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Abstract

Sustaining inclusive and equitable quality education is achievable through the collaborative
efforts of the stakeholders. The study identified ways of revitalising early childhood care
education through inclusive and equitable quality education in selected pre-schools in Lagos,
Nigeria. The descriptive survey research design was adopted with one hundred and forty pre-
school teachers selected from two LGAs in Lagos State. Twenty schools were randomly
selected with seven teachers in each of the schools. Two research questions anchored the
findings of this research using a fourteen-item statement questionnaire in a four-point rating
scale format and data were analysed using descriptive statistics. The results show among
others that there are measures to adopt to revitalise inclusive equitable quality education such
as equipping schools with needed ICTs gadgets and adopting a blended learning approach.
Also, challenges encountered in E-learning include among others lack of electricity, erratic
power supply, teachers not skilled and thorough in operation and applications of ICTs. It was
recommended among others that all educational stakeholders should collaborate to achieving
inclusive equitable quality education. The Government should ensure that online pedagogy is
part of Teacher Education Programmes. Schools, NGOs and, Government should provide
ICTs gadgets to the less-privileged and children with special needs.

Keywords: Revitalizing, Early Childhood Care Education, Inclusive and
Equitable Quality Education, Pre-schools, Teachers.

Introduction

Corona Virus Disease -2019 (COVID-19) pandemic has greatly affected all
educational systems. It has caused an avalanche of challenges worldwide; shifting from the
traditional pedagogical practices that allow face-to-face physical settings to digital new-
normal practices of technological advancement in the educational system. To a large extent
this era has impeded educational concepts and the focus on Education for All (EFA)
demands, the 2030 Sustainable Development Goal (SDG) four (4) of inclusive and equitable
quality education and the No Child Left Behind Act (NCLB). NCLB necessitated that all
children should be given equal access to education (Gordon and Browne, 2014).

Quiality education is viewed as sustainable lifelong learning aimed at developing an
individual’s potential from birth till death. Recognising the importance of education as rightly
stated in goal 4 of the 2030 agenda for Sustainable Development Goals (SDGS) is to ensure
inclusive and equitable quality education and promote lifelong learning opportunities for all.
It is highly pertinent that gaining access to new technologies should provide the education
sector all it takes to revitalise education systems to expand access to better quality education
for all (United Nations, 2020). The most affected are children from poor homes, those with
special needs or who live in outskirts or less developed countries and have no access to
electricity and internet connectivity. Also, the increase in technological advancement in post-
pandemic era has led to a gap between the children with special needs and the normal
learner thereby hindering inclusive and equitable quality education. Therefore, United
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Nations Educational Scientific and Cultural Organisation (UNESCO) (2020) stipulates that
the pandemic has forced a shift from traditional learning schooling where there are physical
interactions which affected mostly children living in poverty and rely on physical schooling
to have access to learning materials, good food and health services among others.

Early childhood is not only a crucial period in the life of children but also a very
significant period. The Federal Republic of Nigeria in National Policy on
Education(FRN)(2014) states that Early Child Care Development and Education (ECCDE) is
care, protection, stimulation, and learning given to children aged 0-4 years in créche or
nursery. Also, Robert, Jason, and Bridget (2016) posit that parents and policymakers are of
the view that quality education is of vital importance in early year’s education. Heckman
(2011) asserts that good quality early childhood education promotes the cognitive, physical,
and socio- emotional domains of children.

Closures of educational institutions hindered among others the provision of essential
services rendered to children and communities, including access to quality education,
nutritious food, the ability of many parents to work and earn a living, and worsened the risks
of violence against women and the girl child. In affirmation, children need support after the
pandemic through inclusive and equitable quality education. Therefore, having the right
support for the education of the children will create a solid base will for families’ success
(UNESCO, 2020).

Environment plays a vital role in the teaching and learning processes. Most
preschoolers are easily distracted when learning takes place in an un-conducive environment
which leads to a lack of motivation. One of the attributes of pre-school pupils is learning
through play but the advent of COVID-19 had restricted the movement of children thereby
violating their fundamental human rights. Therefore, Sprang and Silman (2013) affirm that
children who are restricted during the pandemic era are most likely to suffer from challenges
such as discomfort, lack of concentration, acute stress and, adjustment disorder. Also, Kuban
and Steele (2011); DI-Pietro (2018) maintain that restriction of pupils’ movement will hinder
the learning process thereby leading to lack of concentration and depression among
preschoolers.

