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Abstract

This paper “Early childhood Education and SustaileaBevelopment
Goals in Nigeria” explores the concept of earhjildhood education
as the right of children. The paper exerts the angat that not just
education, but early education sets a child on sdisoting that makes
him/her completely equipped for professionalismt tlranslates to

competence, thereby leading to personal and sdaetselopment. The
paper also expounds the explanation of developngmals and

sustainability of same and its link with early ciibod education. The
importance of early childhood education as well @dwllenges in

achieving early childhood education in Nigeria wéitighlighted. The

theory of critical constructivism was utilized tmetpaper for enhanced
understanding of the phenomenon under considerattosuggests a
way forward of the Nigerian situation as well asncludes and

recommends among others that early childhood edhrcds the right

of every child which must be recognized by pareggsernment at all

levels as well as other stakeholders in Nigeriacational system. It
further recommends development of appropriate culim and the

need for government to provide resources for thplamentation of

ECE in Nigeria.

Early childhood education (ECE) is receiving inc@a priority by policy
makers in many countries of the world. Equitableess to quality early childhood
education is increasingly viewed by policy makess aaway of strengthening the
foundations of lifelong learning for children asdpporting educational and social
needs of the families. While countries are incmeglgi determined to increase the
provision of early childhood Education (ECE), thexdicy developments are often
motivated by economic and political goals (Urbaf@2Q@2). On a general note, ECE is
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targeted at advancing integrated and holistic agwreént from birth to age 8.Early
childhood education is any group of program desigrio promote children’s
intellectual social, emotional, language, physievelopment and learning from birth
to the age of eight (Olowe, Kutelu, and Majebi,20%doter, 2013). The aims of ECE
include fostering proper development of childretientifying and addressing their
problems, harnessing their potentials, moldingrtblearacters, enhancing their learning
and equipping them for life so that their actiome &hanneled towards positive
personal, communal and global development (Mala@ay)

While the contribution of ECE toward broader sacédonomic and education
goals is being recognized (OECD2009), the sectorames under developed in a
number of countries (gaps in provision and inadexgaality in services), due to (in
part), lack of investments, as well as the divgrsitbodies and actors involved in its
organization and provision that may not be wellrdowated or regulated. For instance,
the OECD (2009) report states that: ‘In many OE@Dntries, the level of regulation
of services for children gives rise for concern:cimof the child care sectors are private
and unregulated, with staff training and pedagdgicagramming being particularly
weak’.

Education International refers to services for ypuhildren as early childhood
education (ECE).This includes all kinds of eduaatiaking place before compulsory
schooling and provided in different kinds of sejmurseries, créches, childcare
centres, kindergartens, pre-schools, and otherlasinmstitutions (1998 Congress
Resolution on Early Childhood education,Kamermad]2Kamerman and Gatenio,
2003; Plantenga and Siegel, 2004). Sustainable |B@wvent is another concept that
needs explanation. It is the development that snthet needs of the present without
compromising the ability of future generations t@en their own needs” (United
Nations General Assembly, 1987:43). Sustainablesldgment could otherwise be
called” equitable and balanced”, meaning that ideorfor development to continue
indefinitely, it should balance the interest offelient groups of people, within the
same generations, and do so simultaneously in theger interrelated areas-economic,
social and environmental. So sustainable developrieermbout equity (defined as
equity of opportunities) for well being as well about comprehensiveness of
objectives (U.S Department of Education, 2007).

Development goals are objectives if realized, eilsure development. They
are no poverty, zero hunger, good health and Watidy Quality education as well as
gender equality. Others are clean water and samtaaffordable and clean energy,
decent work and economic growth, industry innovatamd infrastructure as well as
reduced inequalities. The eleventh goal is sudténecities and communities,
responsible consumption and production, climateadielow water and life on land,
peace, justice and strong institutions and lasdistnerships for the goals. These goals
are stipulated by UNDP.
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Indeed there is a direct relationship between eenijdhood education and
realization of these goals leading to sustainabéwebpment. Early childhood
education provides a sound footing and foundatiwet £quips a child to become
professional and competent to handle the developnigsues outlined earlier.
Educational International (El) says early childh@aldication is rooted in the idea that:
It is the most critical period for cognitive andcsal development, the acquisition of
languages and early literacy. Early childhood edima should be recognized as a first
step of basic education, as a fully integrated ewatithin national education systems.
Provision should be universally accessible and fozeall children. High quality early
childhood education provides the foundation foe-libng learning and stimulates
children’s social, emotional, physical, cognitivenda linguistic development
(Educational International, 2006).

