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Abstract 
 The study investigated the application of Reflective Teaching Strategy (RTS) 

for effective instructional delivery in Colleges of Education in South East Nigeria and 

its implications for teacher education advancement. The study adopted survey research 

design and was guided by three research questions. The population for the study 

consisted of all the 2,271 teaching staff of the seven government approved and owned 

Colleges of Education in South east Nigeria.  100 teaching staff from two out of the 

seven colleges of education were randomly drawn and used as the study sample. Data 

for the study were collected using a 40-item structured questionnaire which was 

developed by the researcher and validated by three experts. Its reliability coefficient of 

0.74 was determined using Cronbach Alpha. The collected data were analyzed using 

frequency count, and mean. The findings of the study are that: the application of RTS 

by lecturers in Colleges of Education in South east Nigeria is relatively low. Also the 

lecturers affirmed that RTS is quite relevant to instructional delivery in colleges of 

education but its application is being constrained by certain factors namely: lack of 

prior knowledge of the concept of RTS, individual differences and institutional 

problems to mention these few. Recommendations were made based on the findings of 

the study that there is need for a massive sensitization and awareness creation among 

teaching staff of Colleges of Education on the relevance of RTS and its benefits to 

instructional delivery in colleges of education. 
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Education is the hallmark of development and that is why every aspect 

of development in the society be it human, non human, economic, educational, 

technological, social, political, moral and intellectual developments hinges on 

education. The National Policy in Education of the federal government of 

Nigeria (2004) recognized education as an instrument per excellence in National 

development.  An educated population is a basic prerequisite for the growth and 
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development of any society. Be that as it may, educating the populace is not a 

venture that should be treated with laxity. Most developed nations of the world 

got it right in the classroom. It is at the classroom that all the efforts put in 

organizing a national curriculum (which most times is based on the needs and 

aspirations of the society who such curriculum is meant for) are justified. It is at 

the classroom that the curriculum is implemented by teachers and learners. 

When instructional objectives set for each lesson at classrooms are not realized 

through the expected change in behavior on the part of learners, it implies that 

all the efforts put in organizing the national curriculum is null and void. The 

major actors in curriculum implementation are teachers and learners. The 

teacher at classroom level avail to learners the specifics of the curriculum 

through his/her systematically prepared and organized lessons and learning 

experiences to ensure that the planned curriculum contents and objectives are 

achieved in learners.  This brings to lime light the indispensability of teacher 

education and the teacher. 

 No nation can develop above the abilities and capabilities of its teachers. 

This assertion brings to bare, the indispensability of sustainable and quality 

teacher education in every society especially developing nations like Nigeria. 

To a layman, the concept teacher education simply means the education 

organized to train teachers. It is a train the trainer programme. There have been 

various definitions of the term teacher education. Anashe (2016) defined it as 

that aspect of an educational venture that has the responsibility of training 

potential or existing in service manpower to acquire the necessary, appropriate 

and relevant skills, attitudes and competencies and also improved instructional 

delivery for the school system. Kumar (2010) saw teacher education as those 

policies and procedures that are prepared to inculcate in prospective teachers or 

teachers already in service; the knowledge, behavior and skills required to carry 

out their duties effectively both in the school and in the classrooms. Osuji 

(2009) saw teacher education as professional education of teachers towards the 

acquisition of attitudes, skills and knowledge considered desirable so as to make 

them efficient and effective in their work in accordance with the need of a 

society at any point in time. Education generally is a worthwhile venture that 

must not be played with. It is the transmission of a nation’s values, attitudes, 

skills, experiences knowledge and ways of life to the younger generation hence 

the need for sustainability. The term sustainability is from the concept sustain 

which means to maintain or continue for a period of time. Because of its 

importance and indispensability in the human and national development, 

education in general and teacher education in particular need to be sustainable 
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that is capable of being maintained at a steady level without exhaustion or 

extinction. Teachers are the fulcrum of education and also the hub of teacher 

education. Without teachers, education processes cannot be complete. A teacher 

is the person that mediates between the learner and the learning experiences. 

