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Abstract

It is acknowledged globally and in Nigeria in particular that
education and the teacher who operates the system are
instrumental to the socio-economic, political, scientific and
technological development of a people and their state. Upon
this recognition, the Nigerian state prioritizes the provision
of education to her people. However not much is done in the
area of teacher education, a neglect which neutralizes
whatever good intentions that education can bring about. The
processes of admission into teacher education programmes,
the quality of educational provisions for teachers in training,
provision of learning materials, methods of certification etc.
have all been compromised and issues concerning the
teacher and teacher education are further compounded by a
wide gap in government’s policies on education and reality.
This paper charts a new roadmap for salvaging teacher
education in Nigeria. The paper among other things
recommends an objective and sincere way of admitting
candidates into teacher education programmes, the
establishment of a body for certifying teachers, the writing of
professional examinations after graduation before one can
practice as well as a change of attitude on the part of
government on teacher education issues.
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Globally teachers perform unique
roles in the development of individuals and
their states. The quality of development of
a people and their states on such powerful
indexes as economy, politics, science and
technology, morality, innovations in
culture and social lives and other
parameters for measuring individual and
national development rests on the quality
of teachers that are available in such states.

The importance of the teacher in
the survival of individuals and their states
hinges on the premise that the teacher is
the main operator of the education
industry. Most responsible states route and
chart the path to their national
development or greatness into education
(Shively 2005) for formation, reformation
and general transformation of other sectors
of their national lives. These tasks make
the teacher a role model, a facilitator of
community development, a crusader and a
social mobilizer as well as a personality
through which government policies and
programmes gets to the grassroots.

The education industry upon
which the popularity of the teacher derives
is a hub and an engine block for the
survival and general overhauling of any
state. No society, no matter how
sophisticated, complex and primitive can
doubt this. A well articulated and well
defined educational provision which is
guided by a well articulated and well
defined national philosophy can sensitize a
people on issues of social justice, social
injustice, human rights and their abuses,
democracy, basic human freedom,
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environmental degradation and many other
issues whose compromise can harm
individual and national development and
whose respect in any state can facilitate
individual and national development.

A state which is conscious to
positively exploit the power of education
can use it to proffer solutions to all her
problems, provide opportunities to its
citizens for social mobility, provide
employers with qualified manpower for
servicing the economy as well as the basis
upon which to reward members of a
society/state. A state can use education to
stimulate  modern  behaviours  and
ideological reorientations in her citizens,
introduce social, political, moral and
economic reforms that can bring about
general improvement in the quality of lives
of her citizens. It is on account of the
foregoing that Fagalind and Saha (1989)
write that education broadens perspectives
and mental horizon, instills new values and
beliefs  supportive of modernization
programmes and goals and promotes
national unity and identity.

A state which has a high number of
educated people is more likely to have
decent, disciplined, orderly and more
productive citizens who can make creative,
autonomous and meaningful contributions
in their governance but can at the same
time prove difficult to enslave, marginalize
or colonize. Education, principally
performs these roles by developing the
potentials of individuals upon whose
receptive and creative ingenuity national
development, national reconstruction,



regional and global integration can come
about. That education performs all these
roles account for why it receives a high
priority among the social services provided
by any responsible state and why
responsible states and individuals show
interests and invest in the sector. It is in
recognition of all these that Nwaokugha
(2011:216) wrote that:

There is hardly any society which
dreams of innovations that does not
appeal to the powers of education in
any of its forms for the actualization
of such predetermined
goals...Education can be relied upon
to sensitize a people to embrace a
practice,  evaluate  government
policies and their implications for
the citizens and the state as well as
to radically rethink themselves in
line with contemporary issues and
realities.

All that man and his institution
expect to achieve from education and the
educational systems/institutions can come
to fruition only through the teacher and the
ability of the teacher to deliver these
dividends to his society or state depends on
the quality of teacher education the teacher
has gone through. The Federal
Government of Nigeria (2004) harps and
acknowledges the importance of education
when it writes that “teacher education will
continue to be given major emphasis in all
our educational planning because no
education system can rise above the quality
of its teachers™.
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In reality, such lofty declarations
and prescriptions do not correspond with
what obtains in teacher education
programmes in Nigeria. On the strength of
this unfortunate development, this paper
shall discuss the dismal state of teacher
education in Nigeria as well as evolve
strategies for salvaging teacher education
in Nigeria.