Based on the United Nations Convention on equal access to quality education as a
right of the child, the government must give adequate support to families and schools to
achieving the dream of the Convention on the rights of the child. In support FRN (2004,
2014) stipulates in the philosophy of education that education is compulsory and a right to
every Nigerian irrespective of their ethnicity, gender, economic status, religion, colour, and
other individual challenges among others. Persons with special needs shall be provided with
inclusive education services in schools which normal persons attend, in age-appropriate
general education classes supervised directly by the general teachers.

COVID-19 crisis has also exposed deep inequities and inadequacies in the education
system. With the majority of the pupils not having access to household computers and other
internet facilities, far too many children are cut off from learning; especially those at the
outskirts where there are low or no internet facilities or economic status of their parents
denied them access to such facilities thereby setting their education at the edge. In
affirmation, Moroni, Chet, and Tominey (2020) state that COVID-19 has created disparities
between children from rich and poor home backgrounds.
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COVID-19 crisis has forced close down of schools worldwide which results in

calamitous costs, especially for young children. Global Sustainable Technology and
Innovation Community (G-STIC) (2020) maintains that quality education enhances lifelong
learning for all human race and it is also a vital key to unlocking all the Sustainable
Development Goals ( SDGs). G-STIC (2020) postulates that post-pandemic era is driven
by technological innovations which has resulted to oddity with what pupils are now
taught in schools. G-STIC (2020) asserts that there are inequalities in pupils’ access to
ICT skills which affected their right to inclusive education. The researcher reiterated that
there are bottlenecks in managing online portals especially with the introduction of Massive
Open Online Courses (MOOCs). Developed Countries with advanced technology have
embraced distance education through online learning during the pandemic which continued
even in the post-pandemic era (United Nations, 2020). The problem lies on yet to advance in
technology countries; Nigeria inclusive. What is the faith of less-privileged children and
children in sub-urban localities where there are challenges of electricity and internet facilities
and no access to technological gadgets? Most children with special needs education have not
received quality education due to lack of facilities since the pandemic. Few who do not have
special needs; have limited access to such facilities. However, this paradigm shift calls for
vast investments in equipment, new learning materials, and training for the children and their
teachers. Moreover, inequalities in access to Information and Communication Technologies
(ICTs) as well as in skills across the population seem to be at probability with the right to
having inclusive education for all. As rightly stated by United Nations (2020), the COVID-19
pandemic has brought the largest interruption of education systems in history, where nearly
1.6 billion learners are affected in more than 190 countries and all continents. Closures of
schools and other learning spaces have impacted 94 percent of the world’s student
population, up to 99 percent in low and lower-middle-income countries.

The technological era encourages virtual learning. To ensure the sustainability of such
a trend ICTs must be readily available and affordable. The challenge in Nigeria as a
developing country lies in the non-availability of adequate gadgets. How do we sustain
equitable quality education with such challenges? United Nations (2020), states that this
crisis has stirred innovation within the education sector. There are innovative approaches in
support of education and training continuity: from radio, televisions, to take-home packages
as well as encouraging distance learning. Lagos State Government in particular came up
with a giant stride of having a radio and television teaching for primary and post-primary
children which continues to date. The classes take place in Lagos Television (LTV), Radio
Lagos, and Wazobia FM among others. This service is free and available to all. Although in
private owned schools parents were charged for online teaching which most parents were not
able to meet up with the cost and provision of ICTs gadgets which include among others
computers, Smartphone such as android phones, I-phones, I-pods, internet connection and
invariably denied their wards access to learning during the pandemic. Another challenge is
our irregular power supply and rudiments of teaching children in pre-schools were not
considered in the package by Lagos State Radio and television air lessons. The pedagogy
teachers adopt does not align with the rudiments of teaching in pre-schools. Also, Goodman,
Joshi, Nasim, and Tyler (2015) are of the view that face-to-face learning interaction promotes
social skills in children. Therefore, one of the purposes of ECCDE is that government should
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make sure that the curriculum of teacher education is oriented towards the play-way method

and to teach the rudiments of numbers, letters, colours, shapes forms among others through
play at the pre-primary education (FRN, 2014).

