Understanding, appreciation and 
promotion of the cultural heritage of 
the community.  

 
It is assumed that these goals of 

traditional education are aimed at 
achieving educational goals of all the 

citizen in a given society and Ajileye 
(2004) agrees that the broad goals of 
traditional education as he has identified 
do not differ significantly from the aims 
and objectives of education as stated in the 
National Policy on Education (FRN,2004) 
which are: 
1.   The inculcation of national 

consciousness and national unity. 
2.   The inculcation of right type of values 

and attitude for the survival of the 
individual and the Nigerian society. 

3.    The training of the mind and the 
understanding of the world around; 
and  

4.    The acquisition of the appropriate 
skills, abilities and competencies both 
mental and to live in and contribute to 
the development of his society. 

 
As we earlier stated, poverty is not 

the only factor at play for the girl child 
education. Breitkopt (2008) says that lack 
of access to good quality education is a 
major determinant, so are tradition and 
culture, in which the women’s general low 
status in society, and the limited 
expectations or opportunities of securing 
decent paid work as adults play significant 
roles. Moreover, this view is compounded 
in the parents’ eyes if the quality of 
education is poor, grades low, or the 
curriculum deemed irrelevant to the 
sustainability of the girl’s future. 

 
  Social traditions and deep rooted 

religious and cultural beliefs are often 
barriers in expanding girls’ educational 
opportunities in undeveloped countries 
around the world. In parts of the horn of 
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Africa, according to Brertkopt (2008), girls 
are abducted for marriage causing them to 
be reluctant to walk far distances to get to 
school.  

 
The belief that women had no say 

in the traditional system of education could 
be traced to cultural norms and values 
which men adopted to suit them so that 
they will continue to subdue the women. 
This is probably why Fafunwa (1974) went 
ahead to point out that African education 
emphasized social responsibility, job 
orientation, political participation, spiritual 
and moral values.  Uruakpa (2004) is of 
the view that the curriculum of informal 
education comprises the cherished norms, 
values and time honoured customs and 
traditions of the immediate society of the 
learner to make him function as an 
effective member of the society. Thus, 
tradition produces men and women who 
are fitted in their traditional and social 
environments. 

 
Obstacles to Girl - Child Education 

Notwithstanding what has been 
stated in this paper, there is much desire 
for change.  Parents in even the poorest 
circumstances everywhere hope that their 
children will receive quality education for 
a better tomorrow. Generalizing about the 
status of girls’ education in even a single 
country is often misleading; variations 
within each individual country are 
substantial. Girl’s educational development 
in different parts of Nigeria, for instance, 
varies widely from cultural, religious, 
economic and geographic reasons, 
remoteness from urban centres, marriage 

practices, migration patterns, the burden of 
disease, seasonal requirements, cash flow, 
and other factors contribute to the wide 
variety of cycle. This eventually prevents 
the girl from giving her own family a good 
start in life and showing economic growth 
and social development of the country as a 
whole. It has been proved that the entire 
society develop when girls and women are 
enabled to be fully contributing in 
community membership. 

 
The Problems of Achieving MDGs in 
Girl- Child Education 

Girl’s education is a good social 
policy; if countries meet the next deadline 
of Universal Education by 2015 they 
would have fulfilled two- goals; gender 
parity and education for all. The question 
is, can the next goal be met if the initial 
deadline was missed in 2005? The answer 
to this question lies in assessing what has 
been done and what still must be done 
especially in Nigerian. 

According to Asiabaka (2010), 
more than 800 million people in the 
developing world are food insecure since 
they lack the ability to buy or grow food 
required to lead healthy and productive 
lives while 185 million pre-school children 
are malnourished.  Continuing, he noted 
that people left behind in national 
development process could resort to 
resentment of their marginalization, and 
respond to the perceived injustice through 
development of anti social strategies as 
evidence in parts of the Niger Delta region 
of Nigeria, Middle East and Asia. 
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According to the UNICEF report 
(2008), there is cautious optimism about 
the chances of the Middle East / North 
African, East Asia, Pacific, and America/ 
Caribbean religions meeting the 2015 dead 
line. While Central Europe and the 
Commonwealth of independent states must 
increase their efforts, it is certainly 
possible for that region to reach universal 
education by 2015. The problems of 
achieving the MDGs girls’- child 
education are as follows: 
(i).  Poverty: Poverty extinguishes hope of 

going to school for many children. 
Girls are more likely than boys to lose 
educational opportunities due to 
poverty. Destitute families often 
cannot afford to send all their children 
to school. If it means choosing 
between sons and daughter, girls 
usually lose out. Even in case where 
primary education is free, hidden cost 
such as books, supplies, uniforms or 
food may prohibit sending daughters to 
school. In societies where married 
women live with their husbands, there 
is little value in investing limited funds 
in a daughter’s education only to see 
another family reap the rewards. 