Teacher Education
According to Okafor (1988:30)

teacher education is:
That form of education which is
properly planned and systematically
tailored and applied for the
cultivation of those who teach or
will teach particularly but not
exclusively in primary and post
primary levels of schooling. In its
extended dimension it encompasses
also the preparation of
administrators within the same
frame of reference.

On his part Afe (2002:208) defines
teacher education as “that component of
any educational system charged with the
education and training of teachers to
acquire the competences and skills of
teaching for the improvement in the quality
of teachers of the school system”.

An examination of the positions of
the above authorities on teacher education
can reveal a special emphasis on
specialized professional training after
which the receiver can qualify as a teacher.
This emphasis removes the inclusion of
parents or families as children’s (learners)



Journal of Teacher Perspective

first teachers (Kostelnic, Solderman and
Whiren 2011:7) in the professional sense
of the term because these parents or
families did not undergo any professional
training to qualify as teachers. This is the
point made by Okafor (1988) when he
writes that “teacher education is based on
one simple assumption or premise namely
the best way to produce good teachers and
great teachers is through the avenue of
professional teaching”. It can be accepted
that the emphasis on  specialize
professional training for teachers is for the
would-be teacher to function at multiple
and diversified “levels as community
leader, educator, instructor, tutor, lecturer,
counsellor, professor and so on” (Afe
2002:308). Put slightly different, singularly
or in combination, the various levels of
specialized professional education for the
would-be teacher enables him or her to
develop the intellectual, affective and
psychomotor domains of the learner so that
the learner can become useful to himself
and his society/state.

Any one who can develop these
skills in another person must possess
special intelligence which  combines
patience, perseverance, analytic insights,
tolerance and other humane moral virtues
as well as attributes of self actualization
and reasonableness that can convince those
the teachers will pose in their front to
accept him and the information or belief
systems he has for them or he wants to
communicate to them. This means the
teacher must be one whose intelligence and
professional education must enable to
handle and satisfy a class or group that is
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naturally heterogeneous in all general
sense of the word without compromising
or disadvantaging any one. The foregoing
exposes a basic truth namely that teacher
education must not and should not be an all
comers affairs if any people and any state
sincerely and genuinely wants to attain
greater heights.

Possibly, the determination to
attain greater heights must have informed
the intention of the Federal Government of
Nigeria (2004) when it enunciates an all
inclusive, progressive and forward looking

goals of teacher education, which it
maintains shall target:
a) Producing highly motivated,

conscientious and efficient classroom
teachers for all levels of our
educational system.

b) Encouraging further the spirit of
enquiry and creativity in teachers.

c) Helping teachers to fit into social life
of the community and the society at
large and enhance their commitment to
national goals

d) Providing teachers with the intellectual
and professional background adequate
for their assignment and make them
adaptable to changing situations.

e) Enhancing teachers’ commitment to
the teaching profession.

It is understandable that the
Federal Government of Nigeria (2004) in
the above emphasizes quality and
specialized professional training for the
Nigerian teacher as a springboard for
achieving  her  national  objectives.



Consequently questions any curious
observer of teacher education in Nigeria
can ask are: what manner of specialized
professional education do teachers undergo
in the process of their teacher education in
Nigeria can ask are: what manner of
specialized professional education do
teachers undergo in the process of their
teacher education programmes in Nigeria?
What caliber of persons is admitted into
teacher education programmes in Nigeria?
Which programmes do would-be teacher
pass through in their desire to become
teachers? Is quality guaranteed in such
programmes? Are stakeholders in teacher
education institutions ready to face
challenges which education and their
professional duties require and if they have
always failed in their duties, what are the
implications of such failures for Nigeria?