He/she teacher is also a motivator as well as a facilitator and a coach. A teacher 

is reality personified for a child in a classroom (Anashe, 2016). He/she is seen 

as a role model who the learners look up to and who also influences the 

learners’ behavior and appearances both within their immediate environment 

and the society at large. Prospective teachers in Nigeria are trained and 

produced in Colleges of Education. 

 The task of education of the citizenry is one of the most important tasks 

confronting modern society. It is in this fundamental essence of education that 

the educator’s role and dignity are based. It is also on this fundamental essence 

too that the importance which every nation attaches to its colleges of education 

is reflected.   Teacher training in Nigeria as earlier stated, occurs primarily in 

colleges of education. (Ibe-Bassey, 2011).  However, teacher training can also 

take place in faculties of education in Universities and schools of education in 

Polytechnics that offer Nigeria Certificate in Education (NCE). Colleges of 

Education according to Ogbonnaya (2006) are tertiary institutions established to 

give professional training for the production of highly motivated conscientious 

and efficient classroom teachers for primary and junior secondary schools. To 

Ibidapo-Obe (2007), colleges of education are tertiary institutions meant for the 

good training of middle manpower in teacher education. They are solely teacher 

training institutions. Colleges of education in Nigeria are institutions of higher 

learning that train and produce prospective teachers who at the end of their 

trainings will teach in nursery, primary and junior secondary levels of 

education. For nation building and development, excellence in teacher education 

has become imperative because of the indispensable position and role of 

teachers as the dispensing elements of education in all societies (Efedi, 2013).     

Efforts are being made by education experts to come up with different 

methods, techniques and strategies of teaching to be utilized by teachers at 

classroom instructions to ensure quality teaching and learning and also to realize 

the national curriculum. It is at the classroom that curriculum contents are 

implemented by teachers and students (learners).  It is also at the classroom that 

quality education for sustainable growth and development would be ensured all 

things being equal. There are many methods of teaching already in existence 

and which are being used for instructional delivery in and outside the 

classrooms. Some of these teaching methods include lecture method, project 
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method, discussion method, demonstration method, laboratory method, 

discovery method, role play method, field trip method, game method to mention 

these few. However, as society and its human resources advance because of 

scientific and technological developments and human dynamism, efforts are on 

top gear to come up with more methods and strategies of effective instructional 

delivery and enhanced learning. One of the most recent of these strategies of 

teaching is the Reflective Teaching Strategy (RTS).  

 Education is the hallmark of development hence all aspects of 

development in the society both human and non human/material depend on it. 

Efforts are continually being made not only to improve the products of 

education but also its processes. Teachers are at the center of the core education 

process because they are the pivot of the actual classroom teaching and also 

play very vital role in curriculum implementation. That is the main reason why 

it is imperative that teachers should watch their back.  One of the strategies that 

teachers can utilize in watching their back as it concerns teaching is the 

reflective teaching strategy.  

 Reflective teaching is an effective tool that teachers can utilize to 

observe and evaluate the way they carry out their duties in their respective 

classroom. It is a self assessment tool and this type of self assessment is an 

indispensable partner or ally for a teacher. This tool is necessary in the sense 

that man and his environment are dynamic and what and how a teacher teaches 

can change in a moment.  Reflective teaching therefore is a process where 

teachers think over their teaching practices, analyzing how something was 

taught and how their practice might be improved or changed for better outcome.  

Furthermore, it is an activity or strategy to recall what has been done in the 

classroom and also evaluates the process of teaching itself. The major purpose is 

to improve the quality of teaching. To Trujillo (2015), reflective teaching is not 

only concerned with reflecting on the everyday activities of a teacher but also to 

make decisions and implement these decisions to actually improve teaching 

activities, knowledge acquisition and enhance students’ learning. Reflective 

teaching also has to do with the process of rethinking and analyzing certain 

actions in class so that students and teachers reach their teaching and learning 

objectives (Zalipour, 2015; Impedovo and Khatoon, 2016). It also means a 

teacher looking back at what he/she has done in the classroom, why it was done 

and also thinking about if it really worked. It is a strategy used for self 

observation and self evaluation. 