The above quotation stipulates the link betweely edildhood education and
sustainable development. Clearly a man or womahelbghe a president of a country,
chief executive officer, academic, captain of adustry, health expert was first of a
child. That he/she attained the aforementionedhteignd makes impact in societal
development depends completely on the life- londdbbod foundation. It is this
foundation that makes it possible for his/her dp@motional, physical and cognitive
capabilities leading to their contribution to sdaledvancement.

In developing countries, early childhood educaservices are often scarce in
rural areas as the majority of services are intahpities and urban centers. Examples
can be found in such countries like Brazil, Nepdkxico, Hungary, the Gambia,
Nigeria, Togo and Venezuela UNICEF (2008:3), Ediocal International (2006),
IBE, 2006). In the Gambia, only few programs haeerbimplemented in rural areas.
In Togo, access to early childhood education sesvin rural areas is only around 8%
and about 60% of all early childhood services acated in two main cities. In Nepal a
very limited percentage of children have accesgprivate, fee-paying, pre-school
establishment that are almost exclusively basadhan areas (UNESCO IBE, 2008),
greatly disadvantaged children in rural parts @& tountry. Further, early childhood
education centers that are located in rural artaa bave poor infrastructure, and lack
appropriate facilities and equipment as evidencgdituation in Nigeria and Ghana
(IBE, 2006).

High cost of school fees is another factor to c¢kihds access to early
childhood education programs especially in develgpmountries where many parents
are unable to afford fees particularly in privéB€E centers. This is especially the case
in developing nations where ECE structures arengftévate and fee charging such as
the Gambia, Nepal, Ghana and Togo among others 84N 2008).

A child’s readiness for schooling is much dependent meeting his/her
comprehensive needs —physical and motor developr@guage and literacy, social
and emotional development; approaches to learnimpcagnitive development. If a
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child starts school with deficits in these areasyiil be difficult to catch up (National
Association of Childcare Resource and Referral Agen NACCRRA, 2010).The
theory of critical constructivism comes into plagré. Critical constructivism theory
originally known as genetic epistemology was ficsined by Swiss thinker Jean
Piaget. In its original form, constructivism reféosthe study of how individual human
mental structures are constructed over time andrewal networks previously trained
to perform given symbolic actions become condititmsubsequent ones. As mental
structures develop, they define a person’s abilityengage in other actions in the
future. The theory argues that once knowledge liseged (learned) especially at early
stage of life, the individual cannot unlearn it esd there is brain injury or a
degenerative illness .Piaget choose to study @rilaf all ages and discovered that
knowledge is constructed over time through compieteractions in which the
individual makes the sense of self and of the worl@onstruction occurs when the
neural pathways of the mind are progressively shapeough interaction (Delia,
O’keefe and O’keefe, (1982) Fosnot, (2005) Van &isfeld (1996).

Critical construction is laudably related to thwerk in the sense that the
children need to be “constructed” early enoughhim most qualitative way if they are
to sustain the developmental goals that are serdehem. And as the theory states,
progressive shaping can be achieved in the childneough childhood education.
Indeed development is a task that only competerdgops can handle with expected
results and such developmental goals highlightethig paper will be handled and
sustained if parents and learning centers are catige in “constructing” children at
early stage. This will enable children acquire }ifeng learning that shapes their social,
emotional, cognitive, linguistic and philosophicalpacities, positioning them to take
up challenges associated with sustainable developme

Importance of ECE

1. Investing in young children is both the right arfte tsmart thing to do.
Advocates argue, with increasing evidence, that BB&uld be a major priority on a
country’s development agenda, a major contributobreaking poverty cycles as the
Education For All (EFA) and Millennium Developme@oals (MDGs) set out
(Naudeau, 2011; UNESCO, 2011.).