The issues raised above are serious
because teaching is a profession of value
so much that any acts of compromise in
teacher education can lead to stagnation in
human development. We can recall that the
society looks up to the teacher, whether he
knows it or not for the moral upbringing of
the youth, upon whose shoulders rest the
future. The society looks up to the teacher
to reposition humanity to brace up to the
pace of social, economic, political,
scientific and technological changes. The
society looks up to the teacher to equip
learners under his care with skills for
participation in a globalized world where
competition and unequal integration and
collaboration are becoming the order of the
day and humanity looks up to the teacher
to help evolve new paradigms for
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analyzing  situations and  exploring
potential hidden values which humanity
some years ago did not contemplate as
well as alert humanity on possible
directions of change before other
professionals can envisage such. It is also
expected of the teacher to proffer coping
strategies for learners in events of changes
in a new world order where what is in
vogue paradoxically upholds success and
the development of one man at the
detriment of another.

Unfortunately frustrations abound
in teacher education programmes which
drag away committed teachers and cripple
efforts to make teacher education
programmes and teachers more than any
other professionals operate and work in
environments which stifle creativity. The
result of this according to Frymier (1987)
is that the teacher lacks physical strength,
energy enthusiasm and motivation for their
work in addition to feeling immobilized
professionally and divested of authority.

The source of the neutering of the
teacher is basically the bureaucracy in
which; the teacher works (Emenyonu
1994) and this has serious implications for
education, teacher education and the
professional development of the teacher.
The result of the poor attitude to the
teacher and teacher education as is the case
presently in Nigeria is that education as a
discipline and becoming a teacher in
particular “does not today hold the position
of pre-eminence it once did which it
should hold in our society” (Dedmon
1983). The implication of the above is that
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there is a show and demonstration of
general disenchantment with teacher
education and the teaching profession with
concomitant:

Worsening of academic
performance... poor quality
instructions and the failure of the
system to equip students to
understand the social systems of
which they are a part and to
contribute to the economic growth
of the country, to be quipped for a
high-teach future and to lead in the
resolution of world problems
(Dedmon 1983:15).

One does not need to look too deep
to find out why things are the way they are
in matter concerning teacher education.
Government’s declarations and policies on
teacher education have regularly been of
double standard. Unlike other disciplines,
teacher education is associated with crash
and other derogatory programmes and
candidates who are not suitable in other
disciplines are welcome into teacher
education programmes even when it is self
evident that they have nothing to offer to
the discipline or to the larger society.
Aminigo (2003:60) forcefully harps on this
when he says that:

The problem with the Nigerian
nation is that in the educational
services things have always been
managed. The quality of educational
provision, instruction,
professionalism, teacher welfare and
even instructional materials and
resources are always things to be
managed.

One can appreciate the predicament in
teacher education against the background
that *“education was the easiest and
politically most convenient to announce
with or without planning and preparation”
(Okorosaye-Orubite 2008).

This directly extents to teacher
education and has implications for teacher
education and the attitudes of trainers and
products of teacher education. It is on
record that in recent times a reasonable
percentage of practitioners in the teaching
profession settle for it only when their first
choice of studying medicine, law,
engineering, accounting, banking and
finance etc could not be realized (Afe
2002, Nwaokugha 2010). For those who
managed to go through teacher education
programmes, they drift out of it has in
recent times doubled so much that quacks
easily gain access into the profession and
parents not wanting their children to
become teachers (Ukeje 1986). The worst
in the contemporary professional education
of teachers is the attitude of would-be
teachers in teacher education programmes
especially during teaching practice and the
attitude of supervisors who go to supervise
them. According to Aminigo and
Nwaokugha (forthcoming)

Present teaching practice students
see present teaching practice
exercise differently. Some see it as a
pleasure cruise and time to extort
additional money from their
sponsors and well wishers. Others
see this period as a time to display



their general disenchantment to the
teaching profession and education, a
course they did not voluntarily
choose after all. To this group their
participation in teaching practice
must be circumvented through the
use of mercenaries who now do the
teaching practice for them for cash
in addition to showing low levels of
commitment to the entire exercise.