Moreover, challenges of E-learning are prominent in Nigeria as a developing country.
In affirmation, Asogwa (2011) states that the major challenges for utilising E-learning
include lack of requisite skills; teachers are not as skilled and thorough in the understanding,
operation, and applications of the packages as they are supposed to be. Many teachers are still
not good at manipulating computers, composing and sending e-mails, accessing e-mails,
attaching files, and other peripheral issues. The poverty and lack of exposure of many parents
also hindered many pupils’ access to online lessons during the pandemic. Other challenges of
E-learning includes among others lack of vision objectives, poor technical infrastructure,
financial restriction, lack of computer literacy, inappropriate teacher training, poor internet
connectivity, energy-related problem, policy to provide direction for the implementation, lack
of expertise, incessant poor power supply, inadequate leadership and commitment, and poor
bandwidth (Anene, Imam & Odumuh, 2014; Ajadi, Salawu, & Adeoye, 2008, Aduke, 2008).
Besides, computers are still at a high cost in Nigeria, unlike other countries. Consequently, it
is difficult to keep high technology equipment such as the computer when the electricity
supply is not consistent and stable (Sharma, Ekundayo & Ngwu, 2009).

Effects of the pandemic on education still linger on. Many countries and families are
yet to regain themselves from different losses encountered. Many working parents are in the
dilemma of either returning to their jobs or finding safe and affordable child care or staying at
home to care for their children and face more financial crises (Scott & Kauh, 2020). Also,
United Nations (2020) postulates that the crisis is aggravating pre-existing education
inequalities by reducing the opportunities for many of the most vulnerable children, youth,
and adults — those living in poor or rural areas, girls, refugees, persons with disabilities, and
compulsorily displaced persons— to continue their learning. Learning losses may extend
beyond this generation and erase many years of progress, not least in support of girls and
young women’s educational access and preservation. Some 23.8 million additional children
and youth (from pre-primary to tertiary) may be out of school or denied access to school in
subsequent years.

Most countries especially the developed ones have had alternatives to continuing
education whereas others are still coming up with measures to avoid further spread of the
virus. In Nigeria, pre-schools did not resume until late October 2020. Within a week of re-
opening schools, the End-SARS protest took over which disrupted social and academic
activities nationally for two weeks; lives and property loss inclusive. The economic loss and
effects such have on education is yet to be overcome. As schools re-open, Lagos State in
particular due to the large population of students and pupils in public schools and compliance
to COVID-19safety measures, alternate days and hours are mapped out for students and
pupils who go to school. Also, some pupils/students attend morning sessions while others go
for an afternoon session. These measures are adopted to curb the spread of the Virus.
However, the challenge remains that teachers will not meet up with coverage of the scheme
for the session due to few days of attendance, and such will drastically have adverse effects
on quality and equitable education and academic performance of pupils. Pre-schoolers will be
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adversely affected because they are no longer receiving adequate time and attention from
teachers.

COVID-19 crisis and the incomparable education disruption are not yet over. Over
100 countries are yet to announce a date for schools to reopen and across the world,;
governments, unions, parents, and children are struggling on how to enter the next phase.
Countries are making decisions on the mode of operations in schools as they reopen giving
priority to exam classes or areas with fewer cases of the virus. These decisions have huge
social and economic implications and lasting effects on educators, children, youth, and
parents especially women and girl child who by implication are the vulnerable and the society
at large (United Nations, 2020).

In revitalisation of pre-schools to inclusive and equitable quality education in this 21"
-century technology-driven-era, training on the adoption of blended learning approach should
be adopted in pre-schools now that schools are re-opening. Therefore, Bawaneh (2011)
maintains that blended learning is a type of electronic learning that has become popular
because of its effectiveness and flexibility in teaching and learning processes. The blended
learning approach helps pupils to actively participate in learning at both online and normal
traditional classroom settings (Zehra, Azra, Eman, and Sumrah, 2019).

Ensuring inclusive equitable and quality education means that all children are given
equal access to quality education where there are no barriers and limitations to their school
attendance. This is because education is not only a fundamental human right but a facilitating
right that has a direct impact on the realisation of all other human rights. It is a primary driver
of progress across all 17 Sustainable Development Goals as the foundation for just, equal,
inclusive peaceful societies. Sustaining a peaceful and productive society will be difficult if
education systems collapse (UNESCO, 2020).

Statement of the problem

The lockdown of educational activities and paradigm shift in educational operations
has affected achieving goal 4 of the SDGs. Measures to ensuring learning continuity during
the time of school closures mandated teachers to move to online delivery of lessons without
adequate training and practice. Moreover, parents were compelled to providing ICTs gadgets
irrespective of their economic status or level of exposure to manipulation of the gadgets.
Where they failed to do so, their wards were denied access to learning during the period.
Children with special needs were extremely affected due to the lack of required ICTs gadgets
that aid their learning processes. With the second wave of the virus in the world now, the
new-normal practice has again revolved. Schools no longer operate at full capacities and such
has affected inclusive and equitable quality education in the country. Lack of gadgets to
facilitate online learning truncated efforts made by schools and the government at large.
Pupils in pre-schools are adversely affected; they no longer have adequate time for recreation
and learning due to COVID-19 restrictions. The rule of social distancing mandated most
parents to quit their jobs to take care of the children to avert the spread of the virus from care
centres. Where most children are denied access to quality education their future is truncated,
their education is at high risk of crashing, and their country at large.