2. Learning begins before a child first walks intolassroom, and so can lifetime
advantages and disadvantages. Although early aultilis a period of great potential
for growth and development, it is also a time whhitdren are especially vulnerable to
being left behind. Such is often the case in therest countries and the poorest social
strata of even very rich countries. A child borrthie developing world has a four out
of ten chance of living in extreme poverty, anatigke poverty stubbornly persists in a
number of developed countries (UNESCO, 2007). Ith baontexts, children from
disadvantaged groups have the most to gain from EGEd the most to lose from
being excluded.
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3. Early intervention is crucial. The skills developiedearly childhood form the
basis for future learning and labour market sucoessking early childhood a critical
time of human capital accumulation (Naudeau, 20D&)ays in cognitive and overall
development well before a child enters primary sthoften have long-lasting
consequences for children, their families and $péie large, and they are more costly
to remedy. Conversely, evidence from many countsiesws that quality ECE can
narrow the “opportunity divide” and reduce povertgthnic and linguistic
disadvantages (UNESCO, 2010).

4. Despite the overwhelming case for building stromglye foundations, ECE
remains a peripheral concern within education systevirtually everywhere,
characterized by insufficient resources and fragewermplanning (UNESCO, 2011).
Evidence strongly suggests that those who needtBEEost, receive it the least. The
majority of poor children in low- and middle-inconseuntries do not have access to
high-quality ECE (Naudeau , 2011). Household pgvamd low levels of parental
education are two of the most critical barriers darly childhood programmes
(UNESCO, 2010).

5. Neurobiologist and other brain researcher in redemiades have determined
that much of the child’s brain architecture is dating the first five years of life.
Certain sensitive periods exist before the age dti8ng which adequate stimulation
must be received or development is impaired (UNICHIO1:). Even if the capacity for
human brain reorganization continues throughoetdifid can be enhanced by remedial
interventions, there is a wide consensus that dwarly childhood the brain is taking
shape with a speed that will never again be equa®dCEF, 2001). The longer a
society waits to intervene in the life cycle ofisadlvantaged child, the more costly it is
to put right (Naudeau, 2011).

6. Early interventions are the most cost effectivehat they minimize the need
for special interventions, have the most signiftceffiects on children’s development
and learning and have a decisive and lasting impattow children grow to adulthood.
An early start in education is particularly impartdor children from disadvantaged
families: by the time children enter primary schabsparities in language skills linked
to income and other factors are often so marketcthikdren never catch up. Evidence
from the United Kingdom shows that test score2an@nths are a strong predictor for
educational qualifications at 22 years (UNESCO, @0TThe issue of differences
between home and school language is particularpoitant in impeding the progress
of immigrant children.

7. Children who do not receive guidance in monitoriag regulating their
behavior during the early years have a greateraghahbeing anxious, impulsive and
behaviorally disorganized when they reach scho®IQEF, 2001). This implies that
early childhood programmes cannot only benefithildren, but also help compensate
for young children’s negative experiences as alre$wonflict, lack of stimulation or
nutritional inputs — more than 200 million childriendeveloping countries under the
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age of 5 are exposed to these multiple risks tegatively affect their development
(Naudeau, 2011).

8. Most centre-based programmes focus on children dged5; however, data
from a United States early longitudinal study shdvibat the strongest cognitive
benefits are experienced by those children whoredta centre-based programme
between the ages of 2 and 3. A similar evaluatiothe Philippines came to the same
conclusion. These studies seem to affirm the vafugroviding centre-based ECE to
children as young as 2, especially for the mostenable groups (Naudeau, 2011).