Many supervisors on their own part
compromise by neglecting to supervise
teaching practice students hence indulge in
unethical practices ranging from marking
and scoring such students in their offices,
sending personal clerks and other non
professionals in their offices to supervise
for them to demanding monetary and
sexual gratifications form teaching practice
students. The meaning is that such
supervisors do not care to see the extent in
which the actions of such teaching practice
students correspond to known procedures
or professional requirements in teacher
education. Some supervisors who may
wish to see their students perpetuate frauds
and criminal behaviours by ingloriously
fixing, negotiating and informing such
students when to expect them. Under such
circumstances according to Kosemani
(1999:51).

Special lessons are prepared and
everything is over in a minute. Many
other things go on during these
arrange visits. Some lecturers are
assisted to pay their transport by
student teachers. In an environment
like this what does one expect?
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Many teaching practice students
have openly confessed their actions and
those of their supervisors that teaching
practice which is the practical segment of
any  worthwhile  teacher  education
programme and which is the equivalent of
housemanship in medicine and industrial
training in engineering and allied courses
(Aminigo and Nwaokugha 2010) is after
all not a serious business in teacher
professional education programmes. A
self evident truth which emerges from
these arrays of regrettable and unethical
behaviours is that the teacher rather than
being a source of light for developing
individuals and their states have turned out
to be a principal source of darkness and a
major distraction in the education industry.

To be specific the teacher
presently assumes examination malpractice
as his legitimate private practice
(Nwaokugha, Aminigo and Nwaorgu
2010), rapes learners under his care and his
level of incompetence now constitutes
great obstacles to learners’ attempts to
learn. What this points to is that the bulk of
the crises in education especially those
which hinder learners from learning can be
traced to the teacher and this on its own
can be traced to the methods of admission,
education, professional development and
professionalization in teacher education
programmes in Nigeria.

The point being made there is that
the emphasize on teacher quality and
integrity which is hinged on sound teacher
education and recognized as the basis for
meaningful socio-economic and political
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development of any state has been
mercilessly compromised and reduced to
pitiable levels of irrelevance in Nigeria.
Upon this the writers are in total agreement
with  Nwaokugha and Unwana-Obong
(2011:36) when they said that:

Much has so far happened to warrant
a radical turn around and overhaul of
teacher education and teacher
professional commitment globally.
Globalization, changes in
demographic information, orgy of
debauchery and erosion of values
are present globally in our world
today and are serious challenges to
teacher education and the teacher.

Alternative Roadmaps for Teacher
Education in 21** Century Nigeria

Present teacher education
programmes in Nigeria lack norms and
practices that can challenge the teacher to
initiate professional pedagogical actions
that can bring about pride to the teaching
profession and engineer learners to learn.
Any casual observer who observes or
compares the professional education of
teachers with the professional education of
other professionals in law, medicine,
engineering etc. can discover that teacher
education is disastrously disadvantaged
both in duration of training, admission
criteria, provision of learning infrastructure
for teacher education students, financial
incentives for practitioners, respect and
prestige accorded to practitioners by
members of the larger society.

In place of quality and enviable
standards, what seems to have gained
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ground in teacher education programmes
in Nigeria are not so promising and
motivating  behaviours  of  various
magnitudes, so much that questions have
been raised on the soundness,
academically, of products of these teacher
educations  institutions. Those  who
champion these augments spot out lop-
holes in the structure and organization of
teacher education programmes at various
levels, starting with teaching practice,
which currently results in the rejection of
teaching practice students in some schools.

Again some well organized public
and private schools claim that their
students are academically better than some
year two Nigerian Certificate in Education
and Bachelor of Education students who
come for teaching practice in their schools.