 
(ii). HIV/AIDS: According to the UNICEF 

Report (2008), the     devastating 
wrought by HIV/AID manifests 
‘disproportionately on young people. 
People living with HIV/AIDS are 
between the girls of 15 and 24 of the 
new infections in 2003, more than half 
were among this age Group, with the 
vast majority being young women. The 
high inflection rate among women is 

directly felt to gender roles in which 
women have no power to negotiate 
relationship. Women often do not have 
access to information about HIV/AIDS 
prevention or contraception; if they do 
they are powerless to use this 
information to protect themselves. 
Additionally, the age of infection 
decreases when young girls are 
married off to other men or are 
victimized by males. Girls are 
regularly taken out of school to care 
for ailing family members or forced to 
marry as to be a source income. The 
pandemic has created a generation of 
orphans unprotected and left to fend 
for themselves. The cruel irony is that 
without education, children are 
deprived of the most effective means 
of preventing HIV/AIDS. Life skills 
education that includes accurate 
information about the virus and its 
transmission is directly correlated to 
decrease in infection rate. Thus 
educated young men are more likely to 
use condoms. 

 
iii). Lack of Infrastructure: Universal 

Education depends on an infrastructure 
that supports quality education. 
Requirements for accessible, gender-
sensitive schooling go beyond the 
physical structure of a building or the 
classroom content. If schools are 
located far from communities girls are 
forced to remain at home. 

Improving water and sanitation in 
schools will not only shift gender 
parity in education into high gear, it 
will get the children to wash their 
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hands after recreation which could 
reduce diarrhea disease among 
children. 

Quality education is lost when 
children are jammed into classroom 
with insufficient textbooks and 
untrained teachers. If the curriculum or 
the teaching methods are poor, schools 
will neither engage children nor 
prepare them for the job market. If the 
classroom replicates gender inequality 
girls are shortchanged and remain 
powerless within family’s society. 

 
iv)  Gender roles and traditions: 

According to the UNICEF Report 
(2008) girls and women are often 
shackled by gender roles and out dated 
traditions, with male privilege and 
entitlement ensuring that when 
educational opportunities are limited, 
boy will take available classroom 
space. Thus, girl’s education was not 
accorded any importance as stated 
earlier that girls are prepared for 
marriage. This was the issue for most 
women born between 1900 and 1940 
that manifests during funeral orations 
with their children explaining that 
“their mother could not attend formal 
education due to limited resources and 
too many male children to be trained”. 
 Nnajieto (2006) ascertain that the 
economic factor is playing a 
significant role in determining whether 
the boy or girl should go to school. 

 

Also early marriage for girls is 
pervasive in many cultures. Bride prices 
are incentives for parents to forgo 

educating daughters and instead marry 
them-(sometimes as young as 10 years to 
older husbands). Nnajieto (2006) agrees 
that among the Hausa, child marriage is 
highly encouraged in order to establish 
stability in the society and assist young 
people to live a satisfactory moral life. 
Many girls become mothers in early 
puberty. In many places, official or 
informal educational policies prohibit 
married or pregnant girls from attending 
school, once she is married or pregnant her 
education often stops.  

 
Many girls are victims of sexual 

harassment and violence inside and outside 
of school when parents are afraid that their 
daughters will not be safe going back and 
forth to school or in the school 
environment itself, they keep them home. 
Girls drop out when classes are not 
relevant if there are no role models or if 
completing school fails to prepare them for 
meaningful employment. 

 
Finally gender role and traditions 

that kept girls from school contribute an 
additional barrier to university education. 
Children whose mothers have no education 
are more than twice as likely to be out of 
school as children whose mothers have 
some education. In developing countries 
about 70 percent of the children in primary 
school have uneducated mothers who sent 
their daughters out on daily street trading 
or giving them out as house helps to well 
to do families by stipulating the amount to 
be paid to them monthly or order wise. 
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Conclusion             
It is instructive to note that in all 

African societies, adults are custodians of 
tradition and traditional system of 
education makes it expedient for a child to 
be prepared to face future challenges in 
life. This is why the child is trained to be 
disciplined and hardworking as to enable 
him or her function effectively and 
efficiently in the society. 

 
According to Agada (2004), in the 

traditional society, there were no 
unemployed people. This was so because 
every member of the society had a 
vocation by which he earned his living. He 
was a well –known palm wine taper, a 
blacksmith, a wood carrier, or a yam 
farmer. Traditional education therefore 
produced men and women who are tied in 
their traditional and social environment. 
Girls- child education in this paper has 
been observed not to be properly addressed 
by not evenly distributing resources to the 
rural dweller who will in turn not consider 
training the girls and leaving them as a 
result of poor funds. 

 
High quality analyses of the local 

and national situations for girl’s education, 
linked to a focused intervention and budget 
allocation, are critical. No single approach 
will resolve everything. A variety of 
interventions and initiatives are needed to 
improve education for girls so that they 
achieve success in both primary and 
secondary school level. 

All development partners require 
both creativity and discipline if they are to 
undertake a variety of interventions that 

focus on process, and they need to bring 
these interventions together within one 
plan for the education sector. A wide range 
of development and government workers, 
at different levels of the education system, 
need to allocate the thinking, time and 
money required to promote girls education.  

 
Commitment to the long- term 

goal of increasing girls participation at all 
levels of the education system will require 
adjustments to policies, such as changing 
the school day to accommodate girl’s 
chores in the short term; also changes in 
attitudes, such as encouraging 
communities to rethink how much 
domestic work should be expected of 
school age girls. 

 
While achieving the MGDs, will 

not mean that human rights are being 
universally respected, the international 
community generally agrees that the goals 
are a step in the right direction towards that 
end. The overall success of the MDGs 
depends heavily on the success of goals. In 
order for the poorest countries to achieve 
Goals 1-7, the richer countries must first 
change their domestic policies relating to 
foreign aid, debt relief, trade and 
technology transfer. Additionally 
developed countries can assist developing 
countries in their quest to accomplish 1-7 
goals by facilitating their access to 
advanced technologies designed to 
improve human health.  
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