 From its definition, there is no doubt that many benefits are accruable 

from reflective teaching strategy. Some of these benefits are: 
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1. It is a means of ascertaining the effectiveness of a teacher’s teaching 

activities which will avail the concerned teacher a pedestal to take 

appropriate steps that will improve subsequent teaching. 

2. Reflective teaching strategy has a functional potential and also a means 

of developing professional capability for the teacher. 

3.  Reflective teaching strategy gives teachers the opportunity of 

developing better schemata of teaching. 

4.  With Reflective teaching strategy, teachers become better decision 

makers in the classroom because they know what can influence learning 

outcomes. 

5.  Reflective teaching strategy is an important part of teaching learning 

process that enhances professional growth and development. 

6. Reflective teaching strategy increases teachers ability to deliver learning 

materials and also acquire better teacher student relationship and 

effective classroom management skills (Leitch & Day, 2000). 

7. Reflective teaching when adopted and integrated by teachers help them 

to develop critical reflection dialogue and meaningful storage of 

knowledge (Comfort, 2002)      

A reflective teacher performs the following activities that are teacher education 

development and effective instructional delivery friendly. They are: 

1. Solve problems in the classroom 

2. Aware of whatever education assumptions he/she brings to the 

classroom 

3. Understands the institutional and cultural context of his/her teaching 

4. Participate in curriculum development and school change 

5. Seek professional development opportunities. 

Be that as it may, the present study tried to ascertain the application of 

reflective teaching strategy (RTS) for effective instructional delivery in colleges 

of education and its implication for teacher education advancement in South 

East Nigeria. 

 

Statement of the Problem 

Improving education product and process and also teacher development 

has become an issue of utmost concern and importance in Nigeria. Without an 

efficient, effective and functional education system, a nation cannot develop. 

Consequently there is need for an appropriate development programme for 

Nigeria teachers that will be capable of meeting the demands of the ever 

changing Nigeria education system. By implication, teachers especially in 
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colleges of education need to be reflective in such a way that they will achieve 

effective instructional delivery in classrooms and also improve learners’ 

performance hence the present study. 

 

Literature Review 

 Researches abound on the issue application of reflective learning 

strategy in instructional delivery. Marian (2018) carried out a study on reflective 

teaching: an approach to enrich the English teaching professional practice. The 

study provided an overview and exploration of 21 national and international 

reflective teaching research reports. The findings of the research showed that 

reflective teaching is an alternative to raise awareness about English language 

teaching and also a means to encourage teachers to open their minds, update 

their teaching methodologies and make adjustments in their lessons. 

Ogunbameru and Raymond (2012) carried out a study on reflective practice: a 

strategy for improving teaching practice in Nigerian colleges of Education. The 

findings of the study showed that reflective practice has the potentials to 

enhance professional development among teachers in Nigeria Colleges of 

Education. In another vein, Cigdem and Funda (2017) carried out a study on the 

impact of reflective teaching applications supported by Edmodo on prospective 

teachers’ self-directed learning skills. Qualitative and quantitative data were 

collected for the study. The sample size for the study is 36 prospective teachers. 

Findings of the study showed that reflective teaching applications supported by 

Edmodo had a positive impact on prospective teachers’ self directed learning 

skills. Another study was carried out by Dereje, Desta and Gemechis (2017) on 

the practices and challenges of reflective teaching in helping English as Foreign 

Language (EFL) teachers to become proficient practitioners in second cycle 

primary schools of the selected zones. The study adopted descriptive survey and 

12 schools purposively sampled. 84 EFL teachers were used for the study. 