It is on the above backdrop that this work was anchored.
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The objective of the study
The study to a large extent identifies the following:
1. Ways pre-schools can be revitalised to achieving inclusive and equitable quality
education in Lagos, Nigeria.
2. The challenges encountered in effective online teaching and learning in pre-schools in
Lagos, Nigeria.

Research questions:
The following research questions facilitated the research
1. In what ways can pre-schools be revitalised to achieving inclusive and equitable
quality education in Lagos, Nigeria
2.  What are the challenges encountered in effective online teaching and learning in pre-
schools in Lagos, Nigeria

Methodology: The study adopted a descriptive survey research design with one hundred and
forty (140) pre-school teachers selected from Ikeja and Ikorodu LGAs in Lagos State. Ikeja is
in Metropolitan Lagos while Ikorodu is a non-metropolitan Local Government Area in Lagos
State. The choice was to identify the extent to which schools in the cities were affected as
well as schools in the outskirts of the city. Twenty (20) schools were randomly selected; ten
(10) schools from each Local Government Area and seven (7) pre-school teachers were
randomly selected from each school. Teachers for aged 3-4 pupils were randomly selected.
One hundred and twenty (120) female teachers and twenty (20) male teachers were randomly
selected. The gender discrepancy was that more females are caregivers than males. Two
research questions anchored the findings of this research work. The researchers’ self-
developed fourteen (14) item statement questionnaire was used to elicit information from the
teachers. A four-point rating scale was used to elicit information from the respondents, and
the responses were collected and analysed using descriptive statistics such as Percentages,
Mean and Standard deviation.

Research question 1: In what ways can pre-schools be revitalised to achieve inclusive and
equitable quality education in Lagos, Nigeria?

Table 1: Identifying ways pre-schools can be revatalised to achieve inclusive and equitable
quality education in Lagos, Nigeria

Ways pre-schools can be revitalised

SIN | ITEM SA A D SD MEAN | STD.
DEV

1. Equipping schools with needed 67(47.9%) | 53(37.9%) | 16(11.4%) | 4(2.8%) | 3.30 0.34
ICTs gadgets will revitalise
inclusive and equitable quality
education in the new-normal
technological era

2. A blended learning approach 75(53.6%) | 48(34.3%) | 12(8.6%) | 5(3.5%) | 3.37 0.37
should be encouraged in schools to
acclimatise learners and teachers
with rudiments of online teaching
as well as traditional face to face
instruction
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3. Extension of technological gadgets | 56(40%) 64(45.7%) | 16(11.4%) | 4(2.9%) | 3.22 0.34
to the poverty-stricken and
children with special needs by
government and NGOs will
encourage their enrolment in
online classes when the need arises

4, Regular training and sensitization 49(35%) 63(45%) 18(12.9%) | 10(7.1%) | 3.07 0.30
of teachers and parents in the
manipulation of ICTs gadgets will
encourage their utilisation for
inclusive and equitable quality
education

5. Making teacher education 62(44.3%) | 64(45.7%) | 8(5.7%) 6(4.3%) | 3.3 0.37
programmes to be more
technological driven will equip
teachers with the necessary
rudiments of online classes due to
the new-normal practice in our
educational system

6. International intervention should | 60(42.9%) | 63(45%) 10(7.1%) | 7(5%) 3.25 0.35
help subsidize ICTs gadgets to
developing countries to boost their
provision in schools to encourage
inclusive and equitable quality
education

Results: Research question 1; items 1-6 show that item 1 has a mean score of 3.30 and an
SD of 0.34, item 2 has a mean score of 3.37and an SD of 0.37, while item 3 has a mean
score of 3.22 and an SD of 0.34. Also, in item 4 there is a mean score of 3.07 and an SD of
0.30. In Item 5, there is a mean score of 3.3 and an SD of 0.37 while item 6 has a mean score
of 3.25 and an SD of 0.35. The high mean score of each of the items shows that pre-schools
can be revitalised through the measures stated above.