The claim of such schools is that
teaching practice exercise, which does not
last for more than six weeks each and
twelve weeks in all is a distortion and
setback in their organizational structure
and strongly maintain that such length of
time is grossly inadequate for teacher
education students to gain practical skills
in the various theories, principles, practices
in school administration and planning,

classroom management, educational
technology, foundations disciplines of
philosophy, history and sociology of
education, curriculum development and
counselling services, teacher/pupil
community relations and skills of

teaching/lesson note plan organization
which formed the bulk of their professional
teacher education. Other serious setbacks



in present day teacher education
programmes have been highlighted by
ljaiya (2008:190) who maintains that
“innovations in teacher education in
Nigeria had always been a game of
expansion by addition of new programmes,
over population of students far beyond the
Benchmark and what the faculties can
reasonably cope with” and one can add
pivotal and crash teacher training
programmes. The cumulative effect of all
these is that education students who turn
out to become future teachers lack basic
knowledge of their various subject matter,
management and professional skills for
effective performance.

The foregoing can cause one to
withdraw his respect for teacher education
and sense of happiness which education
and the teacher as beacons of light for
moulding individuals and their societies
can bring if one weighs all the above,
which in all honesty can square to zero
productivity, hence cast doubts on the
possibility of realizing such truths as
education is necessary for social progress,
the teacher is indispensable in any
meaningful improvement of the school and
the entire educational system and that “the
quality of classroom teachers has the
greatest impact on the performance level of
students” (Isumi and Evers 2002:xiii). The
point is that present circumstances in
teacher education in Nigeria can betray
many great expectations and this is real.

Recent developments show that
teacher education suffers the perennial
problems of underfunding which has
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become the trademark of educational
institutions in Nigeria more than other
sectors so much that faculties of education
and colleges of education are under
constant pressure “to look for more
internally Generated Revenue with which
to augment poor government subvention”
(lyaiya 2008:193), the result of which have
been a vicious circle where students
without any signs of genuine scholarship
are admitted into teacher education
programmes as last resort for such
students and last resort for the
continued survival of such fund starved
institutions. That unholy acts of these
magnitudes can be contemplated in the
professional education of teachers can
vindicate those who maintain that the
various manifestations of general academic
incompetence  among  present  day
graduates in Nigeria and other social vices
which presently threaten Nigeria can
principally be the upshot of the rot in
teacher education programmes in Nigeria
because he who has nothing can offer
nothing.

These provide justifications for
alternative  roadmaps  for  teachers’
education that can place teacher education
and the teacher at par with the other
professionals. Logically if training and the
possession of a body of specialized
knowledge, skills and attitudes are
determinant yardsticks for measuring and
sustaining performance and professional
efficiency of practitioners in any
profession, then what goes for teacher
education in Nigeria is a fraud and
attempts to develop new road maps for
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repositioning teach%q and  teacher

education must start by challenging present
traditions in teacher education
programmes.

Conclusion

It has long been acknowledged by
the Nigerian government that education
holds the key to social progress and this
comes to fruition through the teacher. The
ability of the teacher to redeem the great
things expected of education depends on
his quality and level of professional
training which he acquires through teacher
education  programmes.  Unfortunately
teacher education in Nigeria is grossly
underfunded and relegated by the
government and is usually regarded as a
last resort by a reasonable percentage of
trainees in teacher education programmes,
meaning that the attitudes of the
government and Nigerians generally to
teacher education leaves much to be
desired. However if what the Nigerian
government says about teacher quality and
quality educational provisions are to
correspond and if the teacher is to make
positive impacts in innovative
transformation of learners and the society
through education, teacher education must
be repositioned.

The root cause of the poor state of
affairs in teacher education programmes in
Nigeria can be located in the methods of
admission and the type of programmes
most teacher education students pursue. It
has been said that “over 60% of the poor
quality teachers” (Okebukola 2005) in
Nigeria go through sandwich/part time

10

programmes with numerous inherent
weakness and this might suspiciously
mean that there is lack of political will on
the part of government not to improve
matters in teacher education programmes.
Ironically compromising teacher education
can amount to undermining social justice
which itself can amount to a government
unconsciously deflating itself of its basic
cannons of existence. On ethical grounds
some directives from the government
which compromise quality in teacher
education programmes can be resisted by
teachers and other stakeholders in
education.