Questionnaire, interview and observation were used to collect data and the data 

collected were analyzed using frequency, percentage, mean and standard 

deviation. Result of the study showed that the following are challenges to 

application of reflective teaching namely: understanding the concept of 

reflective teaching, utilization, less perception of its usefulness, inadequacy of 

free expression.      

 

Purpose of the Study 

The study sets to determine the application of Reflective Teaching Strategy 

(RTS) for effective instructional delivery in colleges of education in south east 
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Nigeria and its implications for teacher education advancement.  In specific 

terms, the study tried to:  

1. ascertain the extent to which reflective teaching strategy is applied in 

instructional delivery in colleges of education in South east Nigeria. 

2. find out the relevance of reflective teaching strategy to instructional 

delivery in colleges of education in South east Nigeria 

3. ascertain the constraints to effective application of reflective teaching 

strategy in instructional delivery in colleges of education in South east 

Nigeria. 

 

Research Questions 

 The following research questions guided the study: 

1. to what extent is RTS applied in instructional delivery in Colleges of 

Education in South East Nigeria? 

2. what are the relevance of RTS to instructional delivery in Colleges of 

Education in South East Nigeria? 

3. What are the constraints to effective application of RTS in instructional 

delivery in Colleges of Education in South east Nigeria? 

 

Research Method 

The study adopted survey research design. Nworgu (2006) defined survey 

research design as those studies in which only a group of people or items are 

studied by collecting and analyzing data from only a few (sample) people or 

items considered to be a representative of the entire group. The area covered by 

the study is South East geo political zone of Nigeria made up of the following 

states: Abia, Anambra, Ebonyi, Enugu and Imo. There are seven government 

owned and approved colleges of education in the south east zone. The study was 

guided by three research questions. The population for the study comprised of 

all the 2271 teaching staff of the 7 govern   ment owned (Federal and State) 

Colleges of Education in South East geo political zone of Nigeria namely FCE 

Eha-Amufu, FCE (T) Umunze, Alvan Ikoku FCE Owerri, College of Education 

Arochukwu, College of Education Nsugbe, Ebonyi State College of Education 

(T), Ikwo and Enugu State College of Education (T), Enugu. (Source: NCCE 

Digest of Statistics on Colleges of Education and other NCE awarding 

institutions, 2013). Out of these colleges, two colleges were purposively 

selected for the study. 100 teaching staff was randomly drawn from these two 

colleges. The purpose of using these two colleges was purely based on 

proximity to the researcher. The two colleges used are Federal College of 
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Education, Eha-Amufu, Isi-uzo and Enugu State College of Education 

(Technical), Enugu, all in Enugu State Nigeria where the researcher resides. 

Data for the study were collected using a 40-item structured response 

questionnaire developed and administered by the researcher titled: 

Questionnaire on Reflective Teaching Strategy (QORTS). The questionnaire 

was made up of two sections namely A and B. Section A was on personal data 

of the study subjects while section B was on the items raised to address the 

research questions. Section B was further divided into three clusters. The first 

cluster contained items that addressed the issue of application of RTS; the 

second cluster addressed the issue of relevance of RTS while the third cluster 

addressed the issue of constraints to effective application of RTS. Responses 

were based on the modified 4-point scale of: Very High Extent (VHE) High 

Extent (HE), Little Extent (LE) Not Applied (NA) with 4,3,2,1 points 

respectively and Strongly Agree (SA), Agree (A), Disagree (D) Strongly 

Disagree (SD) with 4,3,2,1 points respectively. The instrument was face 

validated by three experts: one from Educational Administration Foundations 

Department, one from Curriculum and Instruction Department and one from 

Measurement and Evaluation Department, all of Federal College of Education, 

Eha-Amufu, Enugu State, Nigeria. The reliability coefficient of the instrument 

was determined using Cronbach Alpha and it was 0.74. 100 copies of the 

questionnaire were produced and personally administered by the researcher. 