Discussion: The findings of the results in items 1-6 show a high agreement score among
others of equipping schools with needed ICTs gadgets to revitalise inclusive and equitable
quality education in the new-normal technological era, adopting a blended learning approach
in schools to acclimatise learners and teachers with rudiments of online teaching as well as
traditional face to face instruction, and having regular training and sensitization of teachers
and parents in the manipulation of ICTs gadgets to encourage their utilisation for inclusive
and equitable quality education.

Research question2: What are the challenges encountered in effective online teaching and
learning in pre-schools in Lagos, Nigeria

Table 2: Identifying the challenges encountered in effective online teaching and learning in
pre-schools in Lagos, Nigeria.

The challenges of effective online teaching and learning

S/IN | ITEM SA A D SD MEAN | STD.
DEV

7. Lack of electricity and erratic power | 72(51.4%) | 60(42.9%) | 7(5%) 1(0.7%) | 3.45 0.40
supply hampers E-learning in schools

8. Many teachers are not E-learning | 71(50.7%) | 62(44.3%) | 5(3.6%) | 2(1.4%) | 3.44 0.41
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compliant due to no prior formal
exposure to such

9. Lack of E-learning facilities in schools | 57(40.7%) | 71(50.7%) | 8(5.7%) | 4(2.9%) | 3.29 0.38
affects their utilisation

10. | Poverty and illiteracy level of parents | 74(52.9%) | 54(38.6%) | 9(6.4%) | 3(2.1%) | 3.42 0.39
are deterring factors to access to E-
learning by their wards

11. | Poor awareness of E-learning has | 61(43.6%) | 68(48.6%) | 5(3.6%) | 6(4.2%) | 3.31 0.38
affected its effectiveness in schools

12. | Most teachers in pre-schools are not as | 62(44.3%) | 72(51.4%) | 4(2.9%) | 2(1.4%) | 3.38 0.42
skilled and  thorough in the
understanding, operation, and
applications of the ICTs packages

13. | Most teachers are not equipped with | 63(45%) 69(49.3%) | 5(3.6%) | 3(2.1%) | 3.37 0.40
the pedagogy of E-learning because it
has not been part of teacher education

14. | Poor interconnectivity and poor | 77(55%) 54(38.6%) | 7(5%) 2(1.4%) | 3.47 0.41
bandwidth affects E-learning

Results: Research Question 2; items 7-14 show from results that item 7 has a mean score of
3.45 and SD of 0.40 while item 8 has a mean score of 3.44 and SD of 0.41. Item 9 also has a
mean score of 3.29 and SD of 0.38 while item 10 has a mean score of 3.42 and SD of 0.39.
Also, item 11 has a mean score of 3.31 and an SD of 0.38 while item 12 has a mean score of
3.38 and an SD of 0.42. Item 13 has a mean score of 3.37, and an SD of 0.40 while item 14
has a mean score of 3.47 and an SD of 0.41. The results prove to a large extent the prevailing
challenges of E-learning in a developing country like Nigeria.

Discussion: The findings of the results in items 7-14 show a high agreement percentage and
mean scores to prove that there are prevailing challenges in effective online classes in pre-
schools which include among others; lack of electricity and erratic power supply, most
teachers in pre-schools are not as skilled and thorough in the understanding, operation, and
applications of the ICTs packages, most teachers are not equipped with the pedagogy of E-
learning and poor interconnectivity and poor bandwidth.

Conclusion:

Revitalizing pre-schools through inclusive and equitable quality education needs
collaboration from all stakeholders which include the Government, parents, teachers, pupils
among others. As well, adopting innovative technological styles through a blended learning
approach will gradually equip teachers more so that the sustainable development Goal Four
(4) of equal access to inclusive and equitable quality education will not be an illusion and an
aberration.

Recommendations:
The following recommendations are found worthwhile based on the findings of the
research:
1. All educational stakeholders should collaborate to achieving an inclusive equitable
and quality education.
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2. The government should ensure that online pedagogy is part of teacher education
programmes.

3. The government and NGOs should assist in the provision of ICTs gadgets to schools,
and in training and re-training teachers and parents of preschoolers to be compliant
with 21%-century post-pandemic new-normal of E-learning.

4. Schools, NGOs, and the government should aid in provisions of ICTs gadgets to the
poverty-stricken (less-privileged) children and children with special-needs to ensuring
inclusive equitable quality education.

5. International intervention should help subsidize ICTs gadgets to developing countries
to boost their provision and utilisation in schools.
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