A faster way to fast track
innovations in teacher education can be by
discarding the present close-ended
paradigms usually associated with teacher
education in Nigeria and in its place evolve

open-ended paradigms where critical
thinking, multi-and interdisciplinary
approaches, performance and problem

solving skills and collaborative approaches
can be the norm. Innovations must be
introduced where students in teacher
education institutions can be equipped with
the capacity to think and reflect on global
issues with emphasis on developing
context specific instructions that can
enable learners explore their immediate
environment. What is targeted at is the
development of interest for the promotion
of a community of integrated learners
where  every  opportunity  presents
challenges that can enhance the learning
skills of learners.

This is one of the cheapest ways in
which the contributions of the teacher and



teacher education to national development
can be easily felt. It is also one of the ways
in which students in teacher education
institutions can develop skills which can
enable them identify new problems which
will constitute what they can teach learners
in the present dispensation. In other words
teacher education students can be trained
to teach what they were not taught during
their days which presently are worth
teaching and learning.

Recommendations

In the light of the foregoing, the
writers here by make the following
recommendations:

First, selection and admission of
students into teacher education
programmes should no longer be a matter
of last resort for students and teacher
education institutions, which has been
what is in vogue presently. The dominance
of people who show no interest in
education as a course of study can be
cancerous to the health of the teaching
profession and the image of teachers
generally and the continued stay of people
who cannot respond to challenges or
develop innovations  which  teacher
education calls for has a tendency to
stagnate the breaking of new higher
frontiers of knowledge which directly or
indirectly can stagnate humanity. That this
has been the case in Nigeria can be
responsible  for  teachers  numerous
complexes and their inability to manipulate
events in their profession even when their
profession calls for steady reforms and
innovations on a daily basis.
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The centrality of training in
acquiring both theoretical and practical
skills for maximum performance demands
that the duration for teacher education be
lengthened unlike what presently obtains.

This is necessary to prepare
trainees to adequately grasp theories,
principles and practices in school
administration and planning, classroom
management, educational  technology,
foundations disciplines of philosophy,
history and sociology of education,
curriculum development, guidance and
counselling services and skills in teaching
methods. Any one who is conversant with
teacher education programmes in Nigeria
can witness that teachers in training
receive piecemeal instructions in the above
areas which cannot adequately prepare
them to appreciate or reflect on the
challenges of the positive and negative
emotions in their profession. Their
reflections on these can facilitate their
contributions to the entire educational
system and by extension to national
development.

As a way of injecting quality and
adding a seal of credibility in teacher
education, all products of teacher
education institutions can be made to write
specialized professional examinations to be
organized by a recognized body outside the
various institutions attended by such
students, without whose certificate,
recognition can not be accorded to
products of teacher education institutions.
Any institution charged with this
responsibility can provide necessary



Journal of Teacher Perspective

benchmark outside what exists in the
students’ parents’ schools for ensuring
professional competence and maximum
performance from teachers. This body can
also be charged with the responsibility of
registering teacher before they practice and
ensure no teacher without the requisite
academic qualifications is employed to
teach in public and private schools. This
can translate to mean that only teachers
who meet the standards for best global
practices teach in Nigerian schools. This
also can repackage teaching and teacher
education.

Refocusing teacher education to
embrace the above can be a way of
repackaging teachers to ever prepare their
learners, taking into cognizance that
outside the efforts of teachers “many other
factors over which (they) teachers have
little or no control determine pupil
learning” (Kelchtermans 1996:313). It is
when learners are adequately prepared for
challenges in their teacher education
institutions that they can face challenges in
real life situations. This in all honesty can
be the beginning of a new roadmap to
education and a strong teacher education
for the production of committed teachers
that can meet the challenges of a twenty
first century Nigeria.  Collectively,
stakeholders in teacher education should
reject flooding into teacher education
programmes those that have been rejected
by the other professionals. In the same line
of thinking, facilities for instruction and
programmes should comparatively equate
with what obtains in the other professions.
The ways a discipline and its programmes
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are packaged have a lot of influence and
determines the level of respect such
discipline and its practitioners can enjoy.
To this end such derogatory labels as crash
programmes,  sandwich  programmes,
weekend and distance learning
programmes should be disassociated from
teacher education programmes in Nigeria.
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