Researcher adopted on the spot administration, filling and collection of the 

questionnaire. All the administered copies were filled and returned giving a 

100% return rate.  The collected data were analyzed using frequency count and 

mean.  The decision rule for the study is that any item with a mean equal to or 

greater than (≥) 2.50 was taken as applied and agreed while the mean that is less 

than (≤) 2.50 was considered not applied and disagreed.  The above values were 

arrived at through the herein stated formula: (4+3+2+1 = 10/4 =2.50). Therefore 

2.50 becomes the cut-off point. 

 

Analysis and Findings 

The analysis and results of the collected data are presented in the 

following tables in line with the research questions raised for the study. 

Research Question 1: to what extent is RTS applied in instructional delivery in 

Colleges of Education in South East Nigeria? 

Table 1: Lecturers’ mean responses on the extent of application of RTS in 

Colleges of Education in South East Nigeria 
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S/N RTS Application Items VHE HE LE NA X Decision  

1  Solve  problems in the 

classroom 

40 10 40 10 2.80 A  

2 Understand the 

institutional context of my 

teaching and also my 

reasons for teaching 

 

60 30 10 - 3.50 A  

3 Understand and connect  

positively to the cultural 

context of my teaching 

and the school 

 

30 20 10 40 2.40 NA  

4 Participate in workable 

curriculum development 

and design  

 

10 20 10 60 1.80 NA  

5 Seek professional 

development opportunities 

60 30 10 - 3.50 A  

6 Recollect the event that 

took place in my 

classroom teaching 

 

10 5 25 60 1.65 NA  

7 Evaluate and question my 

instructional delivery 

exercise 

 

10 5 25 60 1.65 NA  

8 Think over my teaching 

practices in the classroom 

 

10 5 25 60 1.65 NA  

9 Think about how the 

practice could be 

improved upon 

 

30 20 10 40 2.40 NA  

10 Collect information about 

what goes on in my 

classroom instructional 

delivery. 

10 20 10 60 1.80 NA  
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11 Analyze and evaluate the 

information collected 

10 5 25 60 1.65 NA  

12 Used the outcome of the 

evaluation to improve in 

my classroom practices. 

 

10 5 25 60 1.65 NA  

13 Cultivated ethical 

behavior in myself and 

students 

 

30 20 10 40 2.40 NA  

14 Have good pool of 

patience and perseverance 

50 30 10 10 3.20 A  

15 Possess perfect 

instructional and 

assessment skills 

50 30 10 10 3.20 A 

 

 

 

 Cluster Mean     2.35 NA  

Table 1 show that the application of reflective instructional strategy in 

instructional delivery is very low in colleges of education in South East Nigeria. 

This decision was arrived at through the mean scores of most of the application 

items fall below the cut off mean of 2.50. Out of the 15 application items, only 5 

have mean scores from 2.50 and above. The other 10 items have mean scores 

below 2.50. More so, the cluster mean for application is 2.35 which implies not 

applied. 

Research Question 2: what are the relevance of RTS in instructional delivery 

in Colleges of Education in South East Nigeria? 

Table 1: Lecturers’ mean responses on the relevance of RTS in 

instructional delivery in colleges of education in South East Nigeria 

S/N RTS Relevance Items SA A D SD X Decision  

1 Help teachers to develop deep 

understanding of their career 

 

60 30 10 - 3.50 A  

2 Enhance the sharing of 

intuitive knowledge with 

others 

80 15 5 - 3.75 A  

3 Enhances collaboration with 

others 

80 20 - - 3.80 A  

4 Develop in teachers the 90 5 5 - 3.85 A  
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articulation of teaching 

outcomes 

5 Enhance the consideration of 

new pedagogical perspective 

89 10 1 - 3.87 A  

6 Improves the quality of 

teaching/instructional delivery 

90 10 - - 3.90 A  

7 Make teachers more engaged 

in the teaching process 

90 10 - - 3.90 A  

8 Help teachers in taking 

informed action 

70 20 5 5 3.55 A  

 

9 

 

 

Help teachers bridge the gap 

between theory and practice 

and developing learner 

independence and confidence. 