9. The positive impacts of ECE on readiness for furteducation are well
documented, leading to a growing view that it stdwe seen as a public good (OECD,
2006). ECE programmes can: improve school readimeake enrolment in the first
grade more likely; reduce delayed enrolment, drap-and grade repetition; and
increase completion and achievement. Evidence cofrea evaluation in both
developed and developing countries, for examplerivhar, Nepal, Turkey and United
Kingdom. Controlling for Global Domestic Product }8), the higher an African
country’s ECE enrolment ratio, the higher its prniyneompletion rate and the lower its
primary school repetition rate. The impact of EGEsironger for children from poor
families in terms of lower drop-out and repetitioates than those from more
advantaged children (UNESCO, 2007). Research frenUnited States shows that the
beneficial impact of ECE on children from pooremikes is twice as high as for those
with a more advantaged background (Barnett, 20@dilitionally, there are positive
benefits for girls’ education (Naudeau, 2011).

10. Early childhood interventions have a future soc#ionale in helping reduce
inequalities linked to poverty, gender, race/etityicaste or Religion. Studies in the
United States showed that the benefits of ECE &feeh for marginalized children. In
developing countries, the ECE benefit has been sh&w girl's enrolment and
completion of primary school (UNESCO, 2007). ECE am investment in
disadvantaged young children is a rare public godith a double benefit of promoting
fairness and social justice (UNESCO, 2007; UNESZ@,1).

Early Childhood Education as a Right of the Child

Literacy programmes are indispensible becauseatiteis a necessary skill
itself and the foundation of other life skills. &te 28 of the convention of the rights of
the Child (1989) emphasizes on the right of thédctd education, and with a view to
achieve this right progressively on the basis afat@pportunity makes it mandatory
for all states to:

a) Make primary education compulsory and available freall

b) States shall promote and encourage internationadpecation in matters
relating to education, in particular with a view ¢ontributing to the elimination of
ignorance and illiteracy throughout the world aadilftating access to scientific and
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technical knowledge and teaching methods. In thigrd, particular account shall be
taken of the needs of developing countries.

What the above provision points to is that if tight to education of children
are not guaranteed and sustainably protected, ti#iee no sustainable development.
llliteracy and ignorance will prevail from childhddo adulthood and development will
at some point cease as children will grow up tanbempetent and in equipped to take
developmental roles in the society. The laudabjeeeted development goals will not
be understood, let alone implemented. Indeed, ehilghood education is a right first
to children and the beneficial to all humans ornretor the purpose of development.

Challenges of ECE in Nigeria

Funding: Funding needs to be given maximum consideratioaulme it is very crucial
to achieving success in any educational enterpinsECE, adequate funds need to be
made available for provision of many resources audivities which include
stimulating materials for teaching, training andtreening of staff (teachers and
caregivers), enrichment and sensitization of pnognas through regular workshops,
monitoring, feeding, immunisation, supervision aibspection, report writing,
publications, school meals and training manualsrgrathers (Alabi & ljaiya, 2014).
This indicates that the importance of funding tecassful implementation of ECE in
Nigeria cannot be overemphasized. The sad thingetiewis that Nigerian ECE is
ridiculously underfunded. This could be linked ke tow budgetary allocation to the
education sector in the nation. Perhaps, thisasréason for the report of The Good
Planet Foundation (2013) on Nigeria that spendingessentials such as textbooks,
instructional materials, in-service training, ofigmas and maintenance is inadequate.
The underfunding of ECE at pre-primary school laaelNigeria has been documented
(Osakwe, 2011; Amali, 2012; The Good Planet Fouadat2013; Alabi & ljaiya,
2014).

Early childhood curriculum: Curriculum is the pipeline, the conduct throughiat
any educational programme can be successfully astmiad.ECE curriculum so
critical a written plan, outlining goals for chihr’s learning and development and how
this could be realized. Curriculum highlights whiglacher, as well as which material
will be used in achieving the set goals for thedrbn (National Center on Quality
Teaching and Learning (NCQTL),2012).The challersgéhat trice it was canceled, this
curriculum is not found in almost all preparing seols in Nigeria. The non availability
of the National early childhood curriculum for age$ years in pre-primary schools
has been confirmed by many researchers (Viaton];2A8fnali 2012,0kewoleet al,
2013).
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Resour ces Availability of resources determines the succddsfiplementation of ECE
as it facilitates the teacher/caregiver to nurtarel support the development of
children. This in fact helps implementation of ecufum .The quantity and quality of
resources for educational programme determine $elsgathesis system'’s capacity for
quality delivery (Chukubikem, 2013).Yet there aret nough resources for pre-
primary education sector of public primary schdaoliNigeria (Oshoet al., Amali, et
al., 2012; Okewoleet al.,2013,Viatonu,Usman-Abdulgadri and Dagunduro,(2011)

Professional development: The teacher holds a critical stake for successtakution
of any educational programme. Goble and Horm (2QiQe that no matter what
one’s profession is, one needs to undertake regtidaining for enhanced
professionalism- better methods of handling thirayjad issues. However, some
researchers have found out that professionalidacisng among teachers who handle
ECE in Nigeria (Olaleye and Omotayo, 2009; Vitatwal.,2011).

Supervision: Despite huge benefits that supervision has orcatn —motivation,
modification (Amino, 2014), supervision is lackimgECE in Nigeria (Osakwe, 2011,
Nakpodia, 2011; Sooter, 2013).

Staff-child Ratio: Caregivers receive less stress and are ableotadgr more support
to different children’s developmental domains (Humén, 2008).The lower staff child
ratio is the scenario in Nigeria, Classroom in yeatildhood development (ECD)
centers in Nigeria is overcrowded, with an averaigmore than 130 children per class
in the north (The Food Planet Foundation,2013; Gglad., 2013; Oshet al, 2014).

TheWay Forward for Nigeria

For Nigeria to benefit from ECE programs as itldamnable elsewhere in the world, it

is important to observe the following guidelines:

1. The program should be able to help familiesiokdadevelopmental check-up as a
way of supporting optimal child development.

2. It should also be able to identify early devetemtal risk and/or delays because
behavioral and educational interventions can improutcomes for children in
cognitive, motor, language and social domains.

3. It should promote developmental check-ups aswhil not only help the child and
family but also help educators respond to childsestfengths and needs in order to
maximize their learning, development, and growth.

4. ECE programs and staff should have frequentaconwith young children and
families.

5. ECE programs and staff should have insightfuseobtations about a child’'s
strengths and needs.
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6. ECE programs and staff should have behaviordewelopmental concerns about a
child.

7. ECE programs and staff should be the first nesoa family turns to when they
have a concern about their child’s health and agreént.

ECE providers should have the resources to resmoady of these scenarios and share

relevant health and developmental information wgirents and early childhood

providers in the community, such as healthcareigdess or Early Start programs. It is

important for ECE programs to have some basic fanisresources to help coordinate

any services or supports that are critical to angoehild’s health and development.

Conclusion

It makes sense to infer from the foregoing that sasusble development goal
is a wonderful document but its implementation @renimportant. Adults are the ones
who drafted this document and they are no doubtt edelcated. It will be foolhardy to
think about the concept of sustainable developméitiitout carrying the childhood in
the picture because who sustains the developmént? dlso concluded that more
developing nation’s policy makers are paying méwantusual attention to the concept
of sustainable development but this effort is fasétt a lot of challenges such as early
childhood curriculum, resources availability, psd®nal development, supervision
and staff-child ratio among others.

Recommendations

1. The early childhood education is a right and shdwddrecognized as such by
parents, government and all stakeholders.

2. Curriculum should not be developed, but it shoutdldunched by teachers who
handle early childhood education.

3. Resources should be made available by governments parents to aid
implementation of early childhood education esgbcia developing nations of
the world.

4. Professionalism of the teachers interpreting threa@udum for childhood education
should not be toy with if this goal of sustainatéelopment is to be realized.

5. Staff-child ratio must be standardized for effegtidelivery of knowledge to the
children by the teachers.

6. Agencies and the appropriate bodies should sugetemchers and motivate them
to successes in delivering education to childreronupvhom sustainable
development is contingent.
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