 

 

90 

 

10 

 

- 

 

- 

 

3.90 

 

A 

 

10 Enhance the review of the 

effectiveness of new skills in 

teaching 

 

80 20 - - 3.80 A  

11 Helps in skill acquisition and 

development both for teachers 

and students 

 

60 30 10 - 3.50 A  

12 

13 

Facilitate school improvement 

 

Help in the production of 

confident learners that are 

challenged as new methods 

are used for instructional 

delivery 

90 

70 

10 

20 

- 

5 

- 

5 

 

 

3.90 

3.55 

A 

A 

 

 Cluster Mean     3.75 A  

Table 2 shows that lecturers are in agreement with reflective teaching 

strategy being relevant to instructional delivery in colleges of education. This 

decision was informed by the fact that the 13 relevance items listed have mean 

scores from 2.50 and above which implies agreement. Furthermore, the cluster 

mean for relevance is 3.75 which implies agreement.  
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Research Question 3: what are the constraints to effective application of RTS 

in instructional delivery in Colleges of Education in South east Nigeria? 

 

Table 3: Lecturers’ mean responses on the constraints to effective 

application of RTS in instructional delivery in Colleges of in South East 

Nigeria 

S/N RTS Constraint Items SA A D SD X Decision  

1  Time 50 40 10 - 3.40 A  

2 Teacher motivation and 

commitment 

70 20 10 - 3.60 A  

3 Individual differences 90 10 - - 3.90 A  

4  Institutional problem 90 5 5 - 3.85 A  

5 Self directional problems 90 10 - - 3.90 A  

6 Inadequate knowledge and 

use of RTS among teachers 

70 20 10 - 3.60 A  

7 Lack of prior knowledge of 

RTS by teachers 

90 10 - - 3.90 A  

8 Inadequacy of free 

expression on the part of 

teachers and learners 

 

50 40 5 5 3.35 A  

9 Inadequate perception of the 

usefulness of RTS by 

teachers 

 

90 10 - - 3.90 A  

10 Inadequate assessment and 

evaluation skills on the part 

of teachers 

 

80 20 - - 3.80 A  

11 Lack of self trust and 

confidence 

50 40 10 - 3.40 A  

12 

 

Dearth of possible ICT 

facilities that facilitate 

effective RTS 

90 

 

10 

 

- 

 

- 

 

 

 

3.85 A  

 Cluster Mean     3.70 A  

Table 3 shows that lecturers are in agreement with the listed items as 

constraints to effective application of reflective teaching strategy in instructional 
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delivery in colleges of education. This decision was informed by the fact that 

the 12 constraint items listed have mean scores from 2.50 and above which 

implies agreement. Furthermore, the cluster mean for constraint is 3.70 which 

implies agreement.  

 

Discussion 

          The findings of the study as indicated in table 1 showed that the 

application of reflective teaching strategy (RTS) in instructional delivery in 

Colleges of Education in South East Nigeria is relatively very low. This is 

because in the 15 application items, only items 1: 2.80, 2: 3.50, 5: 3.50, 14: 3.20 

and 15: 3.20 were applied. The remaining 10 application items namely items 3, 

4,6,7,8,9,10,11,12,13 have mean scores below the cut off mean of 2.50 which is 

the acceptable cut off mean for application. Furthermore the cluster mean for 

awareness is 2.35 which is also below the cut off mean. One can conclude that 

lecturers in colleges of education in south east Nigeria do not apply reflective 

teaching strategy in instructional delivery. The findings of the study are in 

agreement with Dereje, Desta and Gemechis (2017) whose study showed that 

the application of RTS by EFL teachers was very low.    

 The findings of the study as shown in table 2 indicated that lecturers 

agreed that RTS is relevant to instructional delivery in colleges of education in 

south east Nigeria. This is shown in the mean responses of the 13 relevance 

items which all have mean scores ranging from 2.50 and above.  More so, the 

cluster mean for relevance is 3.75 and is far above the cut off mean of 2.50. One 

can conclude that lecturers affirmed that RTS is quite relevant to instructional 

delivery in colleges of education in south east Nigeria. The findings of the study 

agree with that of Ogunbameru and Raymond (2012) whose study showed that 

RTS enhances professional development of teachers. 

 The findings of the study as shown in table 3 indicated that lecturers are 

in agreement to some factors being constraints to effective application of RTS in 

instructional delivery in colleges of education.  This is shown in the mean 

responses of the 12 constraint items which all have mean scores ranging from 

2.50 and above.  More so, the cluster mean for constraint is 3.70 and is far 

above the cut off mean of 2.50. One can conclude that lecturers agreed that the 

application of RTS to instructional delivery in colleges of education is being 

constrained by certain factors. The findings of the study agree with that of 

Dereje, Desta and Gemechis (2017) whose study showed that the application of 

RTS by EFL teachers was very low and is as a result of certain constraining 
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factors such as low understanding of the concept and lack of utilization of 

reflective teaching practice.  

The findings of this study have serious implications for teacher 

education and training in South-east Nigeria because it is a fact that no nation 

can develop above the abilities and capabilities of its teachers. Reflective 

teaching strategy no doubt is vital for professional development and progress of 

a teacher. This is because a reflective teacher has a deeper understanding of the 

teaching process and is quite knowledgeable about pedagogy that is methods 

and theories of teaching. Be that as it may, it becomes imperative for teachers in 

colleges of education to adopt and integrate reflective teaching strategy in their 

instructional delivery because they are teachers of teachers. They are training 

the trainers for future classrooms. A single mistake from a medical doctor can 

only kill one single individual but a single mistake from a teacher will destroy 

both the present and future generations. 

 

 

Conclusion 

 Based on the findings of this study, it is concluded that the application of 

reflective teaching strategy (RTS) by lecturers for instructional delivery in 

Colleges of education in South east Nigeria is quite low. Also, the lecturers 

affirmed that RTS when applied and integrated in instructional delivery is quite 

relevant but the application is being constrained by certain factors such as: 

individual teacher’s differences, institutional problems, self directional 

problems and inadequate knowledge and use of RTS among teachers 

 

Recommendations 

 Based on the findings of the study, the following recommendations are 

made: 

1. Since lecturers indicated very low application of RTS in instructional 

delivery in spite of its effectiveness in professional development, there is 

an urgent need for training of teachers and prospective teachers on the 

benefits of RTS and also massive awareness creation on its application. 

2. Conferences, workshops and seminars should be organized for teachers 

in colleges of education to train them on reflective teaching strategy and 

career development. The training should be given free of charge or 

highly subsidized by government for teachers. 

 

World  Educators  Forum  ISSN : 2350 -2401 



 

               15 
 

World Educators Forum, Vol.  12 No. 1, November, 2021 ISSN: 2350-2401 

 

3. The findings of the study showed that there are constraints to the 

effective application of RTS in colleges of education instructional 

delivery. It therefore becomes imperative that efforts and machineries 

should be put in motion to address these constraints and get them 

eradicated so that there RTS would be adequately integrated into 

instructional delivery colleges of education. 

4. Reflective teaching strategy (RTS) should be included as one of the 

strategies for instructional delivery in teacher producing institutions of 

higher learning like colleges of education.  

5. To facilitate the effective integration of RTS in instructional delivery, 

schools should be equipped with state of the art ICT facilities/gadgets 

that are reflective teaching strategy friendly. Some of these gadgets 

include interactive white board, video recorders, computers and virtual 

classrooms. 

6. Electricity supply in Nigeria has become a perennial problem that has 

defiled all remedies. Government and those concerned should not rest 

until there is steady and uninterrupted electricity supply in Nigeria